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Preface

English for Academic Purposes (EAP) has evolved rapidly over the
past twenty years or so. It is today a major force in English
language teaching and research around the world. Drawing its
strength from a variety of theories and a commitment to research-
based language education, EAP has expanded with the growth of
university places in many countries and increasing numbers of
international students undertaking tertiary studies in English. As a
result, EAP is now situated at the front line of both theory
development and innovative practice in teaching English as a
second/other language. EAP is an activity at the forefront of
language education today, and this book attempts to introduce the
key elements of its theory and practice in an accessible and
systematic way.

Academic English: Theory & Practice is compiled in line
with the Major Foreign Language (English) curriculum at the
Master's level and aims at introducing the stylistic peculiarities of
the English academic discourse in developing skills for making use
of the appropriate domain-specific texts as well as discussing
professional issues on the basis of pre-modeled texts. It is designed
for upper undergraduate and postgraduate students of language,
applied linguistics as well as teachers of EFL/ESL and researchers
in the field of language teaching at higher education colleges and
universities. It can also be useful for writing scientific papers, term
papers and diploma works in English.

The book includes a collection of materials aimed at
enhancing the acquisition of skills necessary for oral and written
communication. Each unit includes two reading passages on
similar topics within a field of academic study. Each unit is
accompanied by an after-reading strategy, followed by practice
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activities and a detailed, thematically organized, Further Reading
section. The goal of the textbook is to provide students with a
variety of strategies and tools to master whatever academic texts
they may encounter. The tasks following each text are designed to
be used not only individually but also in group work in the
classroom, and each group is responsible for one answer to the
assigned task. This is meant to stimulate a discussion and
interactive cooperation in class which in its turn creates an
atmosphere of freedom in exchanging thoughts, putting forth
objections, supporting ideas.

The book also contains three appendices, the first of which
presents a glossary providing a guide to the main terms used in the
book. The second one is a list of abbreviations most frequently
used in scientific references. The study and learning of these data is
most appropriate for the learners who have consciously joined the
ESP (including EAP) movement and make efforts to develop their
communicative skills in the sphere of academic communication.

The textbook is enclosed by the third appendix of
Supplementary Reading, offering learners additional materials by
different scholars and researchers. This is aimed at spreading
additional light over different aspects and problematic questions,
laying the ground for further work in the discipline in question.



Introduction

The steady increase in economic, political, scientific and cultural
relations between different countries of the world has quite
naturally led to the need for a language of international
communication, i.e. a language that would trigger and further
develop international relations. The English language happened to
assume this responsibility, and nowadays the knowledge of English
is considered to be of paramount importance. The pan-English
influence can be noticed all over the world. The amount of people
who daily communicate in English not only orally but also in
written form grows practically non-stop. This linguistic expansion
has been referred to by a great number of specialists in many
different publications (Crystal 1988; Leki 1991; Widdowson 1994;
Connor 1996). The results of the investigations in the field show
quite transparently that users of English can be considered English
speakers if they have achieved a certain level of language
proficiency. As presented by J. Jenkins, D. Crystal suggests that
accepting a criterion of “reasonable competence” there will
approximately be 1,350 million second language speakers of
English all over the world (Jenkins 2000).

It is not astonishing at all that scholars raise and discuss the
question of the ownership of English and assert that it “belongs to
the world” as it serves the communicative goals of many different
communities and their institutional establishments (Smith 1983;
Brumfit 1995). H. Widdowson supports this idea with a firm belief
that due to its international status the English language rejects any
nation’s custody over it for that would mean ‘“to arrest its
development” (Widdowson 1994).

Moreover, what the European Society for the Study of English
has brought to mind is the situation that the non-native speaker
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professors of English, in fact, outhumber the native-speaker ones
(European English Studies: Contributions toward the History of a
Discipline 2008).

The above-mentioned comes to reveal the paramount
importance of English language learning/teaching and of the choice
of appropriate methodology to do that. Investigations show that
language teaching generally, and teaching English in particular, has
nowadays broadened its traditional scope and acquired a
communicative orientation. In the past the grammatical issues were
pivotal in language teaching, whereas today methods, contributing
to the development of the speaking skills of learners, are being
sought. In this respect the works of Widdowson (Widdowson 1978;
1994) can be considered as an important benchmark. These works
have laid the foundation for the progressive idea in teaching
English, according to which a language, despite its unified and
integrated systemic nature, can represent essential differences in
different spheres of usage. Here it refers not to the differences
predetermined by various language functions, but rather to the
peculiarities resulting from this or that speciality. This approach
unfolds broad perspectives to the teaching of languages. It suggests
that we can achieve considerable and significant results in language
teaching provided the domain-specific peculiarities of the language
are taken into consideration and appropriate courses designed
(Ewer, Lastorre 1969; Swales 1976). With reference to this, the
research in the field of educational psychology, linking the results
of teaching with the attitude of learners, plays a key role. Special
attention is invited to the interdependence of the very process of
teaching and its expected outcomes (Rogers 1969). Under current
conditions, of special importance is the teaching of the genre of
English which is prevailing in the intercultural academic
communication and is, in fact, the basis of scientific speech.
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It is a well known fact that foreign language learners are often
faced with the problem of using special literature, discussing
different professional topics, writing scientific papers, delivering
lectures in foreign languages, participating in international
conferences and so on. Consequently, their primary task is to
master the genre of English which serves the professional needs,
giving them an opportunity to be involved in the advance of global
scientific knowledge.

In contrast to the so-called “general English”, which
encompasses all the possible registers of language, the genre of
English mentioned above is characterized by professional
orientation and plays an important part in the enhancement of
international academic communication (Donovan 1978; Strevens
1977). Essentially, it evolves in the course of the elaboration of
learning material and the satisfaction of their practical needs.

The constituent “specific” in the terminological collocation
ESP (English for Specific Purposes) puts a heavy stress on the
learner-oriented teaching. It refers to the principles of the correct
choice of linguistic means, rather than to the creation of a “specific
language”. Virtually, the basis of ESP is the natural human
language which undergoes transformations from the perspective of
more or less restriction of language means used.

The domain-specific language teaching presupposes an
adequate choice of the content taught, preconditioning the use of
lexical, grammatical as well as communicative means. The
proficiency in this register of language along with the general
extralinguistic knowledge permits to avoid oft-encountered
misunderstandings in communication and to achieve the optimal
mutual understanding. In other words, this register of language is a
special “shared code” between the speaker and the listener, the
writer and the reader (Marumosa 1989).
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The crucial prerequisite guaranteeing the effective teaching of
this register of language is the appropriate selection of professional
texts. Even though the concept “domain-specific text” implies
certain restrictions and particularization in terms of language use, it
is well known that in different texts from the same sphere general
linguistic features are accompanied by the peculiarities specific of
the author’s individual style (Hakosckas 1990; I'acmapsin 2013).
Hence it is extremely important which elements of the text deserve
utmost attention. In other words, the problem of “active” and
“passive” command of the language comes forth. It is evident that
only typical vocabulary and other general linguistic means from
this or that professional domain can serve the purposes of active
learning. This necessity has put forward the idea that the text for
teaching ought to be modeled, thus acquiring certain
pragmalinguistic orientation. Active and conscious elaboration of
the language correlates the language taught with the purposes of
communication and makes it more accessible to learners.

The scientific principles governing text modeling have been
the focus of interest of numerous researchers. Still at the turn of the
20" century Otto Jespersen suggested that natural languages are, in
a sense, an unsurmountable obstacle, and that it was necessary to
create not only stylistically neutral, but also an accessible language
for foreign learners (Ogden 1982:13). In English there are certain
achievements in this respect. A great volume of research suggests
that it is possible to model a language via the scrupulous analysis
of different texts and the subsequent synthesis of the results
obtained (Akhmanova, Gvishiani 1979:161-164). Thus, a step-by-
step approach is applied to the elaboration of scientific texts for the
complete perception of the latter and the general scientific
vocabulary used in them. It is noteworthy that, for example, the
discussion of phonetic and phonological issues is not an end in
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itself and, therefore, it must not be separated from the other
important aspects of the text, namely the vocabulary. Hence, the
phonetic difficulties must be overcome in the process of the
assimilation of words and word-combinations.

The employment of this method has yielded significant results
in the field of English for Linguists (Akhmanova, ldzelis 1978) and
was further developed due to the research of recent decades (Tep-
MunacoBa 1980). S.T. Bogatyreva’s work, which aimed at
revealing the ultimate syntagmatic units of scientific speech, was
an achievement of particular importance (BorareipeBa 1983).
Investigations have also shown that the main text modeling
principles in Philology can successfully be applied in other
Humanities as well (Cunenkuna, SlkoBneBa, Munbsp-benopydena
1988; Gasparyan, Minasyan 2002).

In the next chapter an attempt is made to discuss the basic
characteristic features of Academic English and present the optimal
approach to teaching this genre variety of scientific speech.
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Theoretical and Practical Background of
Teaching ESP

Investigations of recent decades have put forward the idea for the
necessity of discriminating a new register of speech, referred to as
“pragmalinguistics”, thereby contributing significantly to the
enhancement of the theory of functional styles (Axwmanosa,
Marumosa 1978; Marumosa 1989), This register encompasses all
the varieties of speech which serve didactic purposes, thus
displaying the characteristics proper to the given language and
increasing the teaching efficiency.

Language for Specific Purposes (LSP) serves as basis for
developing numerous learning materials according to the
pragmalinguistic functional style. Consequently, the variety of
English described in the Introduction, is, in essence, one of the
manifestations of the pragmalinguistic function of speech.

It is clear that the teaching-oriented texts of this kind stand out
by lucid and concise narration, accurate formulations, coherent use
of words, word combinations and terms. However, there might be
certain emotional elements, though not so many, for the author, one
way or another, expresses his own attitude to the subject matter
discussed (Pasunkuna 1972; Marunosa, [onernkas 1985; T'ac-
napsi 1994).

Though the theoretical distinction of functions of speech is
extremely important, in the actual process of speech production
these functions frequently penetrate and intertwine with one
another — a phenomenon, entirely explicable from the perspective
of the dialectical unity of speech functions.

Thus being a peculiar combination of “pragmalinguistic” and
communicative functions, this variety of English is a unique type
of intellective prose, characterized by certain morphological,
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syntactic and phonetic units depending on the specific purport of
the text. It is clear that the thematic restriction of this or that
subtype of this variety of English (which is explicitly expressed in
its vocabulary) is also preconditioned by its purposes.

The teaching of texts, pertaining to this variety of English,
must encompass all the aspects of language — phonetic,
morphological, lexical and syntactic. Undoubtedly, the
development of pronunciation skills of learners deserves a special
attention. The phonetic abilities of students must be developed and
brought closer to the British norms of pronunciation (RP).
However, the phonological study of the text can’t be confined to
this only. It is crucial to assimilate the combinatoric rules of certain
sounds in speech the correct usage of which will lead to the
formation of corresponding intonation contours (FOpwumesa 1983).

Research has shown (I'puropreB 1978) that the morphological
bonds in these texts are not of special importance, moreover,
certain morphological elements are completely out of the ESP
framework. Preferable are the finite forms of the Present, Past,
Future Indefinite, Present, Past Perfect in the Passive voice, as well
as the non-finite forms of the Infinitive and the Participle. For
example,

The term was introduced by Japanese
phoneticians and was meant to cover the basic
assumptions of linguistics as a science.

(Minajeva.
Word in Speech and Writing, p.3)

... a large number of different methods have been
brought together.

(Minajeva.

Word in Speech and Writing, p.3)
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The points of disagreement between Vallins and
Sir Ernest Gowers are of so much importance for
the present discussion that we are compelled to go
on citing at length.

(Akhmanova, Idzelis.
What is the English We Use? p.63)

When transposing a literary text the philologist
must consider the author’s suggestions as to how the
text should be read, such as, for example, ‘he said in
a loud voice’, ‘she said in a whisper’, ‘he said with
a giggle’, etc.

(Minajeva et al.
An Outline of English Phonetics, p.84)

The use of the plural form of the personal pronoun “we” is of
special interest to a foreign learner using professional English. In
intellective prose this pronoun can display a number of semantic
nuances:

e the use of the plural number;

e the author’s wish not to sound extremely self-assured,;

e the wish to integrate the interlocutor into the process of

communication;

o the aim of expressing the uncertainty of a person.

In the first two cases the pronoun we collocates with verbs
expressing “physical” actions, like — we translated, we measured
and so on, whereas in the last two cases it is usually combined with
verbs of “evaluation”, such as — we assume, we note and SO on
(T'mymxo 1977).

The study of the syntactic structure of Academic English is not
less important. A considerable volume of research has been
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conducted along these lines both on the level of word-combinations
and other syntactic units. It has been confirmed that the nature of
word-combinations plays a decisive role in the distinction of
functional styles. The literary text stands out by the prevalent use
of stylistically colored word-combinations (connotative,
metasemiotic word-combinations), whereas the scientific style is
characterized by ready-made, cliched word combinations. The
word, the ultimate semantic unit of language, is overshadowed in
the intellective prose by compound nominal units. In other words, a
scientific text is a combination of syntagmatic units rather than
words (borateipesa 1983).

Supraphrasal unity, being an essential informative unit of the
intellective prose, deserves utmost attention among other syntactic
units. In written speech the supraphrasal unity may be represented
by one or several paragraphs, closely linked thematically and
constituting a logical, syntactic and semantic unity (AxmaHoBa,
I'mymixo 1974, Cepkosa 1968).

Research has shown that in scientific speech paragraphs are
used on a regular and certain basis, whereas in literary texts it is
quite hard to keep the track of the use of paragraphs and
supraphrasal unities. Moreover, some specialists even believe that a
paragraph in scientific writing can have at least 3 or 4 and at most 7
or 8 sentences, i.e. approximately 75 or 200 words (Sherman
1966). This is accounted for by the nature of scientific speech,
which presupposes logical and coherent transition between the
ideas expressed.

As is well known, any profound scientific research requires
rational processing of emotional elements of perception, on the
basis of which researchers have an opportunity to make
abstractions and define concepts. This crucial aspect of scientific
research is naturally reflected in scientific speech. This comes to
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explain a certain degree of abstraction in intellective prose. On the
lexical level this quality is expressed through a widespread use of
nominal constructions with an abstract meaning.

Three main layers of the vocabulary have been singled out in
academic speech (Akhmanova, Idzelis 1978).

e words of general use,

¢ units of general scientific vocabulary,

e terms and terminological word-combinations.

These three layers differ from each other both by their
semantic capacity, frequency of use and importance.

Words of general use are the main core of language and thus
are frequently used. For example, and, but, although, one, more,
with, without, same, know, etc.

Units of general scientific vocabulary which are the main
bearers of scientific information, are words and phrases
periodically used in different scientific texts, thereby becoming
ready-made clichéd combinations. For example, was considered to
be essential; as a matter of fact; as has already been mentioned; it
is our belief that, etc. This is the part of the essential vocabulary
which must be the focus of particular attention for active learning.

With regard to terms and terminological combinations, the
selection of the latter is proportionally dependent on the
peculiarities of the language of the specific field. For instance,
linguistic meaning proper; sound envelope; speechology, etc.

Nonetheless, it must be taken into consideration that these
layers are not strictly fixed. Being part of the general word-stock
and undergoing certain semantic transformations under the
influence of social factors, these linguistic units display significant
flexibility and can make transitions from one layer to another.

It is evident that such elements of the general word-stock as
word and imaginative become terms when used in the sphere of
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Philology: word (the ultimate semantic unit of language), and
imaginative writing (belletristic literature). Constant interaction of
the above-mentioned layers can be explained by the principles of
speech dialectics.

The ultimate aim of intellective prose is to elucidate and define
this or that phenomenon in the field under investigation, to put
forward assumptions and opinions, to generalize and arrive at
conclusions. It is known that the general scientific vocabulary,
aimed at expressing the process of scientific research, can be
classified conceptually. On the basis of this classification six
conceptual groups in the general scientific vocabulary have been
distinguished (Akhmanova, ldzelis 1978: 78-79):

e acquiring knowledge (adopt, borrow, carry out, discover,

observation, perception and so on),

e passing on knowledge (advise, consult, discuss, discussion,

exemplify etc.),

e prospect, outlook (assume, assumption, attempt, intend,

plan, suppose etc.),

e checking up (appropriateness, check, clarify, reconsider,

reformulate etc),

e organization and systematization of materials (class,

classify, combine, component, concentrate etc.),

e making conclusion (achieve, arrive at, appreciation,

conclude, deduce, establish etc.).

The perception of a piece of scientific text and the general
scientific vocabulary used in it presupposes the application of a
step-by-step approach to the study of the text. The consideration of
the psychological factor can guarantee the effective assimilation of
the material taught. For this purpose the participation of the
learners in the teaching process must be increased, and
occasionally they must assume the teacher's role. In other words
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the predominant method in this teaching-learning process is the
learner-oriented method which provokes the learners’ active
thinking, let alone their active independent learning. They need to
carry out a lot of independent work referring to the help of different
dictionaries, theoretical books, internet sources to approve or
disapprove the answers offered by the other students who, in their
turn, also carry out a certain amount of independent work before
coming to class. Thus, although in teaching and learning the
guidance of the teacher is a necessary component of the process,
the active participation and initiative of the students is always
predominant.

Since every text is an indivisible unity of form and content, its
comprehensive analysis must cover the study of both aspects. Let
us try to demonstrate the methodology offered on a concrete
material. The text provided below is borrowed from the book by
Akhmanova O., Ibzelis R.What is the English We Use? P. 7-10.

Although there exist a large number of books on
“style”, “good English”, etc., the foreign learner
has never (to our knowledge) been given, actually
shown, a text of any length which he could safely
“make his own”, which he could imitate as a model
for his own style of writing and speaking to be
assimilated the way Flaubert drank in pages of
Napoleon’s “Code” before sitting down to work. In
other words, where do we — foreign anglicists — go,
or what do we turn to, if we are setting out to write
and speak English on our subject, that is, to use
English for our special professional purposes.
Surely not to the many instances of “bad English”
collected in most manuals on the subject. We may
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sound too categorical, but so far no practical

solution has been offered, no way out actually

shown.
We do not mean to say, of course, that the question of
models, of masters of style to be studied and imitated,
had never been asked or answered before. The
recognition of the undisputed superiority of so many
great writers — classics and classical literature — is one
of the most general and most firmly established facts.
But where do they come in, how, in actual practice, are
they made to serve our specific purpose?

This brings us naturally to the more general
problem, that is, the scope and aims of philology —
the science which concerns itself with everything
that has ever been written or said. Philology, then,
is a science in whose domain are included all
imaginable kinds of speech events however different,
for the humbler, more everyday uses of language are
closely connected with the loftier ones: the latter
grow out of the former, thrive on them, could not
exist without them. It is, therefore, unfortunate that
in recent times it should have become customary to
keep apart, on the one hand, what is now often
called “linguistics”, and, on the other, “literary
criticism”.

It is usually assumed somewhere (where exactly
nobody has so far been able to show) there is a line
which divides the rest of speech events from those
which have a specific aesthetic or, as is sometimes
said, litarery value. But however hard it may be to
say what literature is — as distinct from what it is not
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— we are all convinced that the division is there, that
it does exist. But however firmly established, this
division is largely artificial, for how can one really
know a language - that is, be a linguist in the proper
sense of the word — unless one has read widely, has
covered a large quantity of literary texts? We cannot
expect the student of English at the Philological
faculty of the University to confine himself only to
trivial everyday speech patterns of the type “What'’s
the time?”, “How are you?”, let alone those of “The
bil/ is large” or “He filled the chair” kind.
Obviously 99% of his studies are based on the bulky
and elusive “something” which carries such a
wealth of aesthetic, historical and social values.

At the same time if the literary critic does not
study the original texts, if he hopes to get away with
(the wusually imperfect) translations which are
assumed to help him to understand the ideas or
ideals contained in them, or the social background
of this or that writer — and nothing else — he cannot
be regarded as a philologist in the proper sense of
the word. A literary critic’s work is worth-while only
if he has studied a fond the language of the original
literary sources.

A philologist, then, must be able to understand
every variety of text in the chosen language and be
able to place it within the overall thesaurus of
existing speech events, at the same time he must
have a very clear idea of the kind of English he has
decided to use in his own speech and writing. In
other words, the philologist must know exactly, what
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it is he is expected to imitate, what kind of variety of
the language he should endeavour to produce when
“performing” orally or in writing.

We begin with the content plane. If the text is thematically
integral it is not necessary to divide it into parts. But in case
different themes are involved in the text, it must be presented in
different fragments. The given text may be divided into two parts.
The first passage, which comprises two paragraphs, aims at
grounding the necessity for the formation of the professional
varieties of English, whereas in the second part (the next four
paragraphs) the topic in question is specified and considered from
the standpoint of somewhat artificial division of Philology into
Linguistics and Literary Criticism. The crucial precondition here is
the thematic integrity of the passage which provides learners an
opportunity to make a general idea of the question under
discussion. The formation of various questions, elucidating the
complicated aspects of the text, will contribute significantly to the
perception and understanding of the general content of the text.
Thus, for example,

v' What is the central question of the passage?

v/ What can you say of the scope and aims of
philology?

v' In what connection do the sentences “The bill is
large”, “He filled the chair?”, “What's the
time?”, “How are you?” appear in the passage?

v’ What is the author’s point here?

The questions are formed by learners as this enables to guide
the students through the problems of the general content of the text
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on the one hand, and to reveal the receptivity of every single
student on the other. In case of partial difficulties the intervention
of the teacher is not excluded. Thus, with respect to the third
question an additional clarification can be provided: the sentences
The bill is large and He filled the chair are fictitious and
ambiguous. When, for example the first sentence is out of a
context, it can be associated with either the bill of a bird or the bill
paid in the restaurant, whereas the sentences What’s the time? and
How are you? are combinations, periodically reproduced in speech.

At the next stage, which involves the analysis of the
expression plane of the passage, we make an attempt to clarify the
phonetic features which are of special difficulty to Armenian
learners. It is important to explain that the pronunciation of the
voiced plosives in the final position differs significantly from their
pronunciation in other positions in a word (Gimson 1981;
CoxomsoBa 1984). In the final position the pronunciation of the
voiced plosives [b], [g], [d] presupposes the reduction of the the
third phase of articulation, and they are devoiced. For example,
bad, studied, included, etc.

It is noteworthy that in English at the beginning of the word
the voiceless plosives [p], [t], [k], following the voiceless fricative
[s], are marked by loss of aspiration, such as in special, style,
scholar.

Another obstacle for Armenian learners is the prosody of
English which differs from the Armenian one. Hence, this problem
deserves special attention. From the very beginning it should be
explained to the learners that affirmative sentences in English are
marked by a descending pitch movement. It should also be
emphasized that the prosody of semantic groups is to a great extent
conditioned by their position in the sentence. For example,
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We do not mean to say, of course, that the
question of models, of masters of style to be studied
and imitated, had never been asked or answered
before.

The weak form of the auxiliary parts of speech as in and, of,
as, can also be discussed, for students usually tend to pronounce
them as strong forms.

Taking into account the final stress in the Armenian language
and the difficulties Armenian students encounter when
accentuating English words, the main principles and rules of
English accentuation must be referred to. Thus, in polysyllabic
words the second or third syllable counted from the end of the
word is stressed. For example — spe cific, es tablished, di vision,
phi fology, philo fogical, cate gorical, aes thetic, etc.

It is to be explained to Armenian learners of English that in
contrast to the Armenian language, in English not only the vowels
but also the resonant sounds are pronounced with significant length
(Bapmausiz 1987:30-34). For example, bell, classical, recognition,
aims, Russian, tradition, convinced, etc.

It is crucial to draw attention to the fact that for the English
pronunciation the neutral position of lips is characteristic
(particularly, in case of [u], [w], [o]). For instance, word, philology,
good, model.

It is noteworthy that the discussion of phonetic and
phonological issues is not an end in itself and, therefore, it must not
be separated from the other important aspect of the text, namely the
vocabulary. In other words, the phonetic difficulties must be
overcome in the process of the assimilation of words and word-
combinations.
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Students must write out all the units of the general scientific
vocabulary from the given text with the corresponding Armenian
equivalents. It should be borne in mind that the lesson is conducted
by students under the guidance of the teacher.

At the first stage the student, conducting this part of the lesson,
suggests a number of expressions based on the words and word-
combinations from the original, the rest of the students provide the
equivalents of these expressions. Thus, for example,

1. we do not mean to say ... — skiip nignid wuly
..., pGgunp sniakap ...,

2. this brings us naturally to ... - uw plhwlwinu-
pun hwbgbghnid k...
3. it is usually assumed that ... - uniynpwpwp

phinpniijwé F(Eapugpynid £), np ...,

4. but however hard it may be to say that ... - puig
nppwl by pdyuip Fwuly, pk ...

5. but however firmly established, this division is
largely artificial - nppwil bl hwunmwnwyku pi-
pniijwés F uyu pudwbnidl, uybniwmdBhuyihy,
pufuliuiahl wiphbunwlwb L

6. at the same time, he must have a very clear idea
of ... - vpbibnyl dudwiwl bw wknp F hunnu
wwwnlkpugnid nibkin ...
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Having specified the appropriateness of the equivalents the
students revise these expressions in groups. The process goes on in
the direction of “reverse translation”, i.e., from Armenian into
English. For example,

1) w/khwpbinhwinip b1 hwunwwnywsd hwu-
wkphg Ukhp - one of the most general and most
firmly established facts,

2) pwliwuppnippul hyunwla nr ulghpbbpn -
the aims and scope of philology,

3) Ykpokpu plynibyws F nnwpuwiownky «kq-
Yuwpwbhnipniip» «gpuluinughwnnipiniihgs -
in recent times it has become customary to keep
apart, on the one hand, “linguistics” and, on the
other, “literary criticism”,

4) punhu pnil hdwuwnng - in the proper sense of
the word,

5) wy; [Epy wuws - in other words,

6) hw/wipi/ky - to be regarded as.

As has been mentioned above, the intellective prose is not
devoid of certain emotional elements, which also must be subject
to analysis. Focusing the attention of students on such
metasemiotic combinations as to drink in pages, the humbler, more
everyday uses of language are connected with the loftier ones, it
should be mentioned that they make the speech more expressive
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and emotional as they are not stylistically neutral and should be
perceived as manifestation of the author's individual style.

It is appropriate to further explain that these metasemiotic
combinations, though functionally quite different from the peculiar
combinations of the intellective prose, are not prosodically brought
out in the text (lacmapsa 2013).

At the next stage of instruction the words and word-
combinations learned are presented in sentences from the analyzed
text, and the learners are offered to translate them. The necessity
for this step is conditioned by the fact that the students should
master the general scientific vocabulary not only in isolation, but
also in appropriate contexts. It is important to take into account that
especially effective is the so-called “dynamic translation”, i.e. the
conveyance of the main idea rather than word-for-word translation.

All the translation variants offered by students are discussed,
edited and the variant closest to the original is chosen. Within this
10-15-minute work the phonetic and prosodic peculiarities of the
sentences offered for translation are also interpreted. This is again
enclosed by a reverse oral translation assignment. For example,

But however hard it may be to say what literature
is — as distinct from what it is not — we are all
convinced that the division is there, that it does
exist.

Fuyg nppwi b} ndyup I wuky, pk pis F
gnulwinipiniip, Ukip pnjnpu hwdngywé Lip,
np nwpuwbowwnnidt wnlhw F uyl hpnp gqnini-

Jojnil niih:
But however hard it may be to say what literature

is — as distinct from what it is not — everybody knows
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that there is a division between linguistics and
literary criticism.

It is necessary to draw the learners’ attention to the
parenthetical expression as distinct from what it is not used in the
sentence, which requires an intonation proper to the parenthetical
clauses, i.e. transition to the lower part of the interval, the use of
level tones and lower ascending tone on the last word.

The pauses preceding and following the parenthetical clause
are conditioned by its middle position in the sentence, reflected by
the corresponding punctuation marks in speech (dashes in this
particular case).

To consolidate the material learned, the student-teacher
dictates sentences in Armenian made up by himself/herself, and the
students provide their “dynamic” translation on the spot within 3-4
minutes. This is followed by the discussion of the sentences
translated. Here are some examples:

Uw phuljuminupwuip phpnud Fuyl pinp hundng-
Uniliphl, np punwpykunp unkndwgnpdnijpjui
phlmipniip sh Jupnn vwhdwbunhwlfky Gpu
JEqundwlul winwhdbwhunnlnipinibbbpny.

This naturally brings us to the firm belief that
the study of a work of verbal art can 't be confined to
its linguostylistic peculiarites.

Uhkranyl dudwbwl puwbwubpp whup F
hunwl qunlbpugnid nibbiw, pk his Fndw-
puitlinipiniip:
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At the same time a philologist must have a clear
cut idea of what linguostylistics is.

lpnbp kb nfjuy niunidbwuppnieyul buyuw-
wnwll nr juliphpbbpp:

What are the aims and scope of the investigation
in question?

The analysis is finalized with the written summary of the text.
The students present the key issues of the passage using the words
and word combinations learned. This demonstrates the degree of
the learners’ ability to perceive and understand the material
discussed.
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Academic English: History and Development

The above-mentioned problem of language acquisition, particularly
that of English, has always concerned humanity. Depending on
political, economic and cultural events and their developments in
various historical periods, the issues of foreign language
acquisition have either become necessary and urgent, or have been
considered as secondary. Nevertheless, the problems of foreign
language study and teaching have been the focus of linguists’
attention at all times.

The need for professional communication today is getting
increasingly evident. Thus, the imperative of the current day
requires search for new ways and approaches to language teaching,
since today language acquisition problems are viewed in a different
light. This presupposes learning and teaching of not only general
English (for everyday communication), but also language teaching
based on the specific goals of learning. In this case the student
needs to master only this or that style, genre or variety of language.
In other words, it is necessary to plan and realize professionally-
oriented language teaching.

Academic English, which is currently used as lingua franca in
the international scientific community, serves a special need, hence
it can be regarded as a variety of LSP. In this respect, it is to be
noted that LSPs are natural human languages, so they undergo all
the developmental processes of human languages at all levels.

There had been numerous attempts to create an international
language for communication long before the coinage of the term
LSP, which came into use based on the exigency for possible
improvement and classification of the specific features of language
use, and was directed to improve the problems connected with
communication in English.
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Since ancient times, both linguists and specialists in other
domains have been interested in making scientific speech more
efficient, and in this regard, they studied the ways and modes of
perfecting international, specifically scientific communication via
conscious human influence on the language.

The natural human language, being an important and main
means of communication for the members of a given society and in
the course of its development serving as a mechanism for
transferring cultural and historical traditions from generation to
generation, also meets the newly-emerging needs of humanity. For
example, the period of predominance of Greek and Latin was
marked by the existence of special criteria of acceptable written
speech, i.e. general principles of linguistic system construction,
proceeding not only from the art of grammar. The formulated
principles of correct speech predetermined and instigated the
elaboration of the general principles of classical (antique)
grammar. So, the philologists of the classical world, relying on the
construction laws of correct speech, attempted at creating a unified
standard and classified language, making it as close as possible to
the use of “everyday” speech by means of analogy. As a result of
the destruction of the state structures of the classical world and the
formation of new social and economic systems, two domains of
language came into being, namely — ecclesiastical and classical
languages, i.e. correct languages of ancient civilizations; and
vulgar or incorrect languages which didn’t have writing systems
and were considered as incorrect languages in the linguistic
practice and theory of those days. Numerous researchers claim that
the existence and use of the above-mentioned correct and incorrect
languages was an inevitable and natural process, taken the
historical (medieval) conditions of the period in question
(AmmpoBa T.A., OnbxoBukoB b.A., Poxnecrsenckuii F0.B. 1975:
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109-115). Texts with ideological, moral-aesthetic and historical-
cultural content were necessarily checked and filled with religious
meaning. In the Middle Ages new written texts were brought in
accordance with ancient ecclesiastical texts, and any deviations
from the criteria accepted by grammar schools were eliminated.
The content of most important texts was followed by explanatory
notes, and the background knowledge referring to the interpretation
of the texts comprised the main content of the science of linguistics
(Konpan 1966).

It is to be noted that the correct languages assumed the role of
cultural and scientific information carriers as well as initiators for
the creation and accumulation of novelties and new knowledge. In
Europe this language was Latin which was widely used in most
parts of the world and successfully served as an international
means of cultural and scientific communication due to its
developed and elaborate nature. For almost 1500 years of the
development of the history of European culture no other language
has had such a significant role and impact as Latin. However, in the
7'"_12" centuries, professionals in numerous European universities
and educational centres realized that the norms of Medieval Latin,
as an international and live mediator of European culture and
thought, differed drastically from those of Classical Latin. The
ecclesiastical and scholastic Latin differed drastically from the
Latin used by the humanists, since both the church and school
aimed at simplifying the ecclesiastical dogmas and scholastic
knowledge to make it as comprehensible to people as possible. As
a result, a new variety of Latin, called classical, emerged. This
language mainly preserved the vocabulary and the syntactic
structure, whereas the conjugation and case systems of Latin were
simplified. And it was this variety of Latin that came to be used in
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schools and universities as the language of international
communication (ManbsiBuHa 1985:15).

Opposing to this variety of Latin were the humanists, who, in
the 15" century fiercely fighting against the language simplifiers
and purifiers, longed for writing like the classical authors and
preserving the purity of their vocabulary and the style. However
strange, in fact the humanists themselves have unconsciously
caused damage to the natural process of the development of Latin.
In an effort to ascribe the once exceptional role and significance to
the patterns of antiquity, the humanists did not realize the
irreversible damage they caused to the world literature written in
Latin, and thus seriously hampering the process of making Latin
the means of business and scientific communication (ITaymnb
1960:479).

Later new attempts have been made to restore the past role of
Latin and make it the language of international and cultural
communication. However, none of them was crowned with
success. In the period of establishment and consolidation of nations
and national identities, which ran parallel to book printing, new
sciences and philosophical doctrines were formed. The struggle
against Latin in Western Europe was thought of as a struggle for
the equality of national languages. On the basis of national
languages literary languages, were formed and developed along
with ecclesiastical languages; not only spiritual, but also secular
texts were composed. These written languages were regarded as
norm in the formed linguistic theory and practice. This situation
stood out by profound differences among different nations in their
historical and cultural development, philosophical doctrines, ways
and means of the formation of literary languages as well as many
other questions relating to the language traditions. All this,
undoubtedly, had a negative influence on Latin, narrowing down
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the sphere of its use and weakening its once historical strength
(Robins1979).

The formation norms of literary languages of different nations
were different. For example, literary English is known to have
developed on the basis of the London dialect, literary Spanish
derives from Castile, and so on (bymaros 1983; fpnesa 1985).

But not only accepted standard norms were a necessary
prerequisite for the formation of national literary languages, but
also the practical application of the latter, which presupposed the
use of the literary language as a means of communication in all the
spheres of the given society, as well as its spread over huge
territories. In fact, since the onset of the national literary language
formation the influence of specialists, writers in particular, on the
elaboration of the norms of literary languages has been more
significant and purposeful than in any other period. Nevertheless,
the opinion mentioned above is not to underestimate the role of the
society in the process of language formation, but rather to evidence
the fact that the role of writers, grammarians, academicians and
political figures is more weighty in this respect (JKypasnes 1982).
In this period most authoritative “legislators” even put forward the
idea that the issue of language standardization should be
transferred to the legislative plane (Amwuposa, OabXOBHKOB,
PoxxnectBenckmii 1975: 115-168). Thus, in the second half of the
17" century a new tradition, referred to as the principle of
universality in the history of linguistics, was formed. This fact
suggests that even in those times there were certain concepts about
the universal language.

Still in the 17"-18" centuries the problem of creating the so-
called universal rational language in an artificial way was of
special importance in the Philosophy of Language. So, issues of
human welfare and peaceful co-existence on the globe prompted
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people of different specializations to come up with the concept of
international artificial, "purified" language which, as specialists
believed, could give a chance to widen the scope of international
communication ([pesen 2021; Axmanoa, bokapes 1956: 65-78).

However ample the history of international artificial languages
may be, there is one obvious fact — these languages were not
flexible enough to replace natural human languages in the sphere of
international scientific communication, and all the efforts in this
direction failed, whereas the natural human language proved to be
the most reliable and perfect means of international academic
communication (Byzaros 1976: 289).

In the 19" century when Comparative and Historical
Linguistics already existed, most of the researchers focused their
attention on the problems of laws of language development as well
as the study of the different spheres of its application. All this
resulted in the strict differentiation between the study of scientific
proper and normative linguistic descriptions and investigations and
the contrast of the latter. On the basis of this, some linguists later
claimed that language can by no means be influenced. According
to certain standpoints, the concepts of “scientific” and “normative”
were thought to be incompatible, since if something is dictated to
the language, science has nothing to do there. In other words, only
works which were completely deprived of any signs of normative,
dictating directions, were regarded as scientific (bymaros 1980:
287). In this respect, researchers offered to “leave the language in
peace” (Hall 1950: 1).

In connection with the linguistic investigations of this period
R. A. Budagov mentioned the invalidity of contrasting the study of
the objective laws of language development and the human
influence on the language. The scholar believed that those two
directions could never be opposed. When the language functions it
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is independent and at the same time dependent on the activities of
people who use this language to communicate. For this reason
linguistic investigations can be conducted in parallel, both in terms
of human influence, and the natural process of language
development, i.e. language investigations can be both objective and
normative (bymaroB 1980). Therefore, human influence on the
language doesn't run counter to the natural development of
language. However, it is to be noted that the ways and modes
chosen by people to influence language have their own restrictions,
especially in terms of literary languages (bynaros 1983).

The problem of human influence on language becomes
especially urgent in the periods when national languages, as a
result of certain historical developments, are used as international
languages, i.e. languages for international communication. A case
in point is English. It is well-known that different varieties of
English, with their own norms of use and stylistic and social
variants, are formed in English-speaking countries. All this
impedes the mutual understanding of various English-speaking
nations, since in the course of the development of these varieties
the differences of the corresponding norms deepen to such an
extent as to jeopardize the efficiency of communication. Naturally,
this situation brings about the necessity to define the acceptable
limits of the changes mentioned above (Burchfield 1985).

In the century of industrial revolution, when the scope of the
social functions of language was broadened, the urgency of human
influence on language became more obvious. The modes and ways
of realizing this influence being different, it was essential that this
influence was aimed at contributing to the perfection of the
national language (bynaros 1977).

It is clear that the study of artificial, auxiliary and other
similar languages is beyond the framework of this book. Our main
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task is to understand how to achieve a level of language
competence to communicate internationally.

However it is important to bear in mind that in order to make
the international, particularly scientific communication more
efficient, the human influence on language was realized via
different methods: new programmes for creating artificial
languages were elaborated; attempts were made to restore the past
role of classical languages, especially of Latin, and to create
general simplified Latin on its basis; suggestions were put forward
to use one of the modern living languages as an international
language of communication and develop various simplified
versions of the language.

As has already been mentioned above, the problem of human
conscious influence on language is within our immediate interest in
terms of using English as an international language of science; And
of course it is crucial not to ignore the results, principles and
approaches of various linguistic investigations within different
historical periods, for all this acquires special importance in
modern times, when it is necessary to concentrate on English as the
only means of international scientific communication. Hence the
necessity of teaching it as effectively as to give the learners a
chance to convey the corresponding scientific information,
overcoming the national boundaries and making scientific
communication more efficient.

However, life itself and the necessity for everyday
communication, give rise to spontaneously formed varieties of
international communication, different restricted languages,
pidgins, creoles, etc. But without expanding the discussion along
the lines of these varieties of international communication the idea
of the incapability of artificially restricted sign systems for
providing natural full-fledged international communication should
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be enhanced. This also refers to communication in the world of
academia and is borne out by a retrospective theoretical look at the
language use.

To bring out the main function of the informative style in
English for Academic Purposes, i.e. the function of conveying
information, it is necessary to carry out a philologically-oriented
investigation, wherein the analysis of language material is to be
conducted along the principles of the linguostylistic method
(AxmanoBa, Mnzenuc 1978). It gives us a chance to perceive and
identify EAP and ESP at large as a functional-genre variety of
scientific style which is domain-specific, and, while in use, requires
a lot of attention to the choice and arrangement of domain-bound
linguistic elements.

This variety of English is a unique type of intellective prose,
characterized by the use of certain lexical, morphological, syntactic
and phonetic units depending on the specific purport of the text. It
is clear that the thematic restriction of this or that subtype of this
variety of English (which is explicitly expressed in its vocabulary)
is also preconditioned by its purposes. The teaching of texts
pertaining to this variety of English must encompass all the aspects
of language — phonetic, lexical, morphological and syntactic.

This historical survey concerning the language use proves that
problems of foreign language learning and teaching have been
central to humanity in almost all periods of its existence.

In sum, it is imporatant to note that Academic English is a
powerful Lingua Franca, an effective communication tool
characterized by specific strategies of language use which avails
the international community of scientists of the possibility to
communicate professionaly, exchange their approaches and ideas
concerning this or that scientific problem. Albeit the obvious
logicality, exactness and lack of ambiguity in academic speech, the
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presence of expressive-emotional overtones in it cannot be
excluded completely. However, as distinct from fictive prose where
the presence of the latter is aimed at producing an aesthetic impact
on the readers/listeners, in academic communication they are
meant to express the speaker’s attitude towards what is discussed,
to emphasize certain facts and phenomena and achieve a rhetorical
effect. The analysis of language material is to be conducted along
the principles of the linguostylistic method.

Thus, our historical survey of approaches to the language use
in international communication, including communication in the
world of academia, comes to show that problems of foreign
language learning and teaching have been central to humanity since
ancient times, and the acquisition of competence in Academic
English presupposes the employment of the learner-oriented
method in the step-by-step teaching/learning process.
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UNIT I

ACADEMIC DEGREES AND TITLES

Full-fledged communication at a scientific conference suggests that
its participants, on the one hand, have a fairly clear idea of the
position occupied in the scientific world by their colleagues, and on
the other hand explain their scientific positions in English. The
scientific status of a scientist is, to a certain extent, a formal
indicator including degree, title, affiliation, the position, special
awards, membership in various societies and associations. One of
the most important indicators of scientific qualification is the
degree. A degree is an academic qualification awarded on
completion either of a higher education course (a first degree) or a
piece of research (a higher/further degree). In practice the word
degree alone generally implies a first degree, other degrees being
referred to more specifically, as higher/further degree, doctorate,
and so on. Formerly degrees were awarded only by universities, but
during the past 15-20 years they have gradually extended to
polytechnics, colleges of education and colleges of higher
education for courses of an equivalent standard. A scientific degree
is a system of qualifications of scientists and educational workers.
In the USA, Great Britain and other countries, which joined the
Bologna process, unification of scientific degrees to Bachelor,
Master, PhD is taken. In Armenia the system with two scientific
degrees (candidate of science, doctor of science) is used. Candidate
of science is conferred by the Scientific Council and approved by
Higher Attestation Commission. Doctor of science degree is
conferred by presidium of Higher Attestation Commission after
petition of Scientific Council. For conferring science degree it is
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required to prepare a dissertation and defend it at Scientific
Council. For conferring Doctor of Science degree it is necessary to
have a Candidate of Science degree. The analogue to the Armenian
Candidate of Science is a Philosophy Doctor (Ph.D.) in most
countries. In some countries Ph.D. is the highest science degree, in
other countries there exist higher degrees equivalent to Armenian
Doctor of Science.

The hierarchy of degrees dates back to the universities of the
13th-century Europe, which had faculties organized into guilds.
There was originally only one degree in European higher
education, that of master or doctor. The baccalaureate, or
bachelor’s degree, was originally simply a stage toward mastership
and was awarded to a candidate who had studied the prescribed
texts in grammar, rhetoric, and logic for three or four years and had
successfully passed examinations held by his masters. The holder
of the bachelor's degree had thus completed the first stage of
academic life and was enabled to proceed with a course of study
for Master’s or Doctor’s degree. After completing those studies, he
was examined by the chancellor's board and by the faculty and, if
successful, received a master's or doctor's degree, which admitted
him into the teachers' guild and was a certificate of fitness to teach
at any university (Encyclopeadia Britannica, Inc 1994-1998).

The terms master, doctor, and professor were all equivalent. At
the University of Paris the term master was more commonly used,
and the English universities of Oxford and Cambridge adopted the
Parisian system. In many universities, the certified scholar in the
faculties of arts or grammar was called a master, whereas in the
faculties of philosophy, theology, medicine, and law he was called
a doctor. Perhaps because it was necessary to become a master of
arts before proceeding to the other studies, the doctorate came to be
esteemed as the higher title. (The common Anglo-American
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degrees master of arts and doctor of philosophy stem from this
usage.) In German universities, the titles master and doctor were
also at first interchangeable, but the term doctor soon came to be
applied to advanced degrees in all faculties, and the German usage
was eventually adopted throughout the world (Encyclopaedia
Britannica, Inc 1994-1998).

In Armenia, Russia, the USA, the UK and in other countries,
the successful completion of a three-, four-year course of study at a
higher educational institution, as a rule, leads to Bachelor's degree:
Bachelor of Science, abbr. B.Sc./B.S. (natural Sciences); Bachelor
of Arts, abbr. A.B./B.A. (humanitarian sciences); Bachelor of Fine
Arts, abbr. B.F.A. (art); Bachelor Of Business Administration,
abbr. B.B.A. (Management), etc. Bachelor degree is often called
the first degree. For example, a scientist who has changed his
specialization can say: | got my first degree in mathematics and
then | switched over to the field of physics.It is generally accepted
that a bachelor's degree corresponds to a diploma graduate of the
Armenian university with a four-year cycle of study (bachelor).

The combination of a graduate student and a postgraduate
student is used to refer to students who can work on programs
leading to the degree, both Ph.D. and Master. Students continuing
their studies after obtaining the first degree (Graduate/postgraduate
students), can apply for a Master's degree: Master of Science,
abbr. M.S.; Master of Arts, abbr. M.A.; Master of Fine Arts, abbr.
M.F.A. etc. To obtain this degree they submit a thesis after a year
or two years of study and participation in research.

So the Bachelor's degree marks the completion of
undergraduate study, usually amounting to four years. The Master's
degree involves one to two years' additional study, while
the doctorate usually involves a lengthier period of work. British
and American universities customarily grant the Bachelor's as the
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first degree in arts or sciences. After one or two years of
coursework, the second degree, M.A. or M.S., may be obtained by
examination or the completion of a piece of research. At the
universities of Oxford and Cambridge, holders of a B.A. can
receive an M.A. six or seven years after entering the university
simply by paying certain fees. The degree of Doctor of Philosophy
(Ph.D.) is usually offered by all universities that admit advanced
students and is granted after prolonged study and either
examination or original research. A relatively new degree in the
United States is that of associate, which is awarded by junior or
community colleges after a two-year course of study; it has a
relatively low status (Encyclopaedia Britannica, Inc 1994-1998).

A doctoral degree is a more advanced degree, but it takes more
time. Depending on the program, a Ph.D. could take four to eight
years to complete. Typically, a Ph.D. entails two to three years of
coursework and a dissertation, which is an independent research
project designed to uncover new knowledge in your field and be of
publishable quality. Most doctorate programs offer various forms
of financial aid, from assistantships to scholarships to loans. As a
rule, to work on a doctoral dissertation a researcher proceeds after
obtaining a Master of Science degree. When using such
combinations as the candidate of sciences or a candidate of
chemistry / candidate of chemical science(s), one should take into
consideration that they are literal translations from Armenian
(ghuinyonibbabph pkliwdént) and Russian (kaHauaat Hayk).
They will be understandable only for those foreign scientists who
are familiar with the scientific realities of our country. In any case,
in scientific communication it requires additional explanations, for
example, | have a candidate's degree which corresponds to the
Ph.D. degree in your country.

Along with the degree of Doctor of Philosophy in English-
speaking countries, there are a number of honorary doctoral
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degrees (honorary/higher/senior doctorates), awarded to relatively
few scientists for a long and fruitful scientific activity. Among
them are degrees: Doctor of Science, Abbr. D.Sc. (natural
Sciences); Doctor of Letters, abbr. Litt.D. (Humanities science);
Doctor of Laws, abbr. L.L.D. (Jurisprudence) and a number of
others. A special research or writing a dissertation are not required.
Honorary degrees are awarded on a set of merits to well-known
figures of science: Dr. Smith received an honorary D.Sc. in
engineering from the University of Arizona for his contribution in
electromechanical science. A scientist can hold several or even
many honorary doctorates.

There are also some combinations such as Doctor of
Science/Doctor of the Sciences/Doctor of History/Doctor of
Technical Science(s), etc. If your interlocutor is not oriented in the
Armenian and the Russian scientific realities some explanations are
required for the transfer of Doctor of Science. In particular, it can
be emphasized that the degree of Doctor of Science is the highest
scientific degree in our country, and many of its owners have the
title of a Professor. The presence of a certain degree allows this
scientist to hold an appropriate position in the research
organization.

A diploma differs from a degree in that it is usually: (1)
vocational, or less academic, or considered to be of a lower
academic standard; (2) awarded by a non-university institution, or
if by a university, after a shorter course of study than for a degree
course. One example is the Diploma in Art and Design (DipAD);
another is the Diploma in Higher Education (DipHE), a new
qualification introduced with the colleges of higher education and
awarded after a two-year course corresponding to the first two
years of a degree course (which usually lasts three years).

Certificate is a very general word denoting any document
which officially declares (or certifies) something, and is used in
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various expressions, including birth certificate, marriage
certificate and medical certificate. In education it is used as a
document certifying that a person has completed a course of study
and/or passed a certain examination. Thus examinations taken at
schools are called: GCSE (The General Certificate of Secondary
Education is an academic qualification in a particular subject, taken
in England, Wales, and Northern Ireland. State schools in Scotland
use the Scottish Qualifications Certificate instead. Like a diploma,
it is usually: (1) vocational or less academic, considered to be of a
lower academic standard than a degree; (2) awarded by a non-
university institution, or after completing a shorter than a degree
course at a university. For example, the usual qualification awarded
by a college of education is the teacher's certificate, and the
qualification obtained by graduates after a one-year course at a
university faculty/department of education is the postgraduate
certificate in education (called the diploma in education in some
universities). In technical institutions many people take the
ordinary and higher national certificates. If there is both a diploma
and a certificate in the same subject, the diploma is usually of a
higher standard, or awarded after a longer course.

The names of positions that scientists can occupy in public and
private research institutions, including in higher educational
institutions, in English-speaking countries are very diverse. In a
number of cases, they reflect a specific specialization: assistant
wild life Ecologist, biochemist, plant physiologist, research
chemist, senior economist. The positions of researchers such as
research assistant, senior research assistant, research associate,
senior research associate, research fellow, senior research fellow
etc. are used, as a rule, in higher education institutions and related
to scientific organizations. Usually they are occupied by
researchers who claim obtaining a doctorate degree or possessing
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it. The associate position is higher in rank than the assistant, and
assumes greater independence in scientific work.

It should be noted that scientific staff such as postdoctoral
fellow or research fellow are engaged in research work increasing
their scientific qualifications. It is necessary to distinguish between
the scientist who occupies the position of the research fellow or
postdoctoral fellow, from fellow - a full member of the scientific
community, for example: Smith A.B., Fellow of the Royal Society.

The word fellow is also used to refer to council member
teachers of the college or university, for example, Smith A.B.,
Fellow of University. Such membership may be honorable, for
example, Smith A.B., Honorary Fellow of Oxford University.

If a scientist stops active scientific activity, but does not break
ties with the university, he is called visiting fellow.

Higher academic rank is - professor/full professor: professor
of oceanology, professor of economics, professor of mathematics.
For great services to the university, a scientist can receive a title
emeritus professor/professor emeritus, for example, Dr. Brown,
Emeritus Professor of Economics, University of Oxford. The holder
of this title is not engaged in active scientific and teaching
activities.

Reader, principal lecturer, senior lecturer are on the step
below the professor in the hierarchical office ladder in British
universities, for example, Smith A.B., Reader in Criminal Law,
University of London. In American universities the title of an
associate professor is used, for example, Brown W.A., Associate
Professor of Biochemistry, University of Harvard. Sometimes the
word docent is used to denote the corresponding title in English
(associate professor) in European non-English-speaking countries.
In some American universities this word (docent) is used to call the
teachers of junior rank who are not permanent members of the
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teaching staff. Therefore, it is hardly possible to consider the
English word docent as a successful equivalent to the Russian and
Armenian words doyenm/pngkin.

The next category of teachers in British universities is known
as a lecturer, for example, Smith J.A., Lecturer in Law, University
of London; in American - assistant professor, for example, White
A.B., Assistant Professor of Physics, University of Alaska.

The combinations such as assistant lecturer (British) and
instructor (American) are used to identify a group of junior
teachers in English-speaking countries. In our country, the same
position is occupied by an assistant and a teacher.

In American universities there are a number of posts, the
names of which include the word dean: dean of students, dean of
university, dean of faculty but their functions are different from
those of the dean in our understanding. In American universities
the word faculty denotes the main teaching staff, while in the
British - the academic/teaching staff combinations are used. In
conversation with American scientists, one should bear in mind the
peculiarity of using the word faculty. In Armenian and Russian the
word faculty (pulnijunkuy/paxynemem) means a devision of the
university and not the teaching staff.

The head of a teaching unit such as the faculty (faculty of
science, faculty of law etc.) in British universities, and colleges or
schools (college of fine arts, college of business administration,
school of law, school of pharmacy etc.), in American universities is
the dean, deputy dean, sub-dean , associate dean/assistant dean.

Formally, the university in countries with the British version
of English is headed by a chancellor or vice-chancellor. A similar
function at American Universities is performed by the president. In
addition to the above-mentioned analogues (vice-chancellor,
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president), one can use the word rector, which is used in European
countries and will be understood by foreign scientists.

Different positions in the higher educational institutions of
English-speaking countries are called posts with holders of key
administrative positions: vice president for academic affair, vice-
president for research, pro-vice-chancellor. The scientist holding
the position indicated by the word provost is in fact responsible for
all the educational and research work carried out at the institute. In
order to indicate the position of the pro-rector the following
combinations are used: prorector, vice rector or deputy vice-
chancellor; prorector for academic affairs; prorector for research,
vice-rector for research.

Choosing English equivalents for the names of leading
scientific positions a neutral and clear in all contexts word head
can be recommended: head of the department, head of the
laboratory, head of the group.

An important indicator of scientific achievements of a scientist
is the awarding of various awards (medals, prizes). A special
recognition of his services on an international scale is awarded by
the Nobel Prize. Evidence of the merits of the scientist is his
election to membership in a number of scientific societies such as
the Royal Society in the United Kingdom, the American Academy
of Arts and Sciences, the National Academy of Sciences) in the
USA etc. Accordingly, in Armenia, the highest scientific positions
are occupied by members of the Academy of Sciences (members of
the Armenian Academy of Science): corresponding members (22

QUU phpwlhg winun/) and full members / academicians
(whwnpbdhlnu).
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Armenian degrees, titles and posts

Suggested translations

Pujuyuyp (under the new system
designed to follow European norms)

Bachelor of Arts (B.A.)

Uwghuwnpnu (under the new
system designed to follow European
norms)

Master of Arts (M.A.)

Ghwnnipinibtbph phluwsnt

PhD, Candidate of
Sciences, or Candidate of
(specific field of study)

Qhwnnipynibtkph gnijunnp Doctor of Sciences,
Doctor of (specific field of
study), or Advanced
Doctor of (specific field of
study)

“nghklin Associate Professor

Npndtunp Professor

Ujuntuhlynu Academician

Ujunbtuhwyh pnpulhg winud

Corresponding Member of
Academy of Sciences

Twuwhinu

Lecturer/Instructor

Udwugq nuuwhinu

Assistant professor

Nowadays, more and more students are doing degrees or study
programs outside their native countries, and more graduates are
seeking employment in foreign countries. For the students and
researchers who move between Armenia and the US and the UK,
there are key differences in the educational systems, and therefore

educational terminology, which can create confusion.

Here

translators from Armenian into English face a difficulty; on the one
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hand they want to be understood by foreign readers, on the other
hand our educational systems, while similar in many areas, are not
identical, and translators feel rightly cautious of blurring the
cultural differences between Armenia, America and the UK, etc.

I. Answer the following questions.

What are the 4 types of degrees?

What are the levels of education degrees?
What is the highest education degree?
What is the title of someone with a master’s degree?
What is the highest academic title?

What is higher than a master's degree?
What is your degree title?

Why is it called a Bachelor of Arts?
What is higher than a PhD?

10 What comes first, PhD or Masters?

11. What should I call my lecturer?

12. What are the academic titles?

XN

I1. Choose the correct option.
1. A degree is......

a) a document certifying smth
b) an academic qualification

c) a term denoting smth

d) a stage in a scale

2. When is a degree awarded?

a) after completion of an essay
b) after granting smth
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c¢) on completion of a research and educational course
d) after getting a licence

3. In what educational establishments are degrees awarded?
a) schools, polytechnics

b) only universities, colleges of education

c) universities, colleges of education firms

d) universities, colleges of education, polytechnics

4. The first degree is called ...
a) a candidate of science

b) a Bachelor’s degree

¢) a Doctor’s degree

5. The Master’s degree is awarded
a) after finals

b) on acceptance of a thesis

c) after a year’s postgraduate course

6. The Master of Philosophy means a degree
a) only for philosophy

b) for the humanities

c) for all faculties

7. Doctor of Philosophy is awarded

a) after an original idea

b) after a contribution to a field of knowledge
c) on acceptance of a thesis

8. Adiploma is:
a) a plural form of a diplomat
b) art or skill in smth
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c) a new qualification
d) an educational certificate

9. A diploma usually differs from a degree in that it...
a) is of a higher standard

b) is awarded by university

c) is of a lower standard , is not awarded by university
d) is a vocational, less academic

10. A certificate is ...

a) a general word denoting any document

b) an award granted by a college of education

¢) a document certifying a completion of a course study
d) a paperback file

11. What are public exams called?

a) The General Certificate of education

b)The Certificate of Secondary education

c¢) The General Certificate of secondary education

12. A certificate is similar to a diploma in that it is...

a) of prestigious standard awarded by university

b) vocational, awarded by university only

¢) vocational, of a lower standard awarded by polytechnics
d) vocational, less academic

13. A degree course is a course:

a) preparing students for high degrees

b) for research workers

c) of study preparing students for a first degree
d) preparing students for finals
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14. Degree exams are...

a) exams for a driving licence
b) finals for a first degree

¢) graduation exams

d) entrance exams

15. A degree ceremony is...

a) graduation ceremony

b) a religious ceremony

c) for a newly-weds

d) a special ceremony for awarding certificate and diplomas

16. A degree certificate is...

a) a written document

b) a document certifying that the holder was awarded a degree
c¢) a medical certificate

d) a certificate for diplomas

17. An academic is a person who ...
a) is a member of an Academy

b) does academic work

c¢) works in industry or politics

18. An academician is

a) a person working in industry

b) a person working in academic sphere
¢) a member of an Academy
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I1l. Give the Armenian equivalents of the following word-
combinations:

to hold a degree (in smth.); degree certificate; natural sciences;
empirical sciences; research worker or researcher; chancellor;
learned work; academician; industrial research; dissertation/ thesis;
paper qualifications; senior/junior research associate; dean: the
deputy dean (sub-dean / associate dean / assistant dean); emeritus
professor / professor emeritus; full-fledged communication; a
scientific conference; the scientific status of a scientist; academic
qualification; the Scientific Council; Higher Attestation
Commission; the teachers' guild; certified scholar; to apply to
advanced degrees; a postgraduate student; adoctoral degree;
honorary doctorates; the Diploma in Higher Education; the
Diploma in Art and Design; General Certificate of Secondary
Education; to collaborate; scientific adviser; to be awarded,
department; research team; data; to participate; to take post-
graduate courses.

IV. Give the English equivalents of the following word-
combinations:

ghunnujut Ynsnid ounphty, ghnnipjnituibph phljtwsnih wu-
wnhdwl, Soqphin ghnnipnibtbp, Juwnwpb/hpujubuguty/
ntjudupl] nunidbwuhpnipinil, ghnwuljut wnwepupwug,
22 QUU pnpwlhg winud, twghuwnpnu, puujwuyp, ghwnnt-
pntutbph phitwsény, ghwnipniuttph nnlunp, pngkuwn,
wynpndbunp, wunbkdhlnu, npuuwpnu, wjwug nwuwhiny, ny
ghnnujut, ghnwljub hknuopenid, ghinnipnit b wnkutnn-
ghwttp, ghnujut (kgnt, ntumdtwuhpnipnitubph YEuwn-
pnt, ntundbwuppmpjut phdw/wnwplju, wnbkbwjununt-
pintt wuownwwiky, sppwtwdupnn, ghnbwjut, dwutiwgh-
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wnwlwb fjunphnipn, Yppwlub spwugpkp, wdthnthhy wnku-
wnwynpnid, £NY-h poypnynipnil, buljwut ghnwlub wpn-
jnibupubp, Jhpunwlwb bywbwlmpnil, ghnwljut wuwnh-
dwth Yjuywughp, wqquihtt gpunupui, opkupny vwhdwb-
Jwés Juwpgny, wpwowwwp hhdtwpl, hnphpgh thuwn,
wupnuyutnipjut pupuguljwpg, funphpph wpiwnwiph
Juntwljupg, qununuh pytwplnipnit, wnwuihg uljqphwnp-
mipubkpp wobkny, dwjubph wupq dkswdwubtnipinit, ubnuu-

ghp:

V. Fill in the gaps with the given words: a degree; a diploma; a

certificat.

1. The average time spent by medical students during their first

course on clinical attachment in obstetrics and

gynaecology is 11 weeks.

2. Everything went great until it was discovered that Wright
didn’t have a high-school......

3. A .....isan academic qualification awarded on completion of a
higher education or a piece of research.

4. County..... issued by the County Board of Examiners are of
three classes, valid for one, two and four years respectively.

5. The.....of foolishness in many teenagers is unfathomable,

which explains why so many of them like to do dangerous

stunts just to look cool.

She fought to get her high school.....despite getting pregnant.

A.....Is one of a lower academic standard.

A.....denotes any document which certifies something.

The principal presented each of the graduates with a......

© o N
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10. The earthquake caused damage to the maximum..... in the
city, completely demolishing entire blocks and flattening
buildings.

11. One insensitive official insisted on seeing her husband's death

12. Virtually all postgraduate students at universities have already
undertaken a first.....course.

13. The faculties of law confer the same..... in law and also
grant.....of capacity, which enable the holder to practise as an
avou; a licence is necessary for the profession of barrister.

14. One has already been accepted for a higher.....course at a
university and two have applied for training as teachers.

V1. Match every acronym to its definition.
1. YLE a. Preliminary English Test
2. PET b. Certificate of Proficiency in English
3. KET c. Certificate in Advanced English
4. FCE d. Key English test
5. CAE e. Young Learners English Test
6. CPE f. First Certificate in English
7. TKT g. International English Language Testing System
8. TOEFL | h. Teaching Knowledge Test
9. IELTS | i. Test Of English as a Foreign Language

VII. Arrange the words of the two groups in pairs with similar
meaning.

1) device, research, technology, branch, obtain, importance,
collaborator, team, scientific adviser, to enable, thesis, journal, to
prove a thesis, to collect, data, to encounter, to be engaged in, to be
through with, scientific papers, rapidly;
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2) quickly, publications, instrument, technique, to finish, to be busy
with, field, to get, significance, to come across, information, to
gather, coworker, group, supervisor, to defend a dissertation,
scientific magazine, dissertation, to allow, investigation.

VI1I. Arrange the words of the two groups in pairs with
contrary meaning.

1) theory, to obtain, rapidly, experimentator, to finish, to increase,
new, experienced, unknown, wide, passive, to enable, high,
complicated;

2) simple, low, practice, to give, to disable, active, slowly,
theoretician, narrow, famous, to start, to decrease, old,
inexperienced.

IX. Paraphrase the following sentences.

1. Management Aptitude Test (MAT) candidates are required to
complete a full-year internship. They may choose to
participate in the clinical residency program being assigned to
a co-teaching environment with a mentor providing constant
support daily or a more traditional route of securing a teaching
position at a school while pursuing initial certification. A
trained team mentor will be assigned.

2. From the pure, social and applied sciences to the arts and
humanities, we have the experience and the expertise to
support all students and professional academics wishing to
present their work to the highest possible standards.

3. Research has shown that when teachers, schools, and districts
take a systematic approach to helping students identify and
master essential vocabulary and concepts of a given subject
area, student comprehension and achievement rises.
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The Supervisor will provide reasonable commitment,
accessibility, professionalism, stimulation, guidance, respect
and consistent encouragement to the student.

There are two main models: the co-supervision model where
supervisors contribute equally, even where one signs off as the
principal supervisor; and the primary/ secondary supervision
model where a principal supervisor has responsibility for the
student and oversees the research, and the co-supervisor
contributes in the specific area of their expertise.

There are undoubtedly benefits to joint supervision, but there
are also challenges to such collaborations, especially in the
area of management of supervision activities.

Supervisors should be aware that from time to time, personal
or academic issues will arise for research students, and that
students will require additional assistance and support.

The meaning of research evidence, in any area of science, is
inherently tied to the means or methods by which that
evidence was obtained.

Research unlocks the unknowns, lets you explore the world
from different perspectives, and fuels a deeper understanding.

10. There’s always more to learn about a topic, even if you are

already well-versed in it.

X. Translate into Armenian.

1.

In 2017, by the Higher Attestation Commission of Armenia
she was awarded with the scientific degree of candidate of
economic sciences, specialty: accounting, analysis and audit.

She has accomplished a judge's special training and possesses
all formal and material qualifications required in the Republic
of Poland for appointment to the highest judicial offices as
holder of the scientific degree of Professor of Legal Sciences.
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10.

Research papers necessary for acquiring an academic degree
and a scientific degree are to be written and presented in the
state language, except in cases provided by other laws.
Certificates giving access to higher education institutions
should be considered in general for access in the host country,
unless substantial differences can be demonstrated between the
study programmes leading to the respective diplomas or
between additional requirements concerned with access to
higher education institutions.

Mr.Brown is an author of a number of specialized books on
automation of construction machines. He has a scientific
degree of assistant professor and university lecturer.

Further, we have to emphasize that he is not the least an
ordinary teacher, while he has the scientific degree of
Philosophy Doctor in Biology.

I am twenty-six years old and have just completed my
master’s degree in science. And I’m going to begin my Ph. D.
program next September in the USA.

Certificates giving access to higher education institutions in
the Russian Federation should be considered in general for
access in the host country, unless substantial differences can
be demonstrated between the study programmes leading to the
respective diplomas or between additional requirements
concerned with access to higher education institutions.

In the former Soviet Union and the various post-Soviet states,
the status of Doctor of Science is a post-doctoral degree and
has no equivalent in US academic system. It is roughly
equivalent to Habilitation in Germany, France, Austria, and
some other European countries.

A brilliant examination for the degree of bachelor procured
him, in 1588, admittance on the foundation to the university of
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Tubingen, where he laid up a copious store of classical
erudition, and imbibed Copernican principles from the private
instructions of his teacher and life-long friend.

XI. Translate into English.

1.

Ghunwljub §nymd Jupnn k punphydt] wyt wbdwbg, ny-
ptp niukt ghyndwynpjus dwubwgbnh jud dwghu-
wnpnuh npuluynpmud, npybku jutnt, hwdwywnwu-
huwt ghnnwlwt wunhfwl, npnpwlh wjwiy ghwnnt-
pjut njju) ptuquyupemd b qpunynid G ghnwudwi-
Jujupduljub (ghnudtpnpuljui) gnpénitubtntpjudp:
Ghunwuljut Ynsnid vnwbwnt hwdwp wwdp ghunwd k
ukpluyugunid pnihh nkljuinph jud juquulbpuynipjut
wnbonkuh wunitny, npuntn hhdtwljwt jud hwdwwntk-
nnipjudp woluwwnng L

Uuyhpwiunnipu dpgnipughtt jupgny pugniudnd B
Zujuunnwth Zwbpuybnnipjub wyt punupwughubpp,
nypkp unwgh] tu dwghunpnuh jud nhyndwdnpyus
pdho-dmutiuglnh npujuynpnud:

Npuljwynpuwb putnipnibibp hwtdubny, Ypknhwnught
hudwlupgh vwhdwttubpnid hwdwywnuwupwt putiw-
Uny Ypknhwtbp dbknp phplnt b wwnbkbwjununipmniuh
wjwpunbint hwdwp hwnjugynny wowykjugny dwd-
Ytwp 5 mmupp k:

Uwghuwnpnuh  Yppulut  Spwugpbkpny niunidbwnnt-
pntul wjupunws b wdthnthhy wmnkunwynpniudu wbgus
widwtg npynud £ wndju pupdpugnytt ntumdbtwluib
huwununnipjutt jud juquulijbtpyniput wjupuw-
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10.

Jwil thwunwpninp (Wughunpnuh phupnd) hudwuyw-
wnwufuwb ubkpnhpny:

Uwnbkbwjpnunipjut phdwt  hwunwwnbnt  hpuynitp
niukt wb pwpdpugnytt nmumdbwljuwb  hwuwnwnnt-
pntutbpp Jud  ghnnwlut juquulibpuynipmitubpn,
npnup niukt FNY-h poyjnynipnibp:

PLijuwénih ghnwljut wunhdwth huwgnpyp whwp k
putnipinit hwtduh dwubiwghwnnipiniuhg:
Bapuljugnipjut dky whwnp E wpunugn)dttt wmnktwjun-
unipjull fujub ghnwlwt wpynitupubpp, nputg un-
pnipjul, hwjwunhnipyut qguuhwwnwlwbtp, nkuwlwuh
b Yhpwpwlwbh bwwbwlnipniup, whwnp E wpdkh
hwudtwpwpuwlutukp:

Ghunwuljut wunhfwuh Yyuyughpp hwtdubnig htwnn
PNY-n wnbktwjuinumpiniut niqupynud £ Zwjuwunwh
wqqujhl gpunupub:

unphpnh npnpnudp Yupnn E ponnpuplty opkupny
uwhdwbdws Jupgny:

= Render the following passage in English.

Ghunnipjub yundnipynih

Ghunipjut yuudnmpmniup muppbp  ghnmpnibubph

qupgqugdut jud dudwbwlwulhg ghnuljut wphiwphw-

jugph qupqugnidt k: Ghunnipjniup dudwbwlh pupugpnid

htnnwgnuinid £ ghnnipjutt yundwljut qupqugnidubph
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wuwltpp, Gplnypubpp b thwuwnwplubpp, npntp hwu-
nwwnynid Eu ghnnipjut Ynnuhg, mwuppbp qgnpépupwugutp b
huunhpubp: Ghnumpmniup dwubwynpuwybu hpkthg ukplw-
jugunid E thnpdwnwpului, nbkuwlwt b gnpstwljub gh-
wbjhputp Ugjuwphh dwuhl, npnup unnwugyt] Eu ghnnuljut
Uhnipjub Ynnudhg: Lwth np dh Ynndhg ghnmipniup thplw-
jugnud £ opjkljinpy ghwinbihp, hulj dymu Ynnuhg wyy ghwnk-
1hph vnnwugdwt b oqunugnpddwt gnpdplipwugp dwpnnt nn-
Uhg, wyuwndwgpnipjniip whwnp E ny vhwjt npwnpnipmniu
nupduh dnph wwwundnipjubp, wy twb hwuwpnilnipjut
qupqugdut wuwnunipjubp: dudwbtwlwlhg ghwnnipjut
wuwnunipyut niunidbtwuhpnipniup hhdtqws £ dh owpp
ophghtw b yhipuhpunwpuljyus mbpuntph Ypu: Uwlugt
«ghwnnipniy» b «ghnbwljuby puntpp dwglk) tu XVIHI-XX
nupbpmud: Fpwhg wpwe puwgbnbbpt wiyuiunid thu
hpkug qpununiupp «ptwljwt thhihunthwynipjni»:

Ll Edyhphl htlnwgnuunipniuiipp hwynuh o phn
wuwnhl dudwtwlubphg (ophtwy Uphuwninwnbih b G@tnh-
puwunbuh woliwwnwupubtpp), huly ghunwlwi dbpnnp hp
hhuptpny dpwlyt k vhpttmunmpnid (ophtiwly (tnokip Fklnuh
b Uj-Phpntuhh nuunidbwuhpnipyniuubpp): dudwtwlulhg
ghunnipjut ujhqpp hwdwpynud E dudwbwljulhg opowiip,
npp twl widuwiunid b ghnujut hEinuihnjunipjut opowt
XVI-XVII puptpnud Upbdnjwut Gypnyuynid wnknh niukgu-
&h yuwndwnny:

Ghunwuljut dkpnyp hwdwpymd £ wyptiwt bwjut dw-
dwbtwlulhg ghinnipjut hwdwp, np swwn ghnuwluuubkp b
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https://hy.wikipedia.org/wiki/%D4%B1%D6%80%D6%87%D5%B4%D5%BF%D5%B5%D5%A1%D5%B6_%D4%B5%D5%BE%D6%80%D5%B8%D5%BA%D5%A1

thhihunthwubp qununmd &b, np ghnnwjut hknuthnjunipnt-
thg wpwe wipywé ghnwljut wphnwnwuputpp hwdwpynid

Eht «twpiwughnulut»: Uy wuwndwnny ghnnipjut quwn-
dwpwutbpp nwjhu & ghunipjutp wybh juyt vwhdw-
unud, pwt pugmitdws b dbp dwdwbuwljubpnud, wyn uwh-
dwbdw Uk tbpunynud L twl Zhtt b Uhghti nupbpnid Y-
nwpjws hnnwgnunnipnibttpp jud ntunidbwuhpnipnii-
ukpp: Ghumpjut qupqugnudp hwinhuwind £ dwpnne
dnwynp nitbwlnipnititbpp qupqugubine b dwpplught

punupuwlppnipjut Adbwynpdwt punljugnighs dwup:

Further reading
Read the text and find some differences between US and UK
degree programs.

There are several types of degree programs in the UK:
Bachelor’s, Foundation, Master’s Degrees and Doctorates or
PhDs; all of which are all globally recognized qualifications. You
can choose either a 3 year undergraduate degree in England,
Wales and Northern Ireland and graduate with a Bachelor of Arts
(BA) or Bachelor of Science (B Sc) or a 4 year sandwich course
which includes one year’s professional experience in industry or a
year studying abroad.

If you choose to study in Scotland, you will follow a system
that is more similar to the US one; in fact, the American university
education system is modelled after the Scottish system. An
undergraduate degree in Scotland takes four years to complete.
While you will study a wider range of subjects than you would in
England and Wales, unlike in the US you must declare a main
focus of study at the start of your degree (though this can be
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changed during your studies, if you wish). Still,a Scottish
undergraduate degree tends to be more focused than a typical US
degree.

British taught Master’s degrees have a structure that is similar
to American Master’s programs, however, the British version is
arguably a bit more professionally oriented and can be completed
in just 12 months, compared to the usual 2 years needed in the US,
thus saving you time and money. UK degrees tend to focus on the
main degree subject from the beginning of the degree program and
thus are more professionally oriented than the US liberal arts
education, which requires each student to learn a broader
curriculum. For students who have a clear idea of what they want
to study, a British degree is ideal as you are allowed to specialize in
your subject area from the start. UK undergraduate degrees are
typically 3 years in length, with the exception of Scotland, where
undergraduate programs take 4 years to complete. The UK style of
education is particularly suitable for students who want to immerse
themselves in a specific subject or combination of subjects straight
out of high school. British degrees leave the learning much more
up to you, with the emphasis on lectures backed up by tutorials.
Undergraduates are expected to extend their own research
conducted on their subject and to motivate themselves outside of
lectures. There is a high degree of flexibility and choice with UK
degrees. You can pursue your interests and ambitions in fields as
diverse as Sound-Engineering to Marine Biology or Creative
Writing.

How are British degrees taught?

e Lectures- Formal presentations to large groups of

students, who take notes on what is said.

e Seminars - Small groups of eight to twenty students who

discuss assigned topics with a tutor.
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Tutorials - More informal meetings in which one to three
students discuss their work with a tutor. The close contact
between student and tutor in seminars and tutorials is a
particular strength of UK degree courses.

Continuous assessment - Depending on your degree
course you will be expected to produce coursework,
participate in projects, seminars and exams. Plus,
depending on the course, produce a final dissertation and
take final exams.

There are 2 types of British degrees which you can apply for
as an undergraduate:

Single honours programs involve focused study of a
single subject. The core of each program is already
designed and you have the opportunity to shape your work
by choosing additional modules.

Joint honours programs/Combined programs enable
you to study a combination of subjects, creating
opportunities for you to build a degree program to suit your
personal interests and needs.

At a Graduate level you have a choice between a taught or
research-based Master's degree or a PhD.

The Taught Master’s or often called an MA (England and
Wales), MLitt (Scotland) or an MSc, a taught Master’s
takes 12 months and is very popular with North American
students. It follows the same structure of classroom work
and some research that you would expect from a US
degree, but is more focused and thus shorter. In terms of
recognition it is the same as a North American degree, but
you save a year!

The Research-Based Master’s are degrees that can be
called a variety of names including MSc by Research,
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MRes, and MPhil and are normally based on a research
project you undertake rather than classes you attend.
Research-based Master’s usually involve working closely
with a tutor and take around 12-18 months, but can take up
to 24 months in some cases. Many students often begin this
type of program and then transfer into a PhD. Part of your
Master’s work is often credited towards your PhD and may
serve as a basis for your PhD research area. As with a PhD,
in order to be accepted for degree research based Master’s,
you must typically submit a research proposal and have a
strong academic background along with some research
experience in the relevant subject. If you are particularly
interested in a specific area and have perhaps already done
some undergraduate research this may be the best option
for you.

Points to consider:
e make a list of the most important points for a person to be
qualified as a scientist in your country;
e there are various reasons for choosing postgraduate study
but some reasons are more positive than others. Comment
on them.
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UNIT 1

RESEARCH SUPERVISION

Any research conducted by a postgraduate student is supervised
by a competent researcher with an advanced academic degree.
Read the text and discuss with your friends the issue of a good
supervisor.

Choosing a Supervisor

The three most critical choices facing a student pursuing a research
degree such as a PhD are the institution, the program, and the
supervisor. These three are not independent: some students know
with whom they want to work, which determines both program and
institution. Some students know exactly what research question
they wish to pursue, which may determine both institution and
supervisor. But most apply to a particular program at a particular
institution, where there may be many potential supervisors. Some
programs assign a supervisor at the start of the program or later,
but in most cases, students need to choose a supervisor who will be
their mentor, director, and evaluator for the next year or two in the
case of a research master’s, or the next few years in the case of a
doctoral program. In many programs, students are only accepted if
they can find a willing supervisor, so this may have to be done
before the student arrives on campus. The student-supervisor
relationship is a key factor in determining a successful and
satisfying doctoral “apprenticeship.” When it works well, students
not only learn the craft of research scholarship, but also gain an
advocate who will speak on their behalf, are welcomed into a
network of professionals, maybe acquire a lifelong colleague and
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friend, and experience the deep satisfaction of academic work and
the creation of new knowledge. When it does not work as well,
students may lose their enthusiasm for research as a career and
abandon their pursuit of a higher degree. So what can be done to
help ensure that the choice of supervisor is a good one? Clearly, the
potential supervisor should be highly qualified in the expected area
of research. But there are many other factors that can affect the
success of the relationship. Here are some suggestions for how you
as a student might find some answers:

e Look up online information on potential supervisors. Check
their bios on their graduate unit’s website: many faculty
make their CV available, and this will tell you about their
research interests, their publication and other academic
activities, their grant support, what other graduate students
they have supervised, and how busy they may be on
activities away from their lab or office. Remember,
however, that faculty compose their own CVs, so you may
not find all of the information that is important to you in
making a decision!

e Check other online sources: use your favourite search
engine for potential supervisors, investigate any blogs,
discussion groups, or social networking sites they may have
in order to get a sense of who they are.

e If you are applying from another institution, check with
professors you know who might be aware of faculty in your
area of interest—they could offer valuable insights to help
you evaluate potential supervisors.

e Contact the unit’s graduate office (visit in person if
possible) and talk to the graduate coordinator (the faculty
member responsible to the chair or director for the graduate
program) and/or the graduate administrator (the
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administrative staff member assisting the graduate
coordinator). These people can be an invaluable source of
information about the program and the faculty.

e Check the website or CV of the potential supervisor, or
check with the graduate administrator in the department, to
identify graduate students who are currently being
supervised or who have recently graduated. Talk to them
and let them know you are thinking of becoming the
supervisor’s student, and ask them for comments on the
style of supervision, what sort of person the supervisor is.

e If you can, visit the graduate unit and arrange to speak face-
to-face with potential supervisors.

I. Answer the following questions.

1.

Which are the three most critical choices that students face
pursuing a research degree such as PhD?

How can you describe the succession of the actions before
starting the work?

What is the key factor in determining a successful
apprenticeship?

When do programs assign a supervisor and how long does the
process of writing last?

What should be done in many programs before the students
arrive on campus?

What are the pros of a good relationship between the student
and the supervisor?

Why do students lose their enthusiasm for research as a career
and abandon it?

What qualities should the potential supervisor have?
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9. What other ways (excluding online ones) can be helpful for
choosing the supervisor?

10. Is it possible to find some information about the potential
supervisor before meeting him/her?

11. Who are considered to be an invaluable source of information
about the program and faculty?

I1. Label each sentence true or false according to the article.

1. The three most critical choices that students face pursuing a
research degree are country, institution and supervisor.

2. These three choices operate independently.

3. The Supervisor is considered to be a mentor, director, and
evaluator for the next year or two in the case of a research
master’s, or the next few years in the case of a doctoral
program.

4. In many programs, students are not allowed to arrive on
campus before they find a supervisor who is willing to work
with them.

5. Good relationships between student and supervisor are of great
importance.

6. Students never lose their enthusiasm for research as a career.

7. The potential supervisor should be highly qualified in the
expected area of research.

8. There is no way to find an information about your supervisor
before meeting him/her.

9. Bios on graduate unit’s website can provide a lot of useful
information about your potential supervisor, his/her
publications and other academic activities.

10. The graduate coordinators and the graduate administrators the
unit’s graduate office are considered to be an invaluable
source of information about the program and the faculty.
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I11. Choose the correct option.

1. A person who directs and oversees the work of a
postgraduate research student.

a) graduate coordinator

b) supervisor

¢) graduate administrator

d) director

2. PhDis ........

a) the highest college or university degree

b) an advanced college or university degree

c) in the UK, a first university degree, based especially on one
subject

d) a system of providing health insurance for all people in a state or
country, especially in the US

3. The evaluator can .......

a) reject the facts

b) give a prize

C) judge the quality, importance, amount, or value of something
d) establish certain rules

4, ceueee. offer degree programs or graduate diplomas, courses,
and research. It may be a department, centre, institute, school,
or Faculty.

a) Mentors

b) Professionals

c¢) Graduate units

d) Authorities
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5. Invaluable means .......

a) extremely useful, indispensable
b) worthless

c) incomplete

d) good-for-nothing

6. She.... the other candidate.
a) spoke at behalf of

b) spoke on behalf of

c) spoke of half on

d) behalf spoke

7. What is a research degree?

a) an advanced study program that gives you an opportunity to
deeply explore a topic of your choice.

b) systematic investigation to establish facts

c) a specific position in a series

d) the seriousness of something

8. I am.... a degree in engineering.
a) following

b) pursuing

C) giving

d) putting

9. It is a detailed document highlighting your professional and
academic history.

a) profile

b) bio

c) CV

d) portfolio
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10. Someone who has agreed to work for a skilled person for a
particular period of time and often for low payment, in order
to learn that person’s skills:

a) apprentice

b) beginner

c) employee

d) craftsman

IV. Give the Armenian equivalents of the following word-
combinations:

three critical choices; to pursue a research degree; determine both
institution and supervisor; potential supervisors; mentor/
director/evaluator; doctoral program; a willing supervisor; the
student-supervisor relationship; a key factor; a successful and
satisfying doctoral “apprenticeship”; research scholarship; gain an
advocate; abandon their pursuit of a higher degree; the choice of
supervisor; highly qualified; apply to particular program; acquire a
lifelong colleague and friend; to speak face-to-face; experience the
deep satisfaction; loose enthusiasm; academic activities; assign a
supervisor; online information; speak on one’s behalf; invaluable
source; online sources; graduate coordinator; graduate
administrators; supreme efforts; promoting democracy; the creation
of new knowledge.

V. Give the English equivalents of the following word-
combinations:

dwghunpnuuljut phq, ghnwuljut wyhwwnwtp, dwutiwgh-
nwljwt wdphnt, unp ghnbihph dkup phpnud, pipuguljung,
hujuwtwlwut ntijwup, hbknwgnunipjut  wljuljudnng
ninpun, dwghunpnuujut phqh pdugh Jepudbwlbpynd,
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ghnnwhbnwgnuuljutt  hwuwnwwnnipnibtiph wowwnw-

Yhgubp, mEntjuwnynipjut whquuhwwnbih wnpnip, pupdp
npnuynpnid nitkgnn, hpwwwpwlnwdubkp, funpp pudw-
pupyudnipintt qqui], Jupswljub wouwwnwlhg, hhdtwljut
gnpénl, wpdbipunp wwwnlbkpugnudubp, pupdp npulw-

Ynpnid niukgnn dwutwgbn, wdphnh ypndtunp, nngktwn:

V1. Write the correct form of the words.
Supervise

1.

Students are not allowed to handle these chemicals unless they
are under the ... of a teacher.

2. We need to employ more ... staff.

3. Foreign officials are ... the elections.

4. Carefully ... the students were encouraged to go on cultural
expeditions into Philadelphia.

5. The ... prescribed the steps in which orders must be filled out.

Pursue

6. The Declaration of Independence states that life, liberty, and
the ... of happiness are basic human rights.

7. The fact that a person acted ... to an order of his government
does not relieve him from responsibility under international
law.

8.  We will not be ... this matter any further.

9. He described himself as a ... of truth and justice.

10. In .....of his aims, he has decided to stand for parliament

VII1. Paraphrase the following sentences.

1.

Within the context of particular supervisory orientations,
however, the nature and function of the relationship must be
defined in specific terms.
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10.

Again from the conventional teaching and learning literature,
we are accustomed to the notions of teaching and learning
styles and to the interrelationship between them.

Historically, research supervision has been regarded as an
adjunct of research; it was assumed that, ' if one can do
research then one presumably can supervise it’.

Supervision has been re-conceptualised as a form of teaching
and supporting learning, in fact "probably the most subtle and
complex in which we engage".

Changes in the funding and delivery of research programmes
at the university level have, in recent years, resulted in
significant changes to research supervision.

There is a need for research exploring postgraduate research
students’ expectations from research supervisors, the
characteristics of effective student-supervisor relationships,
and the opinions of students and supervisors about research
supervision.

The relationship between the academic supervisor and
postgraduate student is decisive for the success of the latter’s
master thesis and/or PhD

Eligible participants were invited to take part in the study
when attending various research activities at the university.

All participants had acted as a supervisor, eight were
postgraduate students, and two were both supervisors and
postgraduate students.

Some students were unhappy with the supervisory relationship
because of difficulty communicating.
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VIII. Look through the text again and find the equivalents of
the following word-combinations:

to feel very pleased; to lose devotion and energy; main factor;
contribute to the development of relations; highly skilled
(proficient); valuable insights; useful source of information; friends
for life; domain of interest; crucial decision-making.

IX. Match the synonyms.

Supervisor Recommend
Invaluable Learner
Insight Study
Pursue Occupation
Support Certified
Advocate Mentor
Research Priceless
Craft Assistance
Qualified Perception
Apprentice Follow

X. Translate into Armenian. Pay attention to the underlined

parts.

1. As long as the members of an organization allow the
representatives of that organization to speak on their behalf
on any matter, that organization may avail itself of an identical
set of rights and privileges.

2. We note with deep satisfaction that these supreme efforts of
our company have started to bring results.

3. Some say that the success in relationships hides in on how
we resolve conflict.

4. Mr. Thornberry's academic work had focused to a large extent
on minority rights.
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10.

The company possesses modern equipments and has got
highly qualified personnel.

His main research interests include modern German history,
Russian history, communism, and the First World War.
Education is a key factor in reducing poverty and promoting
democracy, tolerance and development.

The aims of the event were to train a network of
professionals from different institutions and countries.

A third major activity is awarding research grants to graduate
students.

One professional staff member and one administrative staff
member would be dedicated to the project in each Centre.

XI. Translate into English.

1.

Ghunwljut nEjwjwupp huygnpph htnn hwdwwnbny tw-
howyunpuunnid b juqunid £ ghnnwljut hblnwgnune-
pjul wthwnwlwb wiub, pupugpnid Lonnidukp b thn-
thnpunipnitiubp juunwpbng pun nipdugdynn phdw-
nply pupunpuiph:

Ghunwlwb nEjwdwupp huygnpnh htin ppuljwbwgunud
htunlyw] wppuwwnwbpubpp” ptduyh opowbwlutpnid
huygnpnptt ninnonpnmud. £ wthpwdbon dwubimghwinw-
jut gpuljuunipjul, nknkuqptph, Jhdujugpuljul,
wppupjuyhtt Wynpkph b wyp wnpympbph pinpmpjub
hwpgnud, gnyg k mwjhu ghnwljut b dEpnyuljut og-
unipnii:

Uwghunpnuujut phtqh pbduh JEpwdbwuybpynid
hiupun]np £ dwubwghnuljwi wiphnith npnodudp’
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Uhtsl dwghunnpnuuljuwb phqh yuwownwwinipjubt jug-
dwipuynudnp:

Ghunwuljub nkjwupp ogunid k hwygnpnphtt dhpwn dhw-
YEpwhknt Eqpujugnipinitubpp b wpwewpynipniuuk-
pp, npubp plukl pwpunpuiphg b wewy  pupyws
huunhpubphg, wwpnibwlkt ghnwljub inpnype:
Ghunwuljut ntjwdupp hbnbnd £ wnbiwjununipjut
Awynpdwitip” nkjptuhjulwit wwhwieubpht hwdw-
wuwwnwupiwl, nwnpnipmnit pupdubny  ghnwlub
wywpwwnh yuwnowd jhpundwip b ghnwljut nkpun
owpunnpbkint hdnmpniuubphu:

Uwghuwnpnuh yuwunpuwundw spuqph Jupniguspnid
twuwinbudnid £ Epne hhdtwlwt hundws niunid-
twlut b hblnwgnunuljui:

Ulutiwl) hbvnwgnunnnh hwdwp upbnp E phniql phn-
hwunip wuwwultpugnid niukuw] ghnnwluit hkwnwgn-
nnipjut Ubkpnpuputmpjut dwuhl, pwih np hsybu
gnyg k lnwjhu pupdpugnyt Yppnipjut dudwbwljulhg
niuntdbwlu thopdp” wynuhup hbtnwgnuinnutph Unn
uljgpwjuts opowinid dwgnid b bwpphwnwy Ubkpnnw-
Jut b Ukpnpuputwlut punyph hwupgtn:
dJudwtwlulhg ghnuwhbinugnuuljut dhnpp dqunid
E puthwigk] nuumdbtwuhpynn  wnwpubbph b
tpunyputph bnipjut dky:

Ghunuljut hbnnwugnunipjudp pudupup sk dhuyt hwu-
nwwnk] ghnwljub tnp thwun. Juplnp £ gpub nug
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ghnnwljut pugupmpnil, gnyg wnw] ngpu Jwhwsn-
nuiul, mkuujut jud gnpstwljut tywtwlnipjniup:

10. Ghwunipjub 1kqyh hhdpp juqund Eu nkpdhttwpwbiw-
Juwlb punyph punbkp b punwljuwywljgnipnitiutp, npnig
Uh dwup phpdwsé E unyb dbinttwplh hwbdusnud:

= Render the following passage in English using the active
vocabulary of the text.

UuahUSMUUYUL 2P TUSUUSNRUC B9,
NUCSNULNRE3NRUE

Uwghunpnuwlwt phqh wuwnpuwuwnnudp b yupwnww-
unipniut hpwlwubtwgynid Eu 6NZ2 wnlju ntunigdwt hwdw-
Jupgh hwdwp uvwhdwijwsd nrumdbwluwb gnpépupwgh
Juquuljipyuwt dudwbtwlugnygh hwdwdwju: ZEpwlw
niunigdut hwdwlwupgnid jnipwpwtynip gonpénnnipiniu
hpwljwiwgynud £ wnniuwly 2-mud ikpjuyugdus Jepetw-
dudljtinhg Ukl huwdjuly nip:

Uwghunpnuuwlut pkqh yquunpuwundwi wyuwnwp-
utpp juwnupynid Bt ghnwljut nEjuduph junphppunynt-
pradp b Jepwhulnnnipjudp: Shnwlwt nEjuduph wup-
nwljwtnipjnititbp L.

w) Uwghunpnuwljut plqh wnwewnpwiph juqunud,

p) phqh juunwpdwb wohwwnwipwhtt wiwh (dudw-
twlwugnygh) juqunid b nppu hpujutugdwt JEpwhulyn-
nnipjnti,
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¢) ptuwih JEpupbpu) gpuljuimpyub b wy wypnip-
ukph punpmput b oquugnpddwt hwdwp wpwewplnt-
pintutbp jud junphppuwnynipindd,

1) oqunipili muwbnnhl hkwwgnnmpul wywih
Uowljuwtt hmipgnid,

k) funphppunnipni muwbnnhtl' dtwghunpnuwljwi
phgh Juunwpdwl pnpnp hwupghpnid” hwdwduyh junphpnw-
nynipnitiibph hwdwp nuunudbwjut vnnpupwdwdwt
Ynmuihg uwhwigws Yhuwduluht gpudhyh,

q) dwlnigmd nuwbnnht' unyb Yupgh npnyplbph,
wwhwboubph b quwhwwndwt swhwthpubph nt swhnpn-
ohsubph YEpuptpyuy, ‘

E) unphppuwnynipini (ogunipinit)) ntuwtinnhtt Enyph
yuunpuundwi b yuynwywinipjut hwdwp wthpudbon
gnigunpuljut ynipbph ptnpnipjut hupgnid,

p) phqh ybpwpbpuy ghuwlut njuduph gpudnp
Jupshph Juqunuu:

Ghunwuljut nEjujunph jupshpnid wpunwugniymd

w) wohiwnwiph wpphwljwinipniip b jupbnpnipnt-
up,

p) ntuwtnnh hupunipnyt hbnnwgnuumipnit juwnwpk-
1nt, ndjujubp dpwljnt b hhdtwynpjws tqpujugnipnii-
ubkp wuknt upnnnipmiap,

@) wohiwnwipnid ghnnwlul, dkpnpulut Wwd qnps-
twlwt tnpnyp wupnibwynn wnwuppiph wenuynipmniup, n)
gnpstwlut  wnwewnpynipniuutph/Epwowynpnipnitk-
nh wpuynipniup,
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k) Juunupwsd wohpwnwiph npulub Ynndbpp b pb-
pnipjniutbpp,
q) ptqh dlwynpdwt hwmdwywnwujupwbnipjniup unyh

Yupgh wuhwlgtnphb,

b) Epwpunpoipimt phiqh hpuyupuljuiht guown-
wuwunipjubt hwdwp:

Uwghunpnuujutt  phqh  twpwwywonyuwinipniut
hpwiwbtwgynid £ dwuttmghunwgunn ntuntdbwjut unnpw-
pudwbniinid (Uhowdphnught hwidwpedpnid)  wnnpu-
pudwbdwt b dwghunpnuwljut épwqph nljwdupubph,
htyybu twb nruwinnh ghnwljut nEiwjuph dwubwlgne-
pjudp: Chqh twhuyuwonywinipjut pipwugpnid gpugn-
nnipjull hwjntwpbpdwt ghypmd  (wouwwnwbpnid  wyp
winpnipubphg wnwtg hndwi, qquih swhny oginuugnpéyusd
guiujugws tmp (nbkpun) hwdwpynd E gpugnnnipinib)
wojuiwwwtipp sh poyjunpynid hpuywpulujhtt Wuown-
yuiunipjul: Zpuwuwpwlughtt wuonywiniput dwudw-
twl qpugnnmipjut hwjntwpkpdui ntypnid wpuwnwt-
pp quwhwwnynid b «wipudupup»: Uwghunpnuwlub ph-
qh hpwwwpwluwhtt Wwonywinipmiut hpuljuwbwgynd L
hudwduyt 22 Y& twppwpupmput §nnuhg hwmunundus
Jupgh:
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Further reading
10 Truths a PhD Supervisor Will Never Tell You

There are some important dos and don’ts to bear in mind when
choosing someone to oversee your doctoral thesis, advises Tara
Brabazon (July 11, 2013).

My father used to tell a joke, over and over again. It was a
classic outback Australian, Slim Dusty joke that — like the best dad
jokes — I can’t remember. But I do recall the punchline. “Who
called the cook a bastard?” To which the answer was, “Who called
the bastard a cook?” This riposte often comes to mind during
discussions about doctoral supervision and candidature
management. Discussions go on (and on and on) about quality, rig
our ethics and preparedness. Postgraduates are monitored,
measured and ridiculed for their lack of readiness or their slow
progress towards completion. But inconsistencies and problems
with supervisors and supervision are marginalised. In response, |
think of my father’s one-liner: Who called the supervisor a bastard?
Who called the bastard a supervisor? To my mind, I never received
any satisfactory, effective or useful supervision for my doctorate,
research master’s or two coursework master’s that contained
sizeable dissertation components. | found the supervisors remote
and odd. A couple of them tried to block the submission of the
theses to my institution. Indeed, on three separate occasions in my
career, academics informed me that if | submitted this thesis, it
would fail. The results that followed these warnings were a master
of arts passed with distinction, a master of education with first-
class honours and a dean’s award, and a PhD passed without
correction. | was left with the impression that these supervisors had
no idea what they were doing. The worst supervisors share three
unforgivable characteristics:
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1. They do not read your writing

2. They never attend supervisory meetings

3. They are selfish, career-obsessed bastards

I am now an experienced supervisor and examiner, but | still
remember my own disappointments. For the doctoral students who
follow, I want to activate and align these personal events with the
candidatures | have managed since that time. Particularly, | wish to
share with the next generation of academics some lessons that
I have learned about supervisors. As a prospective PhD student,
you are precious. Institutions want you — they gain funding,
credibility and profile through your presence. Do not let them treat
you like an inconvenient, incompetent fool. Do your research. Ask
questions. Use these 10 truths to assist your decision.

1. The key predictor of a supervisor’s ability to guide a
postgraduate to completion is a good record of having
done so.

Ensure that at least one member of your supervisory team is a
very experienced supervisor. Anyone can be appointed to
supervise. Very few have the ability, persistence, vision, respect
and doggedness to move a diversity of students through the
examination process. Ensure that the department and university
you are considering assign supervisors on the basis of intellectual
ability rather than available workload. Supervising students to
completion is incredibly difficult. The final few months require
complete commitment from both supervisor and postgraduate.
Make sure that you are being guided by a supervisor who
understands the nature of effective supervision and has proved it
through successful completions.
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2. You choose the supervisor. Do not let the institution

overrule your choice.

As a postgraduate who is about to dedicate three or four years
to an institution, you have the right to select a supervisor with
whom you feel comfortable. Yet increasingly, as the postgraduate
bureaucracy in universities increases, administrators and managers
“match” a prospective candidate with a supervisor. Do not let this
happen. Do research on the available staff. Talk directly with
individual academics. Ascertain their willingness to supervise you,
and then inform the graduate centre or faculty graduate
administrators of their commitment.

3. Stars are attractive but may be distant. Pick a well-
regarded supervisor who does not spend too much time
away.

It may seem a tough, unusual or impossible task to find a
supervisor who has a strong profile but rarely goes away on
research leave or disappears to attend conferences. Postgraduates
need to be supervised by people with an international reputation
whose name carries weight when they write references. But they
must not be jet-setting professors, frequently leaving the campus
and missing supervisory meetings to advance their own career.
They must be established and well known, but available to
supervise you rather than continually declining your requests for
meetings because they are travelling to Oslo, Luanda or Hong
Kong.

4. Bureaucratic immunity is vital. Look for a supervisor
who will protect you from “the system”.

There is an excessive amount of university doctoral

administration. I understand and welcome the value in checking the

ethical expenditure of public money; a programme of study
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submitted in the first year and an annual progress report through
the candidature will accomplish this task. But now we have to
deliver milestone reports, public confirmations of candidature
sessions, biannual progress reports, annual oral presentations of
research and — in some universities — complete a form that must be
signed off at the conclusion of every supervisory meeting.

Every moment a student is filling in a form is one less moment
they are reading a book or article, or writing a key page in their
doctorate. Time is finite. Bureaucracy is infinite. A good supervisor
will protect you from the excesses of supervisory administration.

The irony of many graduate centres is that they initiate
incredibly high demands on students and supervisors yet are
incredibly lax during crucial periods of the candidature when a
rapid administrative response is required. One of my postgraduates
had to wait 16 months for a decision on her doctorate. Two
examiners had returned timely reports and passed with minor
corrections. The third academic, however, did not examine the
thesis, did not submit any paperwork and did not respond to any
communications. | sent email after email — made phone call after
phone call — to the graduate centre trying to facilitate a resolution
to this examination. Finally, after arather intensive period of
nagging, a decision was reached to accept the two reports and no
longer wait for the third. The question remains — why did the
graduate centre take 16 months to make this decision? If | had not
phoned and emailed administrators, would they have forgotten
about this student? A good supervisor must be an advocate for the
postgraduate through the increasingly bureaucratised doctoral
candidature.
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5. Byline bandits abound. Study a potential supervisor’s

work.

Does your prospective supervisor write with PhD students?
Good. Do they write almost exclusively with their PhD students?
Not so good — in fact, alarm bells should start ringing. Supervision
is a partnership. If your prospective supervisor appears to be
adding his or her name to students’ publications and writing very
little independently, be concerned. Some supervisors claim co-
authorship of every publication written during the candidature.
Do not think that this is right, assumed, proper or the default
setting. The authorship of papers should be discussed. My rule is
clear: if 1 write it, it is mine. If you write it, it is yours. If we write
it together, we share the authorship. It is important that every
postgraduate finishes the candidature with as many publications as
possible. Ask supervisors how they will enhance and facilitate your
research and publishing career. Remember, you are a PhD student.
Your supervisor should assist you to become an independent
scholar, not make you into their unpaid research assistant.

6. Be wary of co-supervisors.

Most institutions insist on at least two supervisors for every
student. This system was introduced not for scholarly reasons but
to allay administrative fears. There is a concern that a supervisor
might leave the institution, stranding the student, or that the
supervisor and student might have a disagreement, again leaving
the student without support. These arguments are like grounding all
aircraft because there are occasional crashes. Too often | see an
academic “added” to the team to beef up his or her workload. |
have been in a university meeting where research-active professors
were ‘“added” to a supervisory panel not because they were
excellent supervisors (far from it) but rather because they needed to
boost their profile for the research assessment exercise.Certainly
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there are many occasions where a co-supervisor is incredibly
valuable, but this must be determined by their research contribution
to the topic rather than by institutional convenience. | once
supervised a fine thesis about Russian television. I|had the
expertise in television studies; a colleague held expertise in
Russian studies and the Russian language. It was a great team. We
met weekly as a group, with specialist meetings held with either of
us as required to complete the doctorate. The candidate submitted
in the minimum time.At times, an inexperienced co-supervisor is
added to a team to gain “experience”. That is, perhaps,
understandable. But damage can be done to students through bad
advice. | know of a disturbing case in which an inexperienced co-
supervisor chose a relatively junior friend to examine a doctorate.
Before the senior co-supervisor had been informed, this
prospective external examiner had been approached and had
agreed, and the paperwork had been submitted. Two years later, the
candidate is still progressing with corrections. Each time he
submits revisions that supposedly verify the concerns expressed
during the oral examination, he is presented with another list
because the inexperienced supervisor agreed to “corrections to the
satisfaction of the examiner”. This problem was caused by an
overconfident but inexperienced co-supervisor being added to the
team and then going on to appoint an overconfident but
inexperienced examiner.Sometimes — in fact frequently — less is
more. A strong relationship with a well-qualified, experienced and
committed supervisor will ensure that the postgraduate will
produce a strong thesis with minimum delay.

7. A supervisor who is active in the area of your doctorate

can help to turbocharge your work.
Occasionally students select a “name” rather than a “name in
the field”. The appropriateness of a supervisor’s field of research is
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critical because it can save you considerable time. Supervisors who
are reading, thinking and writing in the field can locate a gap in
your scholarly literature and — at speed — provide you with five
names to lift that section. A generalist will not be able to provide
this service. As the length of candidatures — or more precisely the
financial support for candidatures — shrinks and three years
becomes the goal, your supervisor can save you time through
sharing not only their experience but also their expertise.

8. A candidature that involves teaching can help to get
a career off the ground.

In Australia, teaching with your supervisor is often the default
pattern, and it is a good one. In the UK, tutoring is less likely to
emerge because of budgetary restraints. But a postgraduate who
does not teach through the candidature is unprepared to assume a
full-time teaching post. Many doctoral candidates are already
academics and are returning to study. Others work in a diversity of
professions and have no intention of taking a job in a university.
Therefore, this “truth” is not relevant. But for those seeking a
career in academia who intend to use the doctorate as
a springboard, teaching experience is crucial. A postgraduate may
see themselves as a serious researcher. But it is teaching that will
get them their first post (and probably their second and third). The
ultimate supervisor is also an outstanding teacher who will train
their postgraduates in writing curricula, managing assessment and
creating innovative learning moments in a classroom. None of
these skills is required for or developed by a doctorate. You can be
supervised well without these teaching experiences. However, if
you have a choice, select the supervisor who can “add value” to
your candidature.

One of my proudest moments emerged in a tutors’ meeting for
my large first-year course at Murdoch University: creative
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industries. | apologised to my tutors for the hard work and low pay
that was a characteristic of sessional university employment. Mike
Kent — who is now Dr Mike Kent and a tenured lecturer in internet
studies at Curtin University — stated that the pay was an extra. He
was being trained to teach. That was the value from the process. |
still think tutors should be paid more, but I valued — and value —
Mike’s insight.

9. Weekly supervisory meetings are the best pattern.

There are two realities of candidature management. First, the
longer the candidature, the less likely you are to finish. Second, a
postgraduate who suspends from a candidature is less likely to
submit a doctorate.The key attribute of students who finish is that
they are passionately connected to their thesis and remain engaged
with their research and their supervisor. | have always deployed
weekly meetings as the best pattern for supervision to nurture this
connection. There are reasons for this. Some postgraduates lack
time-management skills and would prefer to be partying,
facebooking or tweeting, rather than reading, thinking and writing.
If students know that written work is expected each week, and they
have to sit in an office with a supervisor who is evaluating their
work, that stress creates productive writing and research. So if a
meeting is held on a Thursday, then on Tuesday a student panics
and does some work. Yet if meetings are fortnightly, this stress-
based productivity is halved. It is better to provide a tight
accountability structure for students. Weekly meetings accomplish
this task.

10. Invest your trust only in decent and reliable people who

will repay it, not betray it.
This truth may seem self-evident. But supervisors — like all
academics — are people first. If the prospective supervisor needs a
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personality replacement, lacks the life skills to manage a trip to the
supermarket or requires electronic tagging so that he (or she) does
not sleep with the spouses of colleagues, then make another choice.
Supervisors should be functional humans. They can be — and
should be — quirky, imaginative and original. That non-standard
thinking will assist your project. But if there is a whiff of social or
sexual impropriety, or if there are challenges with personal
hygiene, back away in a hurry. At times during your candidature
you will have to rely on this person. You will be sobbing in their
office. You will need to lean on them. You must have the belief
that they can help you through a crisis and not manipulate you
during a moment of vulnerability. | knew a supervisor whose idea
of supervision was a once-a-semester meeting in a bar where he
would order three bottles of red wine and start drinking. The
meeting ended when the wine finished. Another supervisor selected
his postgraduates on the likelihood that the students would sleep
with him. Yet another was so completely fixated by her version of
feminism that all the doctorates completed under her supervision
ended up looking incredibly similar. Any deviation from a
particular political perspective would result in screaming matches
in her office. This was not only unpleasant but destructive to the
students’ careers.

The key truth and guiding principle is evident

Do not select a supervisor who needs you more than you need
him or her. Gather information. Arm yourself with these 10 truths.
Ask questions. Make a choice with insight, rather than respond —
with gratitude — to the offer of a place or supervision.

Comment on the following scenarios.
1. | am ready to defend but my supervisor disagrees and
wants me to produce “one more” publication. Can I submit
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my thesis for examination without my supervisor’s
approval?

Though the simple answer is yes, we would strongly advise
against this. It is best practice that a student’s thesis be approved by
the supervisor and supervisory committee as ready to defend. After
all, they are responsible for upholding the academic standards of
the program, and (should) have been chosen for their expertise and
experience. And if you disagree with their advice, you should
reflect on the possibility they might be right. In this case, is the
disagreement over the content of the thesis, or is it a matter of
having enough publications to secure an appropriate post-doctoral
position? Is your supervisor really trying to help, as opposed to
simply trying to enhance his or her CV? Though you should ideally
have discussed expectations concerning publications and length of
program earlier than this, you might want to check around to see
what normal expectations are in your graduate unit and discipline.
What is the average time to degree in your unit? What is the
average number of publications produced by a PhD student in your
program? Though these data may not be formally collected and
available, the graduate office should have a reasonable idea of what
they are. And though a student may elect to proceed to examination
without the full support of the supervisory committee, remember
that committee members also play a role in your Final Oral
Examination. Following the question period of the oral defence, all
committee members will be asked to vote on whether the thesis and
its defence are acceptable. If there is more than one negative vote
or abstention at this point, the thesis examination will be adjourned.
Though someone with unreasonable bias should not serve on the
examination committee, the onus would be on you to show
evidence of such a bias; the default assumption would be that they
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were doing their job responsibly. So, it is risky to move forward
without the full support of your supervisory committee. Keep in
mind also that it is in everyone’s best interest to see a PhD
candidate succeed. Try to reach mutual agreement with your
supervisory committee regarding what changes need to be made.
Incorporate these changes as best you can, remembering at the
same time that this is your PhD and that it has to be yours to defend
through the examination process. Be aware that your supervisor
and committee members are expected to encourage doctoral
students to Graduate Supervision Guidelines, Second Edition 18
finish up when it would not be in their best interests to extend their
program of study; at the same time, if the thesis or research needs
more work, they should point this out. And if after considering all
this, you still feel there is a problem, please do talk to your
graduate coordinator or program chair/director.

2. A PhD student under my supervision has shown some
behaviour recently that worries me and is not what |
associate with a successful graduate student. What should 1
do? Can | talk openly to the student about it?

Early action is almost always preferable to letting a potential
problem fester. But some care needs to be taken and, depending on
the nature of the unusual behaviour, you might want to consult
your graduate coordinator or us at SGS first. When you do talk to
the student (as you will have to), remember you are in a position of
power and your student may have various reasons for being
cautious or worried about talking to you. Be objective, not
judgmental, and do not try to diagnose the problem particularly if it
seems at all complex. Restrict your approach to pointing out that
you have observed behaviour that concerns you, and describe that
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behaviour calmly and impersonally. Ask if the student is aware of
anything that is interfering with his/her ability to be a student. It is
alright to discuss a problem if the student is willing. You can say,
“I do not know what the problem is, but I have noticed that
[describe the observed behaviour]. I don’t need to know the details;
my job is to ensure that you are aware of any resources that might
help you.” If you suspect a health or disability issue that the student
has not disclosed, you can begin by initiating dialogue. You can
say, “I’ve noticed that you have difficulty with...”, or “Have you
struggled with... in any of your classes?” Discuss how the
student’s challenge or difficulty may impact their program and
mention resources available to the student.

Points to consider:

e your ideas of a good supervisor;
e your experience working with the supervisor.
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UNIT 11

RESEARCH PAPER

A research paper is a piece of academic writing based on its
author’s original research on a particular topic, and the analysis and
interpretation of the research findings. It can be either a term paper,
a master’s thesis or a doctoral dissertation.

In an academic program you learn how to carry out your own
research, how to critically use scholarly resources, and how to
present your ideas and results in a clear and structured way.

The research paper will allow you to develop a more complete
understanding of the specific topical area that you have chosen.
This is an upper level college course and you will be expected to
write well.

Research paper requirements

1. Atitle page with:
e the paper title
o the author’s name, the course, and the date
¢ the supervisor’s name (title, scientific degree)

2. A table of contents with:
e chapters, subchapters that appear in the text
e page number of these chapters and subchapters

3. A paragraph abstract

4. A research paper:
¢ begins with an Introduction
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¢ has a well organized Body divided into chapters and
subchapters
¢ ends with a Conclusion

5. A reference or bibliography

6. If needed, an Appendix with the data used to construct the map
or other information not cited in the text

The Stages of a Research Paper

Writing an academic research paper involves many individual
tasks which can be grouped into different stages. A list of typical
activities for each stage can be found below. In actual practice,
stages are not discrete and will often overlap. However, thinking of
your work in this way can help you plan for the many tasks
involved.

Exploration: Develop interest in a topic, choose a topic,
perform initial literature searches. Literature Search: Define the
scope of your topic and your research questions more precisely,
search for sources, obtain materials, decide which methodology to
choose (field research, questionnaires, etc.), perform test
experiments, check whether a certain topic is feasible.
Conceptualization: Further define the question, narrow down the
materials you will use based on your research objectives, plan
experiments (if applicable), test questionnaires, obtain the main
primary and secondary sources you will need for your paper.

Analysis and Evaluation: Analyze and critically examine
your sources, perform experiments, compile your notes, begin
conceptualizing the presentation of your results, revise the overall
plan for and structure of your work.
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Write and Edit: The actual writing process can further be
divided into its own stages: conceptualizing - this stage of the
writing process naturally overlaps with the analysis and evaluation
stages. Here it’s important to plan your work, create an outline, and
determine the general direction your text will take. Composing -
write a first draft, editing - in this stage you will make a great deal
of revisions to both the content and structure of your text,
proofreading and formatting - make corrections, improve the style
and formatting, clean up the layout, print a final version.

Planning Your Paper

A paper or thesis needs to be submitted by a specific point in
time. Although this deadline is usually defined for you, you
sometimes can set your own. Often you do not have much time to
complete a research paper or thesis and will simply be glad at the
end to have somehow managed to finish your work by the deadline.

While you won’t ever be able to avoid time crunches and
stress entirely, a good plan can help. Just remember that you will
need to revise your plan throughout the research process as
something unexpected always comes up. With a realistic plan that
takes into account the different stages of the research process and
the writing process, you should be able to allow time at the end of
your project for the important finishing touches that often have to
be rushed through. Since the final phase of revision and
proofreading has the most impact on the quality of your writing,
making time for this stage will vastly improve your text. So, don’t
forget to set aside time for final revisions and also for printing your
paper.

In empirical research that relies on questionnaires, data
collection, or field research, you will also want to plan for all of the
work that needs to be taken care of beforehand. Make sure to not
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only allot time for data collection and evaluation. Depending on
your research, you might also need to consider the time it will take
to gain access to certain institutions, to locate test subjects, and to
arrange interviews.

Writing a paper is a project. The word “project” is used to
describe an undertaking outside of normal daily tasks that is a one-
time occurrence with a defined end point. In a project you set out to
meet a defined goal within a certain amount of time and with
predetermined financial and personal resources.

Just like anything else in life, writing a paper does not always
go according to plan. Very often your progress will be slower than
you originally anticipated. It can also happen that you might need
to spend more time on one particular aspect of your research or that
you need to completely change the structure of your paper. You
should be flexible and update your plan continuously as you go
along. Plans should not be set in stone. Even with good planning,
you still will not always be able to avoid time crunches and stress.
This does not mean that you should abandon plans altogether; it
simply means that you need to be aware of their limitations. You
won’t be able to anticipate everything that might occur. When you
plan you will be estimating how much time you need on average
for a given task or phase of your work. Make sure to take practical
matters into account as well. For example, finding the right books
on your topic will likely take longer than one or two catalog
searches and a single trip to the library. If an item you need is
unavailable, you might need to invest considerable effort to obtain
it another way. If you are going to make photocopies of a number
of essays so that you can mark them up while reading, be aware
that photocopying all those page could take a while. It makes sense
to allow enough time for each individual step needed to complete a
task. One big advantage of planning is that it gives you an
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overview of what still needs to be done in your work and how far
along you already are. A plan also helps you to break down your
work into manageable chunks. It lets you check how much you’ve
already completed and how far your work has progressed.

Coming Up with a Good Topic

In any paper, your topic is already predetermined to a certain
extent by external factors. For example, if you need to choose a
topic from a list provided to you by your professor, you do not
need to come up with one on your own. For longer research papers,
the choice of a topic is an important part of writing the paper. The
difficulty involved in picking a single topic and narrowing it down
is often underestimated. However, a narrowly-defined, specific
topic will help you get a handle on your paper and will make the
research process as a whole much easier.

After settling on a topic and narrowing it down, you will also
need to define your research objectives as precisely as you can. The
objectives should be defined in such a way that the topic fits the
type and scope of paper you are writing. You should also make
sure that you will likely be able to complete the project within the
amount of time available — it makes a difference whether you are
writing a research paper for a semester-long course or a dissertation
on a specific topic. The types of objects you want to examine also
play a role. The materials you will look at should relate to your
topic and you should be able to analyze them with a reasonable
amount of work. For example, for a semester long research project,
you would not want to examine lexical variations in a group of ten
medieval manuscripts housed at different libraries across the
country. Instead, you might want to look at the lexical
characteristics of one medieval manuscript available at your
institution. Choosing a topic, narrowing it down, and defining the
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objectives of your project are not tasks that can be completed all at
once. Your topic and objectives will evolve as your interest in
certain areas develops and as you continue to do exploratory
reading. It will usually only be possible to formulate research
questions after starting to work with your primary sources and as
you begin exploring the relevant secondary literature. One
difficulty can be that every topic has some connection to many
other topics, but you cannot consider every possible connection.
Even in a dissertation, you should not pursue every tangential
connection to your topic. When writing a research paper, it’s
important to concentrate on just one aspect of a particular topic and
to keep your defined objectives in mind.

Perhaps nothing is more embarrassing than being told that
your paper has missed the point. To avoid wasting a lot of time and
effort, you should consult with your advisor as early as possible
about your topic and research objectives. The more concrete you
can be in describing your plans and the steps you are taking, the
more efficient and constructive your talk will be. To prepare for
this consultation, it is helpful to bring along a couple documents.
These should include a rudimentary outline for your paper and an
overview of the sources that you want to use.

When preparing for and working on a research paper you will
quickly accumulate a great deal of sources. To make it possible to
find a source again and not get overwhelmed, you should search for
these sources and save them in a systematic way.

It’s never too soon to begin searching for sources. Even if you
don’t have time to really get started on your work, you can at least
keep track of ideas you have or sources you run across by chance.
When researching a topic you will analyze other academic sources
that you will then use to support your own claims.

98



A cornerstone of every academic work is that readers should
be able to verify the author’s claims and see the sources and
methods they are based on. For this reason, proper citation plays a
key role. In many disciplines, certain citation conventions have
arisen over time. It is critical that the reader of your paper can
easily tell what sources informed your work, what your own work
is, and what you have directly taken from other sources. Copying a
passage from another text without making it clear that you have
done so isn’t just sloppiness (Whoops! | just forgot the quotation
marks!). Instead, it’s a major breach of academic integrity. It’s also
dishonest to cite a source that you found within another source but
that you did not consult yourself. If there’s no way around it
because it is impossible to get a copy of the original source, you
can cite a secondary quotation, but you need to make it clear where
you obtained it.

When you present the work of someone else under your name
as if it were your own, you are committing plagiarism. For this
reason, your department will often require a formal declaration that
you have done your own work when you submit a thesis or
dissertation.

I. Answer the following questions.

1.  What requirements must a research paper meet?

2. What stages does a research paper include in actual practice?

3. Enumerate the stages of the actual writing process.

4. What is empirical research based on and how should time be
allocated in a research paper?

5. What factors can set back a person from his/her preconceived
idea?

6. What is the first and foremost advantage of thinking of a plan?
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7. What factor makes the research process a lot easier?

8. What is the paramount difference between working on a
dissertation and a semester-long research?

9. What is the role of the objectives in a research process?

10. What is the trouble of examining a topic by reading a variety
of literature?

11. What is the structure of planning a research work?

12. What should be done to have an efficient and constructive
work in the end?

I1. Choose the correct option.
1. Research implies...

a) to inquire

b) to revise smth

c) to outlaw

2. Research worker is someone doing ...
a) full-time teaching

b) full-time teaching and researching

c) full-time researching

3. Research student is someone conducting...
a) research under supervision

b) research in the natural science

C) part-time research

4. Research fellow is a postgraduate doing...

a) research for a certain period

b) research and teaching being granted a special scholarship
¢) academic work under the direction of a supervisor.
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5. Researcher is someone who carries out...
a) full time research

b) only a full time academic work

c) research as well as teaching

6. A typical thesis consists of ...

a) a title page, an abstract, a table of contents, bibliography

b) a title page, an abstract, a table of contents, acknowledgements
c) a title page, an abstract, a table of contents, chapters, conclusion,
bibliography

7. The title page is located ...
a) after a table of contents

b) after an abstract

c) at the front

8. The title page of a thesis contains ...

a) the title of the work, the name of the author

b) the title of the work, the name of the author, identification
information

c) the title of the work, the name of the author, academic
credentials,department name, the name of university

9. A table of contents is headed...
a) contempt

b) concepts

C) contents

10. In thesis the contents is located...
a) in the normal position

b) on the front cover

c) at the beginning
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11. A bibliography is...

a) the examination and inquiry of books
b) the critique and analyses of books

c) the study and the description of nbooks

13. VIVA means
a) a defense

b) a question

c) an oral exam

12. A thesis defense is called...
a) vivate

b) vivari

C) viva

I1l. Give the Armenian equivalents of the following word-
combinations:

an academic research paper; different stages; obtain materials;
decide which methodology to choose; perform test experiments;
conceptualization; narrow down the materials;research objectives;
test questionnaires; the structure of your work; create an outline;
proofreading and formatting; clean up the layout; print a final
version; to finish work by the deadline; to avoid time crunches and
stress; to take into account the different stages of the research
process; the final phase of revision and proofreading; empirical
research; data collection; predetermine financial and personal
resources; a particular topic; to carry out a research paper; use
scholarly resources critically; to present the ideas and results in a
clear way; an abstract; many individual tasks which can be grouped
into different stages; to define the scope of a topic; to revise the
overall plan and structure of work; revisions to both the content
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and structure of the text; external factors; pursue every tangential
connection; to do exploratory reading; submit a thesis or
dissertation.

IV. Give the English equivalents of the following word-
combinations:

Unipuwyhtt wohtwmwnwbp, npnpwjh phduwyh jhwpdtp pulju-
1nud, dkiquithg wuuwynid k gpl] hkEnmwgnunuwlwubt wypw-
wnwbp, hblnwgnunuljutt wyhtunwph ywwhwbeubp, ghwnw-
Juwb nEjwdup, hwybJuws, thnybpp hpuphg wupwn skt b
hwdwh dwuwdp hwdpuunid G, unnigh] wpynp phdwt
hpwgnpsébih k, dknp pipk] wnwetwghtt b tpypnppuljut wn-
pnipukp, ntuwbnnph huptnmipnyt htnwgnunipmnit, dw-
ghunnpnuh pughwinip ghnwjut Ynijnnipw, wyiwnwuh-
pnipjnil, pwthdwgnipinil, dwdwbwluwlhg ghwnipjut
uwJwénidubphtt puwpwnbnjulynipinily, huptunipnyyt htwnwqgn-
nnipjul  wpnniupubpp, ogunugnpsyws gpuljwunipjut
guul:

V. Write the correct form of the words.

1. Graduate students are commonly required to perform .....
research as part of a dissertation. ORIGINATE

2. .....can only confirm or reject the hypothesis underpinning
your study. FIND

3. A research paper presents the results of your investigations on
a.....topic. SPECIFICITY

4. Always be sure that your paper meets the assigned page .....,
plus foot/endnotes and bibliography, using standard one-inch
margins, 12-point font and double spacing. REQUIRE
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10.

VI.

The review is based to a large extent on searches primarily in
the database, which focuses in the main on..... journals.
SCHOLAR

.. is a section or table of subsidiary matter at the end of a
book or document. APPEND
..... should simply the answer to the question ‘Why:” why you
choose that topic for research; why it is important; why you
adopted a particular method or approach. INTRODUCTORY
Our contribution is thus an ..... of the language design space
rather than a theoretical investigation of properties of these
models. EXPLORER
Students largely chose to undertake their own project, refining
the question and its scope during their first term with their ....
SUPERVISION
We therefore suggest that the encoding of ..... category
representations be added as a fifth challenge for cognitive
neuroscience. DISCRETIZE

Paraphrase the following sentences.

Research papers are similar to academic essays, but they are
usually longer and more detailed assignments, designed to
assess not only your writing skills but also your skills in
scholarly research.

You will probably revise and refine the thesis statement as you
do more research, but it can serve as a guide throughout the
writing process.

This step-by-step guide takes you through the entire writing
process, from understanding your assignment to proofreading
your final draft.

In applied domains such as quality improvement, some papers
are written based on projects that were undertaken for
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10.

operational reasons, and not with the primary aim of producing
new knowledge.

A study does not necessarily have to break completely new
ground, but it should extend previous knowledge in a useful
way, or alternatively refute existing knowledge.

If you’re having a hard time coming up with some scholars
on your own, it can be incredibly helpful to talk to a professor
in your department about potential supervisors.

The answers to these questions will probably eliminate a few
potential supervisors from your list leaving you ready for the
next step.

Many students who plagiarize do so unintentionally, often
because they don't have the academic skills to avoid over-
reliance on the work of others or because they aren't sure what
constitutes plagiarism.

It is important to learn how to reference well, that is, how to
consciously and clearly acknowledge the sources you have
used in your work so that your own contribution can be clearly
identified and appreciated.

This guide walks you through everything you need to do to
write an effective, impactful research paper and get the good

grade.

VII1. Look through the text again and find the equivalents of the
following word-combinations:

any kind of academic writing; detailed examination of the elements
or structure of something; the action of explaining the meaning of
something; information discovered as the result of an inquiry or
investigation; a document submitted in support of candidature for
an academic degree or professional qualification; organized so that
the parts relate well to each other; a short summary of your
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published or unpublished research paper; the use of a source of
information in order to ascertain something, thorough examination
of a subject; the action or process of forming a concept or idea of
something.

VI11. Match the words with their explanations.

1. proofreading a. limited time to complete work;
meeting a deadline

2. empirical b. the most important part of
something that the rest depends on

3. toallot c. reading and correcting a piece of
written or printed work

4. time crunch d. dealing with only the most basic
matters or ideas

5. chunk e. the fact of showing a lack of care,
though or effort

6. rudimentary f. based on  experiments  or
experience rather than ideas or
theories

7. cornerstone g. to give money/time, etc. as a share
of what is available

8. sloppiness h. an act of copying another person’s
ideas, thoughts and pretend they
are your own

9. tangential i. afairly large amount of something

10.plagiarism j. having only a slight, indirect
connection with something

11.summary k. An article that critically examines a
new book or any other piece of
writing
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12.abstract I. A research project proposed for

funding
13.Review m. A short account of a research paper
14.conference n. A relatively short piece of research
abstract usually published in a journal or a
volume
15.research paper 0. A shortened version of a text aimed

at giving the most important
information or ideas of the text
16.grant proposal p. A short account of a conference

paper

IX.Match the phrasal verbs and expressions with their
Armenian equivalents.

1. to come up with a. hwoyh wnuby

2. to come up b. JEpouwlwi npnoky

3. to setaside . hwuntu quy

4. to set out d. htwp Jtpguty

5. togo along e. whuwywubkjh wuwnwhby
6. to break down f. uh Yynnu nuby

7. to settle on 0. owpnitwlby

8. to narrow down h. uljuly

9. to bring along I. pudwlly

10.to take into account j. hunwultguty
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X. Fill in the gaps with the words in their necessary forms.
topic, outline, rudimentary, consultation, to overwhelm,
to embarrass, tangential, handle, reason, whole.

1. Yesterday John had an appointment with his GP and had his
regular .....

2. Butforis..... evidence Jessica would not be set free so soon.

3. While having a look at his paper I had a .... .doubt that he had
plagiarized.

4. His vast contribution to the company proved that they were a

5. Mary was terribly .... .to find out that she had been rejected
and her work was a real failure.

It was a very ugly incident but we ..... it.

The president’s ..... argument was not that convincing.

Having a good command of Spanish is ..... to get this job.
Before starting the project present me the ... ..of it and then go
along.

10. The Revolution is still ..... in the world.

© o N

XI. Translate into Armenian.

1. Copyright law involves many complex issues that are relevant
to you as a graduate student, both in protecting your own work
and in referencing the work of others.

2. Writing a research paper involves four main stages: choosing a
topic, researching your topic, making an outline, and doing the
actual writing.

3. Asking a professor for help may seem frightening, but if they
are worth anything as a professor, they want you to be
successful with your work, and will do what they can to make
that happen.
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Ea

10.

Although the way that you decide to convey the information
is up to you, remember that these papers will be graded on
content, style, grammar, writing ability, and thoroughness of
research—so by following the instruction detailed below you
will save yourself a lot of frustration.

Research papers address a specific research question, either
through the analysis of data you compile (analytical paper) or
through the comparison of the results of current research
(comparative paper).

Computers are making it easier to get information and
represent it as your own, but they also make it easier for
people to check up on suspect material.

The Introduction must introduce the topic, address what points
will be covered, state the time frame, and any other
information that will help the reader understand the point of
the research.

A research paper is the culmination and final product of an
involved process of research, critical thinking, source
evaluation, organization, and composition.

A writer can learn a great deal about an interesting subject
through the process of writing a research paper. Being
prepared and knowing how to find and use sources will make
the journey less stressful.

Reading the abstracts of books and articles is a fast way to
garner if an article is worth reading for possible use. The
abstract is located at the beginning of an article and will
contain a synopsis of the information contained in the article.
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XII. Translate into English.

1.

Fhgh twpwwwynyuwinipyut pupwgpnid gpugnnnt-
pjutt huyntwpbpdwt ghypmid (wpuwwnwbpnid  wyy
winpniptbphg wnwg hnuwl, qquih swthny ogunuugnns-
Juws guijugws Wnip hwdwpynid b gqpugnnnipnil)
woliwwnwtpp  sh poyjuupynd hpuwywpulught
wuwonywhnipjui:

Uwghunpnuwlwt phqh hpuywpuluhtt guonww-
unipnitt ppujutugynid £ hwdwdwj 22 9@ hwpow-
pupnipjuw Ynnuhg hwunwwndws jupgh:

Qnpuwjunuh Jupshpp puptpgnid E wdthnihhy wnbunw-
Ynpdwtt hwbdtwdnnnyh wbnwdubphg npbk dEyp,
opowttwjupuip wuwunuwuppwinid E wpdws nhunnnni-
piniuttpht:

Uunwugws wpnyniupubpp hwinhuwind o wpwow-
npws uunhpubph nsnudubp b wupnibwlnud Eu gh-
nwljwl, Ukpnpuljut jud gnpstwljub unpnyp:
Zpuwupwluwiht yuonwwinipjut dudwbwl gpugn-
nnipjwl hwynbwpbpdwt nhypnid wohtwnwtpp qhw-
huwwnynud k «aatipudupup»:

Oquwugnpshp pn twhiptnnpws npnidwt hwdwlwp-
gp/Utuwthqup’ nEjuduph dwuhtt wpwydb) pwwn nbink-
Unipinit uvnwwnt hwdwn:

Ukplwukph Ynnuhg Yjujugusd npnodwipn wtthwdw-
Awjunipinit huynubnt phwypnid qpuynp ubkpluyug-
Ynud £ hwwnnil] Jupshp, npp hgynd £ wpdwbwgpnt-
pratp:
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8. Uwnmugwsé wprynitpubph JEpnisnipjutt hhdwb Jpw
wpuwsd ki hwdwywunwupwb Eqpujugnipmnibiutp b
wnwowplnipniutbkp:

9. Pnnp hpnudubpnud, dbgptipnudubpnid whwnp £ tpdtu
htnhtuwlh, wohiwnnipjut wudwinudp, hpuwwnwplsnt-
pjwl Juypp, wwupbphdp b kop (Eokipp)” puwgph (kqyny:

10. EjEjuntuught yniptphg hnnudutp junwpbihu ywhwnp
k) Bijunpntughtt jugph hwught, wyn uyph wyl npn-
owih top, nphg Yuwnwmlky E hnynudp, htyybu twb
Ytpoht nhndwt wduwphyp:

= Render the following passages in English.
QrUeNINRE3NEL

Ghuinmpjul, ghnwlwinipyui b ghnwlwb Ephluwjh
wlktwdbs «potwdhl», phplu, gqpugnnnmipniut k- Ujh
wljunbdhwlwt juiuntbbtph pwpndwt wdkiwywn hwb-
nhwynn dukphg dkhu E: Udbkiht, husybu tjuwnnid Eu npny
dwutwgbnubp, nknbjunduljut wnkjuninghwubkph qup-
qugniuip hwigkgpt) E gpugnnnipjut dukph, dhongutph
puquuquitkgdut nt juunwpbjugnpsdwi, b wyjuop wpnku
«dh” ppwphp» wpuwhwjnnipniip thnpowphl] £ o«lh’
pugwhuwjnyhp» wpnnwhwjnnipjudp: Fpugnnnipniup ks
dwpunuwhpwytp L b whuquig wjunidhwlwt vhowquypht
ni, wnweht htpphl, ghnwlippuljut hwunwwnnipniuuk-
nht, pwth np wyy YEpyw, dh Ynndhg, nntwhwpynid Eu hk-
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nhtwluyhtt ubthwljwinipjut hpwyniipubpt nt ghnnwlwb
Ephlwi, hulj Uniu Ynnuhg, npytu gnpnipjut b juwpknt-
pjub d- gpugnnnipiniip ninbwhwpmd b widh wpdwiw-
wuwnynpmniup b hwbpujhtt pupnyujutnipyut tnpdbpn:
Pwugh npwhg, gqpugnnpnipjut juyt mwpwsénidt nt gpu
dhongubph, dutph juwnwpbjugnpénidt wpdbqplynud u gh-
nnipniitt nt ghnwljub gnpéniubnipinitt punhwipuytu.
thwuwnnpkl, ghnwlwb gnpéniubnipjudp qpunynnp Lpup-
huwynpyws sk, np hp Epup mwphukph dinwynp, unkndw-
gnpdwljut wphiwinutiph wpnynitipp «<hpuppny» sh jnipug-
yh Ukl niphoh Ynnuhg:

Select two dissertations from different disciplines.

e compare the two texts, noting their similarities and differences
in terms of length, purpose, audience, and structure;

e look carefully at the language and organization of the two
texts. Can you identify a series of stages (e.g. an introduction,
body and conclusion)? What are the key language features?

Further reading
PLAGIARISM

Plagiarism is taking the works of others and using them as if

they were your own. Such works include:

1. Words or ideas from printed literature such as journal
papers, magazine articles, books, newspapers, web pages,
computer programmes, etc.;

2. Published figures, tables, diagrams, illustrations, charts,
maps, pictures or other visual materials;
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3. Information from interviews, etc.

Plagiarism comes in three forms:

e Copying full sentences or even paragraphs straight from the
source as though they are the student’s own work;

e Using the original wording from the source material
without inverted commas or indentation, even if the source
is acknowledged.

e Paraphrasing without acknowledgement.

Usually, a change in style alerts the reader to the possibility of
plagiarism. Examiners are likely to know the literature and
recognise the plagiarism, but it is also true that it sometimes goes
by undetected. It is now possible to detect plagiarism by simply
searching a small string of words on the Internet. Additionally,
plagiarism-checking software programmes, such as Turnitin, are
also widely available. These programmes produce Originality
Reports, which list the percentage of similarity between the
student’s words and the source. Even excerpts with minimal
alterations will be detected. Plagiarism is considered form of theft,
and is under no circumstances acceptable in the world of
scholarship. As such, if plagiarism is proven in a thesis at the
examination stage, the thesis is automatically failed and the
students’ candidature terminated.

The key to avoiding plagiarism is to make sure credit is given
where it is due when incorporating another writer’s work. Students
should do this even when the original source is paraphrased or
summarised. When quoting a published or verbal statement, it must
be identical to the original and must be attributed to the original
author. Always cite the authors whose published works or
statements are used in the thesis. The usage of materials such as
diagrams and figures which are available on the internet or
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published articles without the permission of the copyright owners
is an infringement of copyright and is not allowed.

Plagiarism Typology

1. Complete plagiarism: a text is copied without any changes
and without citations.

2. Self-plagiarism: the author steals from himself or herself by
using passages from a previous paper without making it
obvious that the passage was already published. How should
previous work be cited? Include a citation and your own name
just as you would when citing any other source.

3. Structural plagiarism: although everything is written in your
own words, you copy another author’s thought process and the
structure of their arguments.

4. Translation plagiarism: passages are translated into the
language the paper is written in without a proper citation.

5. Collage method: fragments from various sources are copied
and reassembled in a new way without citations. Although the
text is new, its components have been plagiarized.

6. Camouflaging: another author’s sentences and thoughts are
written in different words with no mention of the original
source. One rule of thumb: even if you use different wording
to describe an idea, it’s still not your own.

7. Paraphrasing plagiarism: the ideas of another author are
summarized without attribution. When paraphrasing, the exact
wording cannot be identical and the original source must be
cited.

8. Sacrificing a pawn: you cite a portion of another author’s
ideas but then copy additional text without citing it. As
always, every thought and sentence that is not your own
requires citation.
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Points to consider:

o content of the dissertation, thesis;

¢ introductory part (topicality and novelty of the research);
e methods of scientific analysis applied;

e findings (results);

o practical application (possibility for further research).
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UNIT IV

COMPUTER TECHNOLOGIES IN DOING RESEARCH

Computers have always assisted to solve the problems faced by the
mankind since the time of invention, the size of the computers have
drastically reduced from that of a room to that can be
accommodated in a human palm. The word computer means
something which computes or a machine for performing
calculations automatically, but, today computer means not merely a
calculator. It does vast variety of jobs with tremendous speed and
efficiency. Today people use computers in almost every walk of
life. Electronic computers have now become an indispensable part
of every profession: so do research. Computers have a very
important role to play in all research activities.

The importance of computers in scientific research is
exceptionally high and the use of a computer can help scientific
research immensely, and is an almost invaluable tool. There are
many reasons why computers are so important in scientific
research and here are some of the main reasons: SPEED: computer
can process numbers and information in a very short time. So
researcher can process and analyze data quickly. By saving time
researcher can conduct further research. A calculation that may
take a person several hours to process will take computer mere
minutes, if not seconds. ACCURACY: Computer is incredibly
accurate. Accuracy is very much important in scientific research.
Wrong calculation could result an entire research or project being
filled with incorrect information. ORGANIZATION: We can store
millions of pages of information by using simple folders, word
processors & computer programs. Computer is more productive &
safer than using a paper filing system in which anything can be
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easily misplaced. CONSISTENCY: computer cannot make
mistakes through “tiredness” or lack of concentration like human
being. This characteristic makes it exceptionally important in
scientific research.

Research process consists of series of actions or steps
necessary to effectively carry out research and the desired
sequencing of these steps. The following order concerning various
steps provides a useful procedural guideline regarding the research
process:

(1) formulating the research problem;

(2) extensive literature survey;

(3) developing the hypothesis;

(4) preparing the research design;

(5) determining sample design;

(6) collecting the data;

(7) execution of the project;

(8) analysis of data;

(9) hypothesis testing;

(10) generalisations and interpretation;

(11) preparation of the report or presentation of the results, i.e.,
formal write-up of conclusions reached.

There are five major phases of the research process. They are:
1. conceptual phase 2. design and planning phase 3. data collection
phase 4. data analysis phase and 5. research publication phase.

There are various computer applications used in scientific
research. Some of the most important applications used in scientific
research are data storage, data analysis, scientific simulations,
instrumentation control and knowledge sharing. Data Storage
Experimentation is the basis of scientific research. Every
experiment in any of the natural sciences generates a lot of data
that needs to be stored and analyzed to derive important
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conclusions, to validate or disprove hypotheses. Computers
attached with experimental apparatuses, directly record data as it's
generated and subject it to analysis through specially designed
software. Data storage is possible in SPSS data file, lotus
spreadsheet, excel spreadsheet, ASCII/DOS text file etc. Analyzing
tons of statistical data is made possible using specially designed
algorithms that are implemented by computers. This makes the
extremely time-consuming job of data analysis to be a matter of a
few minutes. In genetic engineering, computers have made the
sequencing of the entire human genome possible. Data from
different sources can be stored and accessed via computer networks
set up in research labs, which makes collaboration simpler.
Scientific Simulations One of the prime uses of computers in pure
science and engineering projects is the running of simulations. A
simulation is a mathematical modeling of a problem and a virtual
study of its possible solutions. Problems which do not vyield
themselves to experimentation can be studied through simulations
carried out on computers. For example, astrophysicists carry out
structure formation simulations, which are aimed at studying how
large-scale structures like galaxies are formed. Space missions to
the Moon, satellite launches and interplanetary missions are first
simulated on computers to determine the best path that can be
taken by the launch vehicle and spacecraft to reach its destination
safely. Instrumentation Control Most advanced scientific
instruments come with their own on-board computer, which can be
programmed to execute various functions. For example, the Hubble
Space Craft has its own onboard computer system which is
remotely programmed to probe the deep space. Instrumentation
control is one of the most important applications of computers.
Knowledge Sharing Through Internet Lastly, in the form of
Internet, computers have provided an entirely new way to share
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knowledge. Today, anyone can access the latest research papers
that are made available for free on websites. Sharing of knowledge
and collaboration through the Internet, has made international
cooperation on scientific projects possible. Through various kinds
of analytical software programs, computers are contributing to
scientific research in every discipline, ranging from biology to
astrophysics, discovering new patterns and providing novel
insights. When the work in neural network based artificial
intelligence advances and computers are granted with the ability to
learn and think for themselves, future advances in technology and
research will be even more rapid.

Use of computer in research in science is so extensive that it is
difficult to conceive today a scientific research project without
computer. Many research studies cannot be carried out without use
of computer particularly those involving complex computations,
data analysis and modeling. Computer in scientific research is used
at all stages of study-from proposal/budget stage to
submission/presentation of findings.

I. Answer the following questions.

1. How does technology affect research?

2. What is the role of computers in research?

3. Why computers are so important in scientific research?

4. What steps are necessary to effectively carry out research?

5. How many major phases of the research process are there?

6. What is the importance of computer application?

7. What are the benefits of computer to the society?

8. What are the disadvantages of computer in the society?
Do computers bring more benefits or problems in society?

10 What are the top Reasons to Study Computer Science or IT?
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Il. Give the Armenian equivalents of the following word-
combinations:

an indispensable part of every profession; to formulate the research
problem; execution of the project; provide insights; interplanetary
missions; execute various functions; problems faced by the
mankind;  drastically  reduced;  performing calculations
automaticall; tremendous speed and efficiency; electronic
computers; a computer can process numbers and information;
wrong calculation; “tiredness” or lack of concentration; the desired
sequencing of these steps; a useful procedural guideline; regarding
the research process;formulating the research problem; extensive
literature survey; developing the hypothesis; preparing the research
design;determining sample design; collecting the data;execution of
the project; analysis of data; hypothesis testing; generalisations and
interpretation; various computer applications; data storage;
scientific simulations; instrumentation control and knowledge
sharing; to validate or disprove hypotheses; to be implemented by
computers; submission/presentation of findings.

I11. Give the English equivalents of the following word-
combinations:

hwjbtgujupquyhtt thny, wphtvnwljut puwbwluinipnid,
qrujwinipjut Swjuwynit ntumdbwuhpnipinil, hkwnwgn-
nnmpnit hpwuwbwguk], unbtnsdwt dudwtwlhg h Jtp,
dwipudwut quuty, Jupnil tuqb], hwmdwlupgswyht nkju-
unnghw, Ltjupntuwht hwugk, hwyynnujut (Equpw-
unipnil, hwoynnuljut hdwunwpwinipjni, hwoynnu-
Jut dbpktwubp, Jhdwjugpujut yEpnisnipniy, dbptuw-
jugJws niunignid, Ynpuyniu b quwhwwnnidubp, dbpkuwju-
Jut b dEjupwmthjujut quouwhwnmdubp, quuhwndwt hw-
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npugnygkp, hhonnnipjut ypw hhdudws, wnkunnghulju
wnweumqugnid, junuph gnighs, pwquuqub wnpmniptbp,
unbntjunjulut njnpn, hudnpdughn-hwpynnujutt hw-
dwjupgtp, dAbrwltpyt] hbnnwgnuuljut jughpp, gpuljw-
unipjwtt punwpdwl hbwnwgnunipnit, wwwnpwunk] hb-
nwgqnuuljut twpwghs, tqpuljugnipniuubph yuonnuw-
jut gqpupnud, hujkguljupquyhtt thniy, njujutph hwju-
pugnpuwi thni, hbnwgnunipjut hpwwywpwldwi thny,
njjujubph Jbipnsnipjut dudwbwlwnwp wyuwnwp,
thnpdupupuljut wywpwnibp, ghtbnhjuljut fupunw-
pughwnipjnil, htwpwynp jnsnidubph gnpstwljut ni-
unidbwuhpnipynit, Juwwuwpl] wwppip  gnpdwnnyptbp,
Uniwnp gqnpéh] JEpohtt hblnmwgnunuljutt wptwwnwbpubp, gh-
nuljwh hknugnunuljut twhwghs wpwig hudwlupgsh:

IVV. Match each word with the correct definition.

1. research a. an electronic document in which data is
2. tremendous arranged in the rows and columns
3. tostore b. belonging or relating to origin
4. toaccess c. a detailed study of a subject, especially in
5. spreadsheet order to discover new information to prove
6. accuracy that something is not true
7. genetic d. to make something officially acceptable or
8. tovalidate approved
9. hypothesis | e. obtain or retrieve computer data or a file
10. todisprove | f. very greatin amount, scale, or intensity

g. the quality or state of being correct or

precise
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h. keep or accumulate things in a special use
for future use

i. an idea or explanation for something that is
based on known facts but has not yet been
proved

j. to prove that something is not true

V. Fill in the missing words.

1. Computational linguistics explores how computers might be
used to.....process and interpret human language. 2. Research in
this area considers the mathematical and..... characteristics of
natural language, and develops algorithms and statistical processes
for automatic language processing. 3. Whilst computer science,
mathematics and linguistics provide a theoretical basis for
computational linguistics, the central concern of the subject is the
creation of....to process and analyse linguistic content. 4.
Computational linguists create.....models or apply methods from
Artificial Intelligence (Al) to achieve a particular technological
result. 5. Computational Linguistics is an attempt to manufacture
the keys to a library containing the sum total of human..... and
experience.

automatically; statistical; logical; algorithms; knowledge.

V1. Paraphrase the following sentences.

1. The importance of computers in scientific research is
exceptionally high and the use of a computer can help
scientific research immensely, and is an almost invaluable
tool.

2. Wrong calculation could result an entire research or project
being filled with incorrect information.
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VII.

Research process consists of series of actions or steps
necessary to effectively carry out research and the desired
sequencing of these steps.

Data from different sources can be stored and accessed via
computer networks set up in research labs, which makes
collaboration simpler.

When the work in neural network based artificial intelligence
advances and computers are granted with the ability to learn
and think for themselvegs, future advances in technology and
research will be even more rapid.

Translate into Armenian.

While Internet sources can be a valuable addition to research,
no more than 1/2 of sources cited can be Internet web pages.
Remember that the ease with which you found the Internet
information also makes it easy for me to check these sites for
accuracy and relevance.

The rapid development of information and communication
technologies allows to realize two main principles of the future
education system: the principle of availability and continuity
principle.

Computer technology training involves the use of computer
technology along with specialized software.

Modern computer technologies including the Internet involve
the development and introduction of innovative ethodological
approaches to the training system as a whole.

Computational  linguisticsis a general field which
encompasses many aspects of psychology, linguistics, logic
and computer science. It is concerned with helping computers
understand linguistic issues in order to become better at
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10.

automating aspects of translation, generation, speech and
comprehension.

Machine translation has always been a major goal of
computational linguistics, and one in which the field has made
enormous strides.

Computational linguistics also plays a large role in automated
grammar correction systems, such as those integrated into
most popular word processors.

Natural language processing (NLP) develops methods for
solving practical problems involving language.

The field of computational linguistics (CL), together with its
engineering domain of natural language processing (NLP), has
exploded in recent years. It has developed rapidly from formal
linguistics into a thriving scientific discipline. It has also
become an important area of industrial development.

VIII. Translate into English.

1.

Ujuop wppowphnud hwopynnuljutt ghwinipnitp tbp-
npjus L punwghnptt guujugusd nnpunid: Zhupnid
pujws £ wohmwuphp Unpkjubph dhongny niuuidtwuhpt-
[t qunuithwpp:

Cunhwipuybu hwpynnujutt dnwskjuljtpuyp jaunghp-
tubpp nuskmt Unwnbkgnud E, np pp dbe tkpwpmd k
Unpbjwynpnud, ophtwswthnipiniuttph pugwhwynnid,
wpunpuljghw, jpunph dwubwnnid b wyje
Zuwoynnujut (Equpuinipiniup hwdwlulupgsjught
ghuinipjut b (Equpwinipjutt dholb puljws njnpun L,
npp qpunynud E phwut (kqniitph jupnigwspubph
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niunidbwuhpnipyudp b dnpbjuynpdwdp: Uyt Eppbdi
hwdwpnid i twlb wphbunwljut pwbwljutnipjub
&nin:

Zupynnuljutt hwuwpwljughwnnipniap hwuwpulwugh-
nnipjul §nin k, npl oqunuagnpénid £ hwpynnujut k-
pnnubp hwuwpwjuwlwb Eplinypubpt ntuntduwuhplyne
b Unpljwynpbnt hwdwp: Uju njnpnp dwu £ unghwjw-
jwb guwugtkph JEpnidnipniup, nptt ntuntdbwuhpnud
hwuwpulului juybpt nt junnguspubpp hhdin]k-
1ny unghwjulwb guugtnh dhongny hwuwbih pupdws
wnjuubkph Ypu

Upyn'p wphbunwlul pubwljwinipemibp wwupgh &
dwpnynipjuip, pho wukdp. wyu puwbwybdp wpnku Gp-
Jup dwdwuw] Lk, hty putwplynid kb pupmiwlnud k
wpnhwlub duwy:

Uphbunwljuwt pwbwljutnipjutt htwpwynp wqnbgni-
pntutbph dwuhtt pppwtiwnynn Jwpsdphubpp wnwpw-
punyp Eu b weph b puljunud hyybu jujuntuwljul,
wjuytu b Juununbtuwjut vhnnidubpny:
Uphbutnwljwt umwybpputwluwimpmniip jud ghppw-
twlutnipniup dkpktuyujut puttwljunipnit k, npp
gipuquignid E dwpnpnt pwbwljuinipmniup gutjugus
huunpnid: Zwdwn wywquyh JEpuwpbpu) jubjuwnk-
unidtubpnid hhdbwljuwt dnwjuwunipniutbpp juuyyuws
tt htug wphtunwlwbh unmykpputwljuinipjut htwn:
SzS-h oquuwugnpénidp pnyp E tnwhu wjnhjuguby fw-
twsnnuljuwtt gnpéniubnipynitip, htwpuwynpmipmit L
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wnwjhu dAbwynpl] nuwbnnubph hwnnppuljguluit b
unbntjunjulut hpudwunipjnitubpp, puth np ntuw-
unnubpp gununud Eu nuuh wljnhy dwubwlhgubp:

9. Jdudwbwluwlhg hwuwpwlnipjutt dky wnbknkljwuwnlw-
Jut gnpéppugubtpp dupgnt b hwmuwpulnipjui Jjub-
ph fuplinpuignijt punwinphyttphg

10. Zwdwlupgsuyhtt hinwhwnnppuljgdwt  hwdwlwupgp
JEunuth wnbntjunuiut dhpwduwyp k, npnud pnnp
dwunpnhl hwjwuwp htwpwynpmipnibbp niukt dninp
niukuwnt hujuyuwlwt nknbjunduljut wypmnipbtp:

= Render the following passage in English.

dudwtwluljhg wnkuninghwutph hwpnigws puquw-
phy gunpuy, wyg pynd’ phwywhuywilwt uighpibph dbe
wnpbuninpnid opligop wdmd E wyt hwpghph hpunwwnt-
pintup, npnup juwdws i «hwuwpulnipjut pndthjnipt-
pugdwi» htwn: bp dh swpp mipwhwinynipnitiibpny hw-
dujunghsp wpwdtwhwwnntly b jupbnp bywbwlnipnit
unwbnid: Lhukny 20-pny nuph Epeh wdbkbiwpwpn nkju-
innghwibkphg Uklp wjt dhwdwdwbwl wlbbwnupus-
Jwébubkphg L, hull pp wywqu wqnkgnipnitbph htwpwyn-
poipulp wyyuhnduwpup wewghbip: Bpp dwpyljught gnp-
dntubmipjut gplpt ponp dAitpp wyu Jud wyt swthny dhe-
unppwsd Bt hwdwlwpgswihtt vwppwynpnidubpny, wyt
nunupnid E unulj hqnp wbpuhjujwt dhong 1hubnig b
nununid puljkpught Jyutph Jpu Jkdwuybu wqnnn gnpént,
wpdwnuwlut hwuwpwuwlwb thnthnjunipinitubph qnpbn
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lupwi: bp Jupbnpnipyudp hwdwlwpghsubph wpynibawpk-
npnipjniup wpnkt dpgnud £ wdunndbpbtwubph wpynibwpt-
pnipjul htwn, puyg hwdwlwpghsubph b wywnndpuwutph
hwdbdwwnnipjniuip wykjh janpht skpnkp nih: Uyn hwdk-
dwwnnipniip hwdwjp juunwpynd b pungstint hwdwp
uyuwuynn Uks b wulpwhbh thnthnjumpnitubpp, npnup h
huyin Yqut hwdwlwupghsutph htinwuqu nmwpwsdwut htwn:
Npuk wnbkpthiulwuit dhongh hhduwlwubt hhnbwbptbpp
unynpwpwp tplwb bt quihu dhuytt wyt puthg htwn, bpp
tpw tbpyuynipnitp ydnwlju swihbph £ hwotind: Uynu bu
tnuy wyunndbpbiwubph nhwypnid, npnug hwdpunhwinip
nwpwénidp wytyhuh puunhpubp wpwewgpkg, np twhiw-
whku wugnipwlbih khtt b npnig (nudnidp ywhwekg Ukdw-
qnytt JEputhnunidibp pt hwuwpululuit juqiulbpg-
Uwl Alkph, pt’ hklg punupltph Yurnigjusph Uke: bul
dudwiwlulhg punupbph wipnistih pinph wjnndbpk-
twubph wpunwdnws quqbph wwwndwnws Juwutbph dw-
uhl ny np skp Jupnn Eupwunpl] wiqud: buy JEpwpkpnud k
«<hwuwpulnipjutt  pndthmptpugdwi» htn juuydws
utinhpltpht, wwyw wn pipwgph Uk wpnkl thundt) Ea
puquuphy hkquuljut wtjuinunipnitubp: putghg dkhp
Juwquws b juqtipuyhtt myhsh htw, nph wuwwndwnny honu
gunkghtt wpwg pnph gpuukbjuljuihll gpugpnipput wg-
uknt dwuht juthwgnipwlnipniuutpp: Gupunpynud kp,
np hwdwljupghsp htwpwynpnipnitt junnw qpugpnipiniup
Juquuljipytint wpwtg pnph b pny) juw puwgt) Uk pu-
twlnipjudp thuyunwignip: Ujtuhtus juqbpughtt nyhsh h
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huwyin qut wykjh punuyukg pnpeh gnpdwsénidp hwdwlwnp-
ghsh Yypw hhdtqws mwpptp dhpwduypbpnud: Fuyg uw pt-
nuukup vh dwubtwynp hwpg E vnubiny hwuwpwlnipjut
pnUthympbpugdub vwuhll' nbnht b pingsk), np hwdwpu
wihwuljuwbwh £ dund ph husp b htusnt £ pndihjniplpug-
Ynud: Zwdwlwpghsp unynpupwp nhnynud £ npytu nughn-
twynipjutt qnpshp, puyg b Jupnn E guntw) ny nughntuyg
Junrwdupdwt b jpungpuhwpnyg hwuwpwljulwt gnpént-
ubtnipyniiubph wpwgp:

Zudwljupghsutph mwpwsnidp wpnkt whthwyn thn-
thnjumpnitiubp £ hwupnigh] munbuwwi nt hwuwpuwlw-
Jwi puquuphy] nppuikpmd b dwubwynpuybu’ Yppnt-
prul nu Upwlnyph pluquunitpnid’ wpwg phpkyny «2w-
dwupgsuyhtt dpwlnyph» (“Computer Culture”) dh hwdw-
wnwpwd okpw, npb hp hbppht tpgws wnhpnypubpnid unp
punyph juunhpitp E hwpnignid’ dwnbwbokyng juwnwpdnn
nknuowpdtph «gumujuh» b «wbguuh» Ynnutpp [3]:
Upw htwn dhwupl, hwdwlwupghsp, npyku juunt, hhdp L
nununid mtntuwljut b hwuwpujuui, vy pynd dpw-
Unipuwghtt b Yppwlwb nnpunutph hblnwqu qupqugduut
wnbisynn dSpugptph hwdwp:

Further reading
Goals of Computational Linguistics

1) The theoretical goals of computational linguistics include
the formulation of grammatical and semantic frameworks for
characterizing languages in ways enabling computationally
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tractable implementations of syntactic and semantic analysis; the
discovery of processing techniques and learning principles that
exploit both the structural and distributional (statistical) properties
of language; and the development of cognitively and
neuroscientifically plausible computational models of how
language processing and learning might occur in the brain.

The practical goals of the field are broad and varied. Some of
the most prominent are: efficient text retrieval on some desired
topic; effective machine translation (MT); question answering
(QA), ranging from simple factual questions to ones requiring
inference and descriptive or discursive answers (perhaps with
justifications); text summarization; analysis of texts or spoken
language for topic, sentiment, or other psychological attributes;
dialogue agents for accomplishing particular tasks (purchases,
technical trouble shooting, trip planning, schedule maintenance,
medical advising, etc.); and ultimately, creation of computational
systems with human-like competency in dialogue, in acquiring
language, and in gaining knowledge from text.

Best Online Libraries

2) The most extensive free online library is the Internet
Archive. Boasting over three million texts and over a million
(each) of video and audio recordings, the Internet Archive offers a
wealth of free information, including the largest repository of
archived web pages, going back to 1996, through its Way Back
Machine. When it comes to digital archives, the U.S. Library of
Congress is no slouch, with thousands of articles, photographs,
prints, newspapers recordings, collections and exhibits focusing on
the history and culture of the United States. The Library even
offers a digital reference service where anyone can “Ask a
Librarian,” either by providing an email for reply or using an
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online chat service. The United States’ most precious documents
are housed at the National Archives. Using its Archival Research
Catalog (ARC), web researchers can view ARC galleries about
American history and science, and they can obtain copies of The
Constitution and the Declaration of Independence. One of the
web’s best kept secrets is the Smithsonian’s Digital Library.
Serious researchers and curious students alike can browse digital
editions, fact sheets, artist files, webcasts, bibliographies and online
exhibitions gleaned from the Smithsonian Institution’s vast
collections. Researchers and casual surfers enjoy exploring
European culture. With a focus on fine arts and history, objects,
records and recordings from across the European Union. Many
states provide a wealth of resources to their residents through the
state libraries. Michigan’s e-Library offers full text articles from
newspapers and magazines, digital collections, images, digital
archives and over 20,000 full text eBooks for free to its residents.
Local public libraries are increasingly putting parts of their
collections online. Members of the New York Public Library can
find over 700,000 digitized images, online exhibitions and digital
projects. The Chicago Public Library offers its subscribers full text
copies of newspapers and magazines, as well as articles from
encyclopedias and reference books. Most public libraries will also
provide their members with current eBooks in all genres and
formats. Serious researchers need online access to academic
articles. At Stanford University’s High Wire, they will find over
two million free, full text articles from top journals. Most people
have little to no access to presidential libraries, but wouldn’t you
know it — the vast majority are moving their resources onto the
web. The John F. Kennedy Presidential Library and Museum offers
interactive exhibits on topics like the Cuban missile crisis, and
the George W. Bush Presidential Library and Museum provides a
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comprehensive 911 Resource Guide. Professionals have unique
research requirements. Lawyers and paralegals will find Cornell
University’s Legal Information Institute’s free online law
library helpful, and medical professionals and patients alike can
find useful information at the U.S. National Library of Medicine.

Points to consider:

characteristic features of E-mail;

the costs related to net-usage;

the problem of replacing libraries by the Internet;

technological advance provoked an earthquake in the area of
information;

services the Internet enables;

you are going to be the Internet user. Discuss with your friends
the peculiarities of the Internet usage.
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UNIT V

SCIENTIFIC COMMUNICATION

Science communication: could you explain it to your granny?

“You don’t really understand something unless you can explain it
to your grandmother”. This quote, attributed to Albert Einstein,
should be the motto of all professional communicators, and
especially those who earn a living communicating the tricky
business of science. Scientists such as Brian Cox and Alice Roberts
have become household names in the UK for communicating
complex subjects including cosmology, quantum physics, evolution
and anatomy to a primetime television audience. But how do you
go about taking something as complicated as quantum physics and
pitching it at a level that is engaging for someone without any
scientific training? And why should you bother in the first place?
Professional science communicators face this challenge every day.
They communicate the scientific outputs of their universities,
institutions and research councils to journalists, investors,
politicians and the general public. Around a hundred of them
gathered at an ‘Improving Science Communications’ conference
earlier this week, jointly hosted by the Department for Business,
Innovation and Skills (BIS), the Chartered Institute of Public
Relations and Stempra — the science communication network — to
discuss the profession and how it can improve. As communications
director for the government department that allocates science
funding, I believe we have a duty to communicate the UK’s world-
class research and innovation, and the value that it brings to the
economy and society, as well as possible. Taxpayers should
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understand where their money is being spent and have a say in it —
something BIS has encouraged with the recent capital consultation
on research infrastructure. And to enable informed decision making
we need great science communicators. There is an insatiable
appetite for knowledge today, with people as interested and
enthusiastic about science as they have ever been. In the
recent Public Attitudes to Science Survey, 72% of respondents said
they thought it was important to know about science. This places
great responsibility on the shoulders of science communicators to
get the message, and the science, right. Poorly devised and
executed communications can have far-reaching consequences. A
significant drop-off in child immunisation rates followed the MMR
controversy, a failure of accurate science communication in which
the media was heavily implicated. Communicators have also
struggled to combat the spread of misinformation associated with
the causes and effects of climate change, and to explain the
uncertainties. Well-meaning campaigns to encourage more
diversity in science, such as the European Commission’s
notorious Science: it’s a girl thing! YouTube video have missed
the mark because of clumsy, stereotypical messaging. When we get
these things wrong it has a direct impact on people’s lives. Science
communication cannot exist in a vacuum, however. When talking
about vaccination you have to consider parents’ instinct to protect
their children from any threat, real or perceived. Successful
containment of Ebola will similarly require effective
communication of scientific information, while incorporating local
insights and considering cultural differences. We must know our
audience and how to engage with them, and be aware of making
assumptions about their prior knowledge.

My opening Einstein quote is actually rather unfair. What if
your granny has a PhD in quantum physics? As we like to say in
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communication science, there is no such thing as one “public” but
rather a number of “publics”, each with their own level of
knowledge, experience, morals and ethics.So what are the main
problems faced by science communicators, and how can we solve
them?

A study commissioned by the Chartered Institute of Public
Relations and supported by BIS took a tentative step towards
finding out.The nature of science itself is the first hurdle to
overcome. Working with complex subject matter, dealing with
partners and collaborators, sorting intellectual property issues and
negotiating with powerful publishing houses, not to mention the
occasional difficult scientist, is challenging. There is a perceived
lack of respect for science communicators, and a fear that the “PR”
label further erodes credibility. There is a desire for more
accreditation, recognition and training. And for a culture change
within scientific organisations to involve communicators higher up
the chain of command. Research by Cardiff University, also
presented at the conference, looked into the practice of hype and
sensationalism in press releases. It apportions some of the blame of
media misinformation to increased competition between
universities and the need for self-promotion. | eagerly await the
final published results.The good news is that British science
communication, as well as science, is world-leading. Practitioners
also show a willingness to learn more about their profession and
find ways to improve — a fact demonstrated by the very high
turnout at the conference and the level of engagement on display.

The Government Communication Service, of which I am a
leader, was formed earlier this year to create a new, best standard
for communications practice in the UK. Science must be included
in this. BIS will also continue to work with organisations such as
the Chartered Institute of Public Relations, Stempra and the
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International Association of Business Communicators to support
those science communicators who spend every day figuring out
new ways to explain the seemingly unexplainable to people like
you, me and Granny. And with apologies to granddads ... Einstein
may not have known many granny scientists, but clearly there are
lots of them out there. Since this blog was published a wide range
of people have rightly pointed out that numerous grandmas would
be more than capable of not just understanding, but of pioneering
advances in complex science. I particularly like “Grandma Got
STEM”, a site highlighting the contribution older women have
made to science. As | said in the original post, that Einstein quote
is unfair, and of course grannies do have PhDs in quantum
physics. To all the science grandmas (and grandpas), | salute you!

I. Answer the following questions.

1.  What should be the motto of all professional communicators?

2. What do professional science communicators face every day?

3. What duty does the communications director have?

4. Why has YouTube video missed the mark?

5. What is the first hurdle to overcome?

6. What do they have fear for?

7. For what purpose was the Government Communication
Service formed?

8. What have a wide range of people pointed out when the blog
was published?

9. What does the site “Grandma Got STEM” highlight?

10. By whom was a study commissioned by the Chartered
Institute of Public Relations supported?
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I1. Label each sentence true or false according to the article.

1. Science communication cannot exist in a vacuum.

2.  When talking about vaccination you have to consider parents’
instinct to protect their children from any threat, real or
perceived.

3. There isn’t a desire for more accreditation, recognition and
training.

4. The good news isn’t that British science communication, as
well as science, is world-leading.

5. BIS will also continue to work with organizations such as the
Chartered Institute of Public Relations, Stempra and the
International Association of Business Communicators.

6. Practitioners also don’t show a willingness to learn more about
their profession.

7. There is desire for a culture change within scientific
organizations.

8. Professional science communicators do not communicate the
scientific outputs of their universities, institutions and research
councils to journalists and the general public.

9. There is an insatiable appetite for knowledge today, with
people as interested and enthusiastic about science as they
have ever been.

10. 72% of respondents said they thought it was not important to
know about science.

I1l. Give the Armenian equivalents of the following word-
combinations:

hug-np UEYht bkpgpufby, wjipwh juppht nppuil, phuwlw-
151 dwpunwhpuwybphl, wwupunwynpyt), wthwg wjunpdwul,

quuyuénipnil, twhitwljut ghnbjhp, pugunpl] pyugug
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wlpwguunpbjhty, wubjhp niubkbw), nubkphtt dbé wwwnwu-
hmtwwnympnit nub), Bupwnpnipnitubp wik), wudhew-
Jwt wqpkgnipnit mbbbwy hus-np pwth Jpw, wnbsyby

huunnht, thnpduwu puy juwnwnpk], hwbpughtt juwybp:

IV. Give the English equivalents of the following word-
combinations:

science communicators; to protect from any threat; best standard
for communication; encourage more diversity; a failure of accurate
science communication; quantum phsysics; accurate science;
intellectual property; level of knowledge, experience, morals and
ethics; to negotiate with powerful publishing houses; capital
consultation; public relations; professional communicators, tricky
business of science; communicating complex subjects; a primetime
television audience; face the challenge; the scientific outputs; the
science communication network; to allocate science funding;
capital consultation on research infrastructure; an insatiable
appetite  for knowledge; poorly devised and executed
communications; immunisation rates; to combat the spread of
misinformation; to encourage more diversity in science; clumsy,
stereotypical messaging; effective communication of scientific
information; prior knowledge; to take a tentative step towards; the
first hurdle to overcome; complex subject matter; to deal with
partners and collaborators; to sort intellectual property issues; a
perceived lack of respect for science communicators; to erode
credibility; to look into the practice of hype and sensationalism; in
press releases; the need for self-promotion; seemingly
unexplainable to people.
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V. Arrange the words of the two groups in pairs with similar
meaning.

1) participant, accommodation, speaker, to take place, exhibition,
scientific associate, head, deputy director, to take the floor, to
present a paper, seminar,overview paper, concurrent session, round
table discussions.

2) to submit a paper, display, assistant director, round tables,
attendee, reporter, chief, workshop, housing, research associate,
review paper, parallel session, to be held, to speak.

V1. Arrange the words of the two groups in pairs with contrary
meaning.

1) success; dependence; in general; interested; significance; order;
approximately;

to win; up-date equipment; theoretician; formal discussion; include.
2) exclude; out-date equipment; failure; disinterested; disorder;
accurately;

practitioner; independence; in particular; insignificance; to lose;
informal discussion.

VII1. Paraphrase the following sentences.

1. Science communication describes a variety of practices that
transmit scientific ideas, methods, knowledge and research to
non-expert audiences in an accessible, understandable or
useful way.

2. Science communicators should come to grips with what
science is, how to bring out its nuances and comprehend its
vast, complex, technical and sometimes esoteric knowledge
base.
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10.

Implementing good communication is proactive and ethical as
it prevents reactive and unethical restrictive interventions, such
as the abuse and punishment.

Scientists who want to communicate their work with people
outside their specialist subject face particular challenges.
Recent years have seen widespread and dramatic changes in
the way people seek or encounter information about science
and the issues of concern to them.

Although the traditional infrastructure for science news is
declining, communicators have new ways to participate in
public debates about science, and more scientists than ever are
now speaking directly to the public via blogs, podcasts.

Social media offer expanded opportunities for science
communication and the exchange of ideas, but they differ in
important ways from traditional media and even online
versions of traditional media outlets.

The broad nature of science and its related disciplines allows
for a diversity of employment options for individuals with a
graduate education in scientific communication.

The curriculum in a master’s in scientific communication
program introduces students to the fundamental practices of
storytelling across traditional and digital media, including
print, visual, broadcast, and social media.

Scientific communication is the process of distilling technical
information about science-related topics into understandable
messages and stories for public consumption.
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VIIl. Match the words (1-7) with the correct definition of the
word.

1. session

a) a formal meeting or series of meetings of an organisation such as
a parliament or a law court

b) a period of time or meeting arranged for a particular activit

2. key

a) a piece of metal that is used for opening or closing a lock,
starting a car engine, etc. (noun)

b) any of the set of controls that you press with your fingers on a
computer or musical instrument to produce letters, numbers or
musical notes (noun)

c) very important and having a lot of influence on other people or
things (adj.)

3. to hold

a) to take and keep something in your hand or arms

b) to believe an idea or opinion

¢) to make something, especially a meeting or an election, happen
d) to have something, especially a position or money, or to control
something

4. culture

a) ways of working that are typical of an organisation

b) the ways of life, customs and beliefs of a group of people
c) activities involving music and the arts

d) the act of growing crops
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5. forum

a) a situation or meeting in which people can talk about a problem
or matter especially of public interest

b) a place on the internet where people can leave messages or
discuss particular subjects with other people

6. to advance

a) to go or move something forward

b) to pay someone some money before the regular time
c) to develop or improve something

7. particular

a) special, great

b) specific, this and no other

¢) demanding that close attention should be given to every detail

IX. Read the call for papers and put paragraphs A-E in the
correct order.

A

We welcome participation by scholars of history, literature,
anthropology, art, politics and related fields. We will accept
complete panel proposals as well as individual paper proposals if
they can be integrated into a viable panel.

B

The Mid-Atlantic Conference on British Studies will hold its
annual meeting on 21-22 April 2014 at Pennsylvania State
University, Abington. The Abington Campus is located in suburban
Philadelphia 12 miles from the city centre. It is connected by road
and rail links to central Philadelphia.
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C

Proposals should include a brief (no more than 250 words)
abstract of the paper and a curriculum vitae. Full panel proposals
should also include a concise description o f the panel's overall aim
and indicate which panel member will serve as the primary contact.

D

All submissions must be received by 20 December 2013.
Please submit proposals via email to: Dept, o f History, College o f
William and Mary.

E

The MACBS, an affiliate of the NACBS, solicits proposals for
panels and papers on Britain, the British Atlantic World, and the
British Empire broadly defined.

X. Look through the text again and find the equivalents of the
following word-combinations:

a short expression of a guiding principle; a strong desire for smth.;
extravagant or intensive publicity or promotion; to find better
approaches; the number of people who are present for an event; to
weaken reliability; very famous; to be involved in making a
decision about smth.; hierarchy; to solve the problem; an indefinite
step; to weaken reliability; a delicate business; to transfer the
scientific product; to distribute; a collapse of precise scientific
communication; to elucidate the ambiguity.

XI. Translate into Armenian.

1. The objective of scientific communication is to accurately and
clearly communicate (new) scientific knowledge, hence it is
intimately linked with the scientific method.
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Your professional success in any future workplace relies on
your technical communication skills (making effective
presentations, writing proposals, compiling technical reports,
etc.).

Proposals are often written to secure research funding, to win a
consulting contract — the primary objective here is to persuade
reviewers/funding agency to provide funding to solve a
problem.

Professional science communicators (e.g., journalists) can take
detailed, complex science from a range of fields, distill it to its
key points, and translate those points into publicly accessible
language.

When scientists communicate more effectively, science
thrives. Science is increasingly interdisciplinary and the ability
to communicate more effectively across disciplines fosters
collaboration and innovation.

Being able to communicate the relevance and impact of their
ideas and discoveries can enhance scientists’ ability to secure
funding or find a job. It allows them to write better and more
comprehensible research papers. It also allows them to be
better teachers and mentors for next-generation scientists.
When scientists are able to communicate effectively beyond
their peers to broader, non-scientist audiences, it builds
support for science, promotes understanding of its wider
relevance to society, and encourages more informed decision-
making at all levels, from government to communities to
individuals.

Although having more scientists who are effective
communicators benefits science and society greatly, there are
still relatively few training opportunities for science students
and professionals to develop these skills.
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10.

XIl.

Show respect to your audience by avoiding undue informality
and by crafting and proofreading your text carefully, but do
not believe that you have to write or speak in a special way to
"sound scientific."

The art of science communication is to pitch something as
complicated as quantum mechanics in a way that is not only
engaging but also faithful to the evidence.

Translate into English.

Zunnpnujgnudp pupy gopdpupwg L, b wunwhwlub
sk, np wytt niundbiwuhpnipywt Wnip E nupdbk] unghn-
nqutph, thhhunthwbph, hngljkqupwbitph, husytu
twl hwupwkqupwinipjudp qpunynnubph hwdwnp:
Zunnpujgdwl jmpupwbynip pununphy jupnn b
wqnk] funupwiht gnpdplpuigh b wpnynitiph Ypu
Snipwpwisnip hwuwpwlnipjut Uk punupwjhtt hw-
nnpnuljgdwt dutpp juhun Jupbnp b, pwth np npputp
wwwhnymd &b nfjuy hwuwpwlnipjut winudutph
thnjuwnund othnidubpp:

dtpohtt nwphutphtt qquh nwpwsnmd £ quk) ghnw-
jut htnnwgnunipjut wpyniupubph twhtuut jud
unyuhull wdpnpowljutt hpwywpwlnudp ghwnwlwb
hhdtwplukph wuwownntwlw juypbpnid:
Qhunwluwinpkt nuuntdbwuhply” tpwbwlnd E ns dhwyt
nhwnk), wjlb wbutb, tjuunbk] juplnp dwbpudwubnd-
piniuubp, Ukdp” thnpph ke wyn pupwgpnid, hhwupyk,
sotnytny hilnwgnunnipjut qjjuwmynp géhg:
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10.

Cuwn  Jhdwlwgqpulut wdjujukph JEpnidnipniup
httwpwynp £ pununid hwnnly twhiwgsdwsd wygnphpd-
ubkph dhongny, npnup hpwjuwbwgynid G hwdwljupghs-
utpp Ynnupg:

Uhiwy hwoquplp Yupnn E hwbgkguby tpwt, np dh wd-
pnne htimwgnunipinit jud twpiwughsd 1gyws 1huh upauyg
wnbnbjuwnynipjudp:

Ghwnbkjhph b hwdwgnpswlgnipjutt tnwpwsnidp hudw-
guugh uhgngny htwpwynp k nupdpl] ghnwljut bw-
huwgstiph onipe vhowqquyjhtt hwdwgnpdwlgnipiniup:
Puquuphy hbnwgnuuljut numdbwuhpnipiniutbp
httwpwynp skt hpujubugit] wpwig hwdwljupgsh og-
nwgnpddwl, dwubtwynpuybu wnwig, dnpbjudnpdwi
b wjjuyutph Jipnisnipjutt htnn  juuyywsd pupy
hwpquplubph:

Puwmjutt ghninipinititiphg nplk thnpdh wpnniupnid
unwgynd . puquuphy wndjuukp, npnup whwp b
wwhyt b JEpmsdbt Juplnp Eqpuljugnipjnitubp
wtk nt, yupuwsép hwunnwwnbint ud hkpplnt hwdwn:

= Render the following passage in English.

Zhnwgnuuljut punyph gutjugus wrwnwip ju-

wnwpbjhu hbnnwgnuinnt wyju jud wjt swihny websynid k

ghunnipjuip: Ldwt yupugqunid hupg k swgnid. bohz E qh-

nnipniup: Unweohtt hwjugphg swn wupq pugunpnipiniu

Lupwnpnn «ghwnnipmit» hwuljugnipmitt  hpwlwbnid
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wynpwt k| wwpq sk Gnynipinit niubkh wyu hwuljugnipyjub
hwpnipuynp uwhdwunidubp, npnbp, dhdjutg thnpojpug-
ubkny, thnpdnud ko ubpyuyugul) tpw pnit Enipyniup: Uju-
whu, ghumpmniup twpbwpwe dwpnlujhtt gnpéniubnt-
pjutt wohiwphh dwuht opjjnhy ghnbkihputinh dpwldwu b
hwdwlwpquwt nnpn £ Ghunipniup bwlb unghwjuljut
htunhunininn k, npp hwdwlwupgnid b pughwbpugunid k
wnwppbp dupputg dwbwsnnuljut gnpéniubnipniup: Gh-
unipiniup twb hwuwpwluwlwt ghnwlgnipyut” dkpnpw-
Jul wywpwwnny odnndwsd Juplnp dwlwupnul kb wy:

Bpt thnpdkup punhwbpwugul] ghunipnitp punipw-
gpnn uvwhdwindubpnid wnlw pughwinip gpnypubpp,
www YJupnn Gup uoky, np ghnmpniip duppuyhtt Lwbw-
snnnipjutt &l E, npt hp npnowljh dbpnpubpny ninnyuwsé L
wppuwphh dwuht opjljnhy, hwdwlwupgqdws b hhduwynp
ghwnbihputph dowljuwpn: Quuwnnpky, wjt ninndws L unp
ghwnnbihph unbnédwiup b wpnkt vnbndjws ghwnbkjhputph
hhdwt Ypw wppiwphh ghnwljut wwwnltph wdpnnowg-
dwitip:

Upnph  hEknmwppynibwpbpuluwt  dudwbwlwypowitinid
ghuinipiniip Ynsdws b wwywhnybnt juynitt qupgqugnid,
wyuhlipt’ tpw wpyniupubph wnwgnudp ny ph huptwbyw-
nwl] E jud b wppynmuwpbpuljut wnweptipugh wywhn-
Ynn wupqnibwly dkwihqd, wy dhong hwuwpulnipju
ubkppuotwl b hwjwuwpulppnus qupgqugnidt wwywhn-
Jbnt hwdwp: Pnihnid unynpbint wwwphttphtt nruwbnnp
Juwnwupnd £ hp nuunidbwut spugpny  twppwwnbugws
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wuwpuwnhp hbnwgnunuljut wpjaowwnwbpubp, npntp Eph-
wnwuwny hbnwgnuinnh wnwehtt puykptt b nuntund gh-
nnipjub Uke: Uy puyiipp dhon juunwpbint hwdwp nruw-
unnp whwp £ nwhpuybwnh ghinwhbnwgnuuljut wouw-
wnwtp junwptint juplnpugnyt uljqpniupubipht:

Further reading
Call for Papers

Preparation for the conference begins with the publication, mailing
or posting on the site of information about the upcoming scientific
event, its name, theme, place and time, conditions participation in
it, working languages, possible cultural program, etc. A lot of
similar announcements (circulars) are "hanging" on websites,
published in professional journals, distributed to departments and
other units of universities. Here is an example of a circular:

First circular: Conference announcement

The 17" International Conference of Historical Geographers
will take place in Warsaw, at University of Warsaw in cooperation
with the Tadeusz Manteuffel Institute of History, Polish Academy
of Sciences, from Sunday 15 to Friday 20 July 2018. The venue
was confirmed at the plenary session of the 16" ICHG held in
London, August 2015.

Contributions are welcome on any aspect of historical
geography, including focused empirical, theoretical, and
historiographical contributions to historical geography and related
fields including history of cartography, history of science, and
environmental history.The participation of early career scholars
and postgraduate research researchers is positively encouraged.
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In order to help plan the Warsaw ICHG 2018 meeting and
ensure the involvement and participation of the world-wide
historical geography community, two committees have been set up.
An International Scientific Committee, chaired by Michael
Heffernan has been established, and a Local Organising
Committee, with participation of historical geographers drawn
from across Poland, is overseeing the running of the Conference.

A Call for Papers and Sessions will be issued in March 2017.
The deadline for receipt of proposals will be September 2017. A
draft programme will be published in January 2018.

The Conference will include a full range of academic sessions,
plenary lectures, social events and field trips in Warsaw and
different parts of Poland.

Points to consider:

e your scientific adviser has looked through your paper meant for
the conference. He is making some critical remarks now;

e make a list of the most important points for a person to be
qualified as a scientist in an English-speaking country.
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UNIT VI

SUMMARY WRITING

An academic summary is a concise representation of an academic
text. The summary’s purpose is to enable the reader to determine,
in a limited amount of time, if and why a paper, chapter or book is
worth reading.

An academic summary is different from an abstract. An
abstract is a brief representation of the main results and conclusions
of the study. An academic summary characteristically shows the
(argumentation) structure of the text; the skeleton of the argument
skeleton.

The summary should be a flowing text, written in your own
words. This means that copying exact phrases from the original
text is not permitted. Moreover, the text should be written in well-
formulated Dutch or English, and intelligible to an audience that is
not acquainted with the original text.

Students are expected to be able to quickly penetrate the
structure and core ideas of a text, and to reproduce them concisely
in their own words. One way of doing this is writing a summary.

Summarising is pausing in order to get ahead. The purpose of
the summary determines at which places to halt and what to see
there. Students usually summarise texts to help them pass an exam.
In such cases, a summary prepares the student for possible exam
guestions. However, a summary can have other functions as well:
students may be asked to summarise a text in preparation of a
critical discussion during a tutorial. Students could also summarise
part of a text because they want to use certain data while writing an
essay or thesis.

In short, a summary can serve three functions:
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e Explaining a text: intended to explore the text type, the
main themes, and the theoretical framework; focuses on the
general content (annotated bibliography).

¢ Replacing a text: extracts the most important (sub) themes
of a text based on a well-considered selection (extract,
exam preparation, reading report).

e Discussing a text: a critical report with a substantiated final
conclusion (review, essay, final paper, preparation for a
group discussion).

The purpose for which you are examining a text or the aim of

a summary can be different for each course. So, make sure you take
a thorough look at the assignment before you start reading or
summarising.

Selecting information for the summary can be difficult, yet it

is very important. Certain aspects play an important role here:

e The general purpose for writing the summary, or the
academic audience the target readers — scholarly readers —
for whom the summary is written.

e Other researchers or readers should be able to reconstruct
the general idea described in the investigation, using the
information provided in the summary. This means that all
information essential for this study should be discussed.

e The information must be presented as described in the
original article. This means that you are not allowed to
present the information according to your own
interpretation unless the assignment/course instructor tells
you to do so.

e A recurring problem is that in a scientific text discussion
and conclusion may be intertwined. The discussion found
in the original text has to be excluded from your summary.
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The format of an academic summary is nearly always the
same. If you have a valid reason, you can deviate from the original
order in which the information is presented by the author. A
summary of a research report must contain the following
information:

Research question/problem statement
Motivation/relevance

Theoretical framework

Method

Results/arguments

Conclusion

The various components of a summary must be clearly
recognisable. These will be discussed below.
Research question/Problem statement

A well-written summary contains a clear research question
or problem statement that will be answered or argued in the
text by the author. What exactly is being examined? What
is the specific issue the author wants to give insight in? On
the basis of which specific case did he or she do that?

Motivation/relevance

In this section of the summary you will answer the question
why this investigation has been conducted. The research
question or the definition of the problem statement is
connected to an issue that is of importance to the author,
either in a social or academic context. What is the author’s
motivation? What lacuna is the research text trying to fill?

Theoretical framework

Subsequently, you should clarify within what framework
the investigation has been conducted. From which
theoretical perspective has the author approached the issue?
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Which scientific theories or models does the author use as
starting point to describe, analyse, interpret and explain the
issue?

Method

In this section you will explain how the investigation has
been carried out. Only state the outlines; there is no need to
explain in full detail. Deliver a concise description of how
the investigation has been generated, analysed and
interpreted by means of a scientifically proven method.
Keep to the most important aspects, such as the structure of
the most important data and the method used in the
analysis.

Results/Arguments

In this section you should process the outcome of the
investigation. Do not mention all findings in the summary;
narrow it down to the most important findings or arguments
relevant for answering the research question or supporting
the main thesis. Any unexpected outcomes are to be
mentioned as well.

Conclusion

The research question has to be answered in this part of the
academic summary. You are not allowed to submit any
new information.

Your own opinion (optional)
e Sometimes, depending on the assignment or the purpose of

the summary, it can be useful to provide your own opinion
on the text/quality of the investigation. Was it carried out in
a way Yyou agree with? Does the author use valid
arguments? Make sure to provide your own opinion in a
separate paragraph; the summary itself has to be objective.
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Word choice, sentence structure, and style are of great
importance when writing a summary of a scientific article. As a
general rule, the text should be easy to read and understand.
Moreover, your usage should match your
scholarly/intended/involved readers. Naturally, you should not use
inappropriate or vernacular language. It is also important to use
proper academic style, which means that the summary must be
objective. Formulations must be accurate, so vague terminology
such as ‘all sorts’, ‘some’ and ‘a few’ are best avoided. Your text
cannot contain any spelling errors, and the grammar must be
adequate.Also, be consistent in the use of grammatical tense.

I. Answer the following questions.

1. What is the difference between an academic summary and an
abstract?

2. What three functions does a summary serve?

3. Which aspects play an important role when selecting
information for the summary?

4. What information must a summary of a research report

contain?

5. What must be written under Research question/Problem
statement?

6. What must be written under Motivation/relevance?

7. What must be written under Theoretical framework?

8. What must be written under Method?

9.  What must be written under Results/Arguments?

10. What must be written under Conclusion?
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I1. Label each sentence true or false according to the article.

1. An academic summary is a brief representation of the main
results and conclusions of the study.

2. The text should be written in well-formulated English, and
intelligible to an audience that is not acquainted with the
original text.

3. The format of an academic summary is always different.

4. The summary should be a flowing text, written as close to
original text as possible. This means that copying exact
phrases from the original text is advisable.

5. Word choice, sentence structure, and style are of great
importance when writing a summary of a scientific article.

I1l. Give the Armenian equivalents of the following word-
combinations:

an academic summary; a concise representation; in a limited
amount of time; a brief representation of the main results;
intelligible to an audience; penetrate the structure and core ideas of
a text; to summarise a text; to use certain data; annotated
bibliography; a well-considered selection; a substantiated final
conclusion; to reconstruct the general idea; a recurring problem;
the conclusion may be intertwined; to be excluded from one’s
summary; the format of an academic summary; motivation;
relevance; theoretical framework; to be clearly recognizable; the
specific issue; to give insight in; the definition of the problem;
theoretical perspective; in full detail; deliver a concise description;
a scientifically proven method; the outcome of the investigation;
narrow down; an unexpected outcome; to submit any new
information; the purpose of the summary; to provide one’s own
opinion on; valid arguments; a separate paragraph; to use
inappropriate or vernacular language; vague terminology.
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IV. Give the English equivalents of the following word-
combinations:

hwihpd ubpjuyugnid, hwnljubywlwt YEpyny, Eulub
qunuthwpubp, nbuwpwbwlut oppwtwl, Yrnwnuwwndus
thwunwplubp, ghnwjut juwpwb, pugubk] pugp, wpunw-
nwtwut vpuwubkp, wjunbdhwjuwt wdthnthnd, wdthnh-
dwl bywunwlp, thwunwply, puophtiwl] wnbpuwn, ukppw-
thwiigt], wdthniht), qluwynp phdw, thnjowphtb] nkpuup,
punhwtmp quuithwp, Ypljnnn jutnhp, hhdunp wwwn-
dwn, hbnnwgnunuljwt hwpgkp, punh ptnpnipnil, wjunk-
dhwjut ng, ninnugpujut upuwjubp:

V. Fill in the gapes with the given words.

1. An abstract is a brief representation of the main ...... and
.....of the study.

2. Students are expected to be able to quickly penetrate the......
and ...... of a text.

3. Other researchers or readers should be able to reconstruct the
...... described in the investigation.

4. The discussion found in the ...... has to be excluded from your
summary.
5. Ifyouhavea...... you can deviate from the ...... in which the

information is presented.

general idea; results; original order; original text; conclusions;
valid reason; structure; core ideas.
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V1. Match the words with their explanations.

1. Research question a. In this section of the summary
statement you will answer the question
why this investigation has
been conducted.

2. Motivation/relevance b. In this section you will explain
how the investigation has been
carried out.

w

. Theoretical framework | c. In this section you will answer
the research question.

4. Method d. In this section you should
clarify within what framework
the investigation has been
conducted.

ol

. Results/arguments e. In this section of the summary
you should present what
exactly is being examined and
what is the specific issue the
author wants to give insight in.

6. Conclusion f. In this section you should
process the outcome of the
investigation.

VII. Complete the gaps with the appropriate preposition.

1.

An academic summary is different ..... an abstract. An abstract
is a brief representation ..... the main results and conclusions
of the study.

The summary should be a flowing text, written ..... your own
words.

The text should not acquainted ..... the original text.
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Students are expected to reproduce them concisely ..... their
own words.

... short, a summary can serve three functions.
Explaining a text focuses ..... the general content.
Make sure you take a thorough look ..... the assignment before
you start reading or summarising.

The discussion found in the original text has to be excluded
..... your summary.
You can deviate from the original order ..... which the
information is presented ..... the author.

10. What is the specific issue the author wants to give insight .....?

VI1I. Paraphrase the following sentences.

1.

The more concise the summary the better, yet if any major
details are omitted the purpose of the summary is lost--its
readers will be uninformed on key aspects of the news and
may make embarrassing errors as a result.

The summaries that you write in college are as important to
your academic career as these summaries are to these
politicians and business people, and accuracy and concision
are just as important, too.

This will help you get an overall picture of the argument
through the outline, and a more detailed reminder of the
content via the summaries.

Certainly an important feature of the summary essay, then, is
its fidelity to the source; you must represent your source
accurately and comprehensively, with as little of your own
interpretation as possible.

An alternative purpose of the summary essay, one that is very
commonplace in college, is a demonstration of
comprehension: teachers sometimes assign summary essays
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10.

when they want to make sure that students fully understand an
assigned source.

You can prove that you’ve picked up on important themes in
what you’ve read by condensing those themes into a coherent
overview.

You will not only prove that you understand the arguments
within a text, but you will also show that you can develop and
support your own arguments in response to the text.

Although writers did not select the same text sentences for
omission, it was possible to identify a core set of text
sentences that was always preserved in summaries of the
larger texts.

It should include enough information so the reader can
understand what is discussed in the full report, without having
to read it.

It is a concise description of the work, which means the writer
uses as a few words as possible to convey the essential
elements of the item being summarized.

IX. Translate into Armenian.

1.

The summary’s purpose is to enable the reader to determine, in
a limited amount of time, if and why a paper, chapter or book
is worth reading.

Students are expected to be able to quickly penetrate the
structure and core ideas of a text, and to reproduce them
concisely in their own words.

Other researchers or readers should be able to reconstruct the
general idea described in the investigation, using the
information provided in the summary.

158



10.

This means that you are not allowed to present the information
according to your own interpretation unless the
assignment/course instructor tells you to do so.

A well-written summary contains a clear research question or
problem statement that will be answered or argued in the text
by the author.

Sometimes, depending on the assignment or the purpose of the
summary, it can be useful to provide your own opinion on the
text/quality of the investigation. Summary is a short account of
something that gives only the most important information and
not all the details.

The summary writer appreciates the material from his point of
view and uses as a rule a wide range of clichés.

A successful summary shows a thorough understanding of the
piece that is summarized, as well as exhibiting sound language
skills such as accuracy and range of vocabulary and grammar.
Creativity in a summary is a good way to introduce new ideas
and topics into a summary, but consider that it is more
important to give accurate information than creative opinions
and fillers.

It is far more effective to keep a summary short — people are
always more eager to read something short than something
long, and the longer something is, the greater a chance there is
of including mistakes or misinformation within a piece of
writing.

X. Translate into English.

1.

Lnyuhul] owwn jupd b hwywynidubpny wdthnihnidt
wybklh qwy E pwb punhwipwwybu wdthnthnid snitk-
twyp:
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&ogphwn jpugdws wdthnthndubpp joquku dwpnljuig
nnnobk), wpyynp wpdtk, np hpkup dwdwbwl sSwhiukt b
unnight ph hnpguéniud hus thnthnpunipynitinbp Bu oty
b yhbownwguh hinnwquynid, Eoh wuwndnipyut ke nn-
Untinpoybtnil, b withpudbon nuppbpuljp gunubkne:

Udthnthnidubpp hwdwpa hbknwpppnipnit bt wnwowg-

unud b gpuynud Et wytt Jhphwybnhwghtbph nipwnpnt-
pintup, nypbkp wpnkt npnowlh thnpdwpnipmnit jud
ghwbjhputp niukt nyjw) ptdwgh onipg:

untuwthbp wdthnthdwt dky quuhwwnnng jud putwnw-
nwluit  ndh  judpugpmudubphg  hbswyhu  ophtwl
«fonjus whgpughin ninnugpnipniy, «shhdbuynp-
Jud puppwowitiph judpwgpnipini»: Zhotp, np widthnth-
dwl Ubke gqpudp httwpwynp sk thnjuby:

Qpplph wdthnthwqpbp gpkjt oginud E dkq hwuljwitiuyg
Ruptpgynn Wynipp:

Pwugh wyn, mthpwdbynnipjut nhypnid Jupnn Ep og-
wnwqnpst] wdthnthwghpp npybu hnnud “qppnud. fuwi-
plunp pwubkpp hhotnt hwdwnp:

Spph (wy wdihnthughp gplnt hwdwp mpwnhp fup-
nugkp ghppp pupbpguinipjut ke uyting hhdtwlw
qunuthwupubpp, ynidbh thnthnpjunmipnitinbpp b upbnp
htpnuutpp:

Oquiugnpédtp qpunmditpp juqubine b unnigkynt hw-
dwp dbkp yuunpuwunws wdthnthwghpp:

Udthnthnidt wybjh pyniphtt nupdubnt hwdwp ywuwn-
ytpwgpkp, np dkp puptkpgws ghpp nith 3 dwu:
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10. Snipwpwisnip wuwndmpnit nith hp ulfhqpp, Yhup b
Jtpop: Qpunnidubp Juuwpbihu ogquwgnpstp unyh
Ubpnnn:

X Try to produce the summary of the text “Talking across the
Gender Gap” making use of the instructions given above.

People believe in sex differences. As one best-selling book
puts it, when it comes to communication, Men are from Mars,
Women are from Venus (Gray, 1992). Social scientists have
helped to create and confirm that belief by conducting innumerable
studies of every conceivable linguistic and stylistic variation
between the sexes and by developing theories that stress
differences rather than similarities and overlap (West and
Zimmerman, 1985). In Language and Woman's Place (1975) the
linguist Robin Lakoff proposed that women use a speech style that
is ineffectual because it is overly polite, hesitant, and deferent. The
assertiveness training movement of the 1970s and 1980s - a
therapeutic fad led by psychologists whose clients were largely
women - engaged perhaps hundreds of thousands of people in
attempts to change their way of communicating. A rationale for the
movement was that some people (especially women) suffer from
poor communication skills and irrational beliefs that prevent them
from expressing themselves clearly and directly. More recently,
linguists and communication experts have created another
conceptual bandwagon by applying theories o cross-cultural
communication to women and men. According to this view, 'men
from Mars' and 'women from Venus' are fated to misunderstand
each other wunless they recognize their deeply socialized
differences. The view of gender and language encoded in these
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writings and therapies is that fundamental differences between
women and men shape the way they talk. The differences are
conceived as located within individuals and prior to the talk as
differences in personality traits, skills, beliefs, attitudes, or goals.
For the millions of people who have become acquainted with issues
of gender and language through reading bestselling books telling
women how to be more assertive or how to understand the
‘opposite’ sex, or through watching television talk shows featuring
communication experts who claim that talk between women and
men is cross-cultural communication, a powerful narrative frame is
provided and validated: that gender is difference, and difference is
static, bipolar, and categorical. Absorbing such messages, it would
be very difficult not to believe that women and men are indeed
opposite sexes when it comes to talk.

As a feminist researcher/teacher in women's studies and
thepsychology of women, | have found such gender-and-language
research and theory both interesting and unsatisfying. | have often
felt frustrated and disappointed after reading the latest journal
article or book on sex differences in (fill in the variable): question
intonation, talk time, tag questions, conversational topic, joke-
telling. Like many people, | love to eavesdrop. Waiting on line at
the bookstore, reading a bulletin board in the hallway while a
couple of colleagues chat nearby, or sitting on a park bench where
mothers talk while their children play, | listen to people's talk with
a little thrill of voyeuristic joy. In people's casual, everyday talk we
have a tantalizing glimpse into how they negotiate the terrains of
their social worlds. As | listened, and later as | recalled such talk, I
tried to fit it into the theories and conceptual categories of gender-
and-language research. The difficulty of this task fed my frustration
with the research. Increasingly, | began to feel that research on
gender and talk needed to be reframed and reformulated:
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= Render the following passage in English.
Znmulutipht tkpluwyugyny hhdtwljwt wwhwbgubpp

Munmudbw(ghnw)jut wpuwwnmwbpubpnid oqumgnns-
Ynn wnpmniputpht tkpujugynny hhdtwlwt yquwhwbeubpp
snpull k' hymudubph pwhwlwlwi b npulwlwh phnyew-
gnkpp, huswtu twb hnynudubph (wnpniputph) vwniglypne-
pnLil ni Juunwhbyhnipingip:

e Uphmwnwiupmud dwnbkiwghnwuljut hnnudubtph pw-
fmulp, npybu Juunt, junumd k putiynn hwpgh nk-
uwut Uouljjusmpjut dwupwnnwpubph dwuht: Uw-
juwyt ubthwljuwi wohwnmwbpp qubtwqub wnpnip-
ukphtt hpmudubkpny nt dkppbpnidubpnyg hwpunwguk-
|ntt qniquhbn, wuhpwdbtow k hhoty, np phlupl/ng
hwpghtt poip wwmnun/np &p wiwy Gwh ukhwlwb
qlnuhunmulpuinp:

e Zwpl] k hhok] twl wnpmipubph npwfh dwuht b
hnnud juwwpk] dhuyt hwdbkdwwnwpwp tnp hpw-
yupwlyuws, hinhtwluwynp nt phdwwnhl wnpmnip-
Ubkpht htwpuynphu juntuwtng guuwgppbph b
unbntjunuliut Wniptph, hwtpudwwnstih wnp-
mipubkph ogunugnpénidhg: Mbwp k twl hhoky, np wo-
huwwnwtph npulh dwuhtt E jununid bwb ppubnid
nju) phdwyny hhdtwpup jud nuwuwjut hwdwp-
Unn  wnpmpibph  ogunugnpsnidp  hwwnljuuybu
puttmpyyny hhdtwpungph wbkuwut dowldusnt-
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pibp b, dhwdwdwiwl, nuwbnph npuig hkwn
dwnp 1hutkp gnyg nmwnt hwdwnp:

bPusybu Jiplnid wppku tpydkg, «nuljk juuntp» ww-
hwugnid E, npyykuqh hnnidt ogqunuugnpéywsé wnpyni-
pht upniwlh pudupup swthng (pyny, dwbpw-
dwutinipjudp) dwnbktwghnwlwt wyjujutp, npnup
plptpgnnht htwpudnpnipnit junwt' hipnnpyudp
b wpwg quubknt ogrnugnpéyws wnpnipt n Swn-
pwiwnt wjt hwmwndwshu, nphtt gnip hynid tp Jw-
wnwpnid dkp wouwnwtpnid: Uw wywhnymud k dkp
oqunugnnpéws wjwjubph vwnighyhnipinap:
Oguugnpéynn wnpmnipukpp whwp L jhukt twb
yuwnwhlyp (hniuuyhp), wjuhiptt ghnnipjul nyyug
ptuquyupnid pugnitdus b fmbwsdus: dunnwhbh
b ny hniuwh wnpmipubpp qubwquubip puuljub
ndyup L hwnljuybu ulutwl hEknwgnunnubph
hwdwp: Yunwhbjhnipjut Juplnp, puyg ny npnohy
gmghsubp Yupnn &u (hubp wnpmph Jkptwghpp,
htnhtwlh b hpwwnwpulsnipjutt Ywuhtt nbnklnt-
pniuttpp, sowpwnpwiph ndp b dbwynpnidp (hhu-
twlwimd gpplph nhupnud), hiswybu twl hpuy-
pwlnn wuduwqph hbEnhtwwynpmipiniip  (Impact
factor), htinhtwlhtt nt upw hnpdus(ubp)phtt hnnid
wibnt gnpdwljhgp: Udkt nhuypnid, gnuk uljqpliw-
Jut opowunid wnpmiputph puwnpnipjut hwpgnid
niuwtinnp whwp L junphpnuligh hp puuwpnuh jud
ghnnujut nEjuydwnh htwn:
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Further reading

Summaries are often found in academic work. A summary is
the shortest account of the main content and conclusions of the
original text. In fact it is enumeration of the main thematic point of
the original paper which is made up of the words and phrases
borrowed from the text and your own wording of them into a very
small number of sentences. The manner of presenting the material
is very concise and it tends to be critical. The key to writing an
effective summary is combining the material you choose to include
into concise, coherent sentences and paragraphs. If your sentences
are carelessly formed, not only will the summary be unreadable,
you will also lose the connection among the pieces of information
in the summary. You could simply wind up with tossed word salad.
On the other hand, carefully written sentences can help show how
the separate facts and ideas fit together to build the meaning of the
whole. Thoughtful word choice and sentence structure can help you
reduce a summary by half with no loss of information, ideas, or
clarity. Incidentally, because the summary form places such a
premium on conciseness and clarity, writing summaries provides
excellent practice for the improvement of your general writing
style. When writing a summary, you may adhere to the following
plan:

1) the heading.

2) the theme of the paper;

3) the key problems (thematic points) discussed,

4) the conclusion at which the author arrives.

Work on a summary.
1. make a plan;
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2. state the problem. The key problem is the main part of your
summary. It is usually in the beginning, in the conclusions. The
title also can be very useful;

3. write out the keywords or combination of words related to
your plan;

4. look through the questions which are often given after the
text. They may be used as a plan sometimes;

5. don’t forget to use linking words or connectors and the
words of narration;

6. make a conclusion.

Points to consider:

e your ideas of a good academic summary;

e comment on the difference between an academic summary and
an abstract.
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UNIT VII

ORAL PRESENTATIONS

Like any form of presentation, an oral presentation needs you to
pay close attention to research and planning. You should first
consider your purpose, audience and setting.

Purpose

What is the aim of your research?

What is the key focus of your presentation?

Why are you presenting it in oral form?

If you are presenting as a group, what will the other group
members say?

Audience

Setting

Who are you presenting your findings to?

What does your audience expect to gain from listening to
you?

What is the age group and educational background of your
audience?

Are they more or less knowledgeable on the topic than
you?

What facilities will be available?
Is there a computer with a projector?
How big is the room?
Will you need a microphone?
Can you visit the room beforehand to check the facilities?
Will your audience be seated in rows or around tables?
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When should I use PowerPoint?
Communication is both verbal and visual. Using visual aids can
make your presentation more interesting and informative, besides
helping you to engage your audience. PowerPoint is an effective
way to present visual information. It provides several useful
features and looks professional when used appropriately.

As with any effective essay, an oral presentation needs an
introduction, a body and a conclusion.

The Introduction

An introduction is essential. It allows you to engage your audience
and set the scene for the talk which follows. Without an
introduction, your audience will not know where you are taking
them and what your main points will be. A good introduction
should include:

e your name (and perhaps your academic background)

¢ the subject of your talk

e a brief background to the subject

e astatement as to why the subject is important

¢ an outline of the main points

e any questions that you will address

e any questions or points you want the audience to consider

while you’re talking.

The introduction helps the audience to follow your talk by
knowing what points to expect, and the order of these points. Do
not spend too long on the introduction, but do give your audience
time to assimilate what you are saying. You should spend most
time on the body of the talk. For example, if you’re giving a 10
minute presentation then 2-3 minutes is enough for the
introduction. If you need to give a lot of background, you can move
that to the body section.
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The Body

The body is the major part of the presentation. This is where you
elaborate on your points, perhaps with images or sound—as they
say, ‘A picture is worth a thousand words.” Be careful not to use
gimmicks though; include only those things which will help you to
make your point more clearly or forcefully. Remember to give
examples for each point, and use graphs or tables if appropriate.

The Conclusion
Your conclusion should match the points in your introduction and
body, but never be longer than the introduction. It should leave the
audience with a final impression of the subject. You should
consider the following questions:
e \What were your major points?
¢ Did you answer any questions during the talk?
¢ Did you ask the audience any questions which you need to
recap now?
¢ Is there anything the audience are not clear about?
e What do you want your audience to remember after your
talk?

Not all presentations will include time for questions. Check
with your tutor (or whoever is managing the presentations) about
whether you need to do this. Prepare your talk thoroughly so that
you can answer questions about what you have addressed. If you
are asked questions you cannot answer, don’t be afraid to say, ‘I
don’t know, but I’ll try and find out’. You could also try asking
other members of the audience if they know the answer.
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How do I prepare for an oral presentation?

Preparation will help to give you confidence. However, most
people feel nervous before a presentation. Here are some points to
consider:

Anxiety and Nerves - If you are feeling particularly anxious,
try taking deep breaths before you start and focus on speaking
slowly. The best method for coping with nerves is to act as though
you feel confident. It helps to smile. Remember that you will
probably look a lot less nervous than you feel. Even if you look
nervous, most of the audience will be sympathetic, because they
will be feeling nervous too! Try having a glass of water handy, to
sip if your throat becomes dry.

Body Language - Your body can communicate impressions to
your audience. Your audience will not only listen to you, but they
will also watch you, so make sure you maintain good eye contact
with them. Try to look at everyone, not just a few people in the
front row. Slouching may suggest that you are uninterested in the
topic or that you do not care. On the other hand, good posture may
suggest to your audience that you know exactly what you are doing
and it will also help you to speak more clearly. Above all, be
enthusiastic. If you are excited by your topic, you will enthuse your
audience too.

Notes/Cue Cards — Reading an essay out loud is not the same
as doing a presentation. Spoken and written language often have a
different purpose and audience. Reading from a text will make you
lose eye contact, intonation and good posture. Reduce your original
text to bullet points and practise filling in the gaps during your
rehearsals. Use notes, either on cue cards or on a sheet of paper.
Number the cards, in case you drop them.

Time Limit — Make sure you keep to the time limit. If you
take too long, you are taking someone else’s time and your
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audience will become bored and restless. At the same time, do not
finish too early, as it may seem that you did not understand the
topic or that you did not do enough research.

Voice Projection — Speak loudly enough for your audience to
hear you. Imagine you are speaking to someone at the back of the
room; that way, everyone should hear you. If you have a quiet
voice, consider using a microphone. Don’t talk too quickly, and be
careful to speak clearly. Try not to speak in a monotone, but vary
the volume, speed and pitch of your voice.

Practice — Don’t let the first time you give your presentation
be the only time you give it. Practise with a critical friend,
preferably in the same environment in which you will deliver the
actual talk. Consider recording the practice so you can watch it
several times and pick up areas for improvement.

Study the following requirements for an oral presentation as
making an effective presentation is a vital skill.

e When making a presentation you must, first of all, present
yourself.

e Doing research for your presentation bear in mind that the
content should be both educational and professionally
relevant.

e Your topic should be challenging, interesting, relevant,
appropriate for the audience and off the beaten track.

e In your introduction you should get the audience’s attention
and give the outline of your speech. You should tell the
audience what your presentation is about and what points you
want to make.

e Make sure each part of your presentation logically follows
from another The organization of your speech should be clear
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and easy to follow; it should have at least 3 parts which will
meet the requirements for the given type of text.

There should be clear transitions between the parts of your
presentation.

Make sure each part of your presentation logically follows
from another.

End with a summary of your points.

Make sure you can keep to the time limit (10 minutes). Think
of parts you can leave out if you feel you exceed the time limit
You should maintain proper eye contact (by looking at
everyone, not focusing on the ceiling, windows or one person).
Your voice should be enthusiastic, confident and of good
volume.

When making the presentation: stand rather than sit when
speaking; do not read your notes or slides, speak; do not speak
too fast, make pauses; remain calm and confident in your
delivery.

You should make sure that your pronunciation is easy to
understand and you pronounce keywords correctly.

The pace of your speech shouldn’t be too fast (then it will be
difficult to understand what you are saying) or too slow (the
audience will get bored).

You should interact with the audience: check if they are
following you and encourage some feedback.

You should use the board, handouts or power point to provide
enough visual support.

When preparing a power point presentation, follow these
suggestions: use big enough typeface to be seen from the back
of the room; avoid white printing on dark background; avoid
putting too much text into one slide; have the title of the
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presentation, your name and group number on the 1st slide;
conclude with a thank-you slide.

Academic Vocabulary
Good morning everyone, I'd like to start by introducing myself. My
name is...
I am a researcher from ...
I've been working on the subject now for ...years
I've had wide experience in the field of ...
I am very pleased and proud to introduce ... He/she is known for...
Now I'll turn the floor over to today's speaker. (to take the floor, to
have the floor, to give the floor to someone.)
| plan to speak about...
The subject of my presentation is...
The theme of my talk is...
I've been asked to give you an overview of.
I will not speak about...
I have limited my speech to
My talk will last about 15 minutes
Today I’'m going to talk about....
In this talk I will deal with the topic...
I would like to start by saying/ let me begin by saying that
This is a significant issue at the moment in many ways. ..
This is a really important topic today because...
What I'm going to tell you about today will change the way you
think about...
This issue is particularly significant in this country.
To present /outline the structure/plan of my talk...
I’m going to look at this issue from different angles. Firstly, I will
talk about .... Then, I will deal with... Finally, I will try to explain
the ...
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Now let's take an example.

An example of this can be found...

To illustrate this...

Let's see this through an example

Now let's look at...

Let's turn to/move on to ...

What you really need to know about is ...

Let me now summarise what I have said about...
So, all of the above shows that ...

As | have already said earlier...

As we saw in part one...

To repeat what I've said already...

I quote the words of ...

In the words of...

According to...

Here I'd like to quote...

It appears reasonable to conclude that...

So we can conclude beyond reasonable doubt.
Before | conclude | would like to sum up the most important points
once again

To summarize ...

To sum up

Let me summarize by saying...

So that concludes my overview...

In conclusion...

Briefly said...

In short...

What I've tried to show in this part...

To recap what we've seen so far...
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I. Answer the following questions.

1.  What are the main points that should be first considered as far
as the oral presentations are concerned?

2. What does an oral presentation comprise?

3. What is the best method for coping with nerves?

4. Is it better to speak quickly or slowly while doing a
presentation? Why?

5. What rules are suggested by the author to become an effective
speaker?

6. How can you control the time during an oral presentation?

7. How can you use your voice so that it can be clear for the
audience?

8. Is it acceptable to gesture during an oral presentation or will it
destroy everything?

9. How do younger and older generations react to the gestures?

10. What is meant by saying “suit the action to the word and the
occasion”?

I1. Label each sentence true, false or not given according to the

article.

1. Smiling helps to seem more comfortable and less nervous than
you are.

2. The audience never watches you; the most important thing is
that they listen to you.

3. Reading from a text will make you lose eye contact, intonation
and good posture.

4. It doesn’t matter how long you take the presentation. If the
topic is interesting the audience will listen to you until the end.

5. The speaker should choose only one tone of voice, since

various tones will disturb the audience to understand clearly.
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10.

11.
12.

13.
14.

15.
16.
17.

18.
19.

The speaker should practice in different areas and in front of
different people before the presentation.

While gesturing the focus should be on hands and the speaker
should control his/her gestures.

The overdo of gesturing will draw the listener away from the
message.

It is a good idea to inhibit your impulse to gesture, as you will
feel tensed and nervous when overdoing it.

Videotaping is merely a loss of time and only disturbs you,
since each time you notice something bad.

Good posture helps to speak more clearly.

Having notes makes the speaker lose eye contact, intonation,
and good posture.

Speaking loudly means you perfectly understand your topic.
Practicing with a critical friend may help to have a good
presentation.

Inhibiting a gesture is considered to be normal.

A speaker should think about gestures during a presentation.
Young and old audiences have different attitudes towards
gestures.

Three parts of a gesture should be evident for the audience.

All the speakers may make natural gesturing a habit.

Give the Armenian equivalents of the following word-

combinations:

particularly anxious; maintain good eye contact; to cope with
nerves; slouching; sympathetic; good posture; handy; to sip; cue
cards; anxiety and nerves; take a deep breath; handy; to enthuse the
audience; bullet points; to speak in a monotone voice; to deliver the
actual talk; reflections of individual personality; inhibit the impulse
to gesture; to be totally involved; to suit the action; vigorous
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gestures; lively and distinct; balanced posture; stilted and
ineffective gestures; to eliminate bad habits; spontaneous gesture;
areas of improvement.

IV. Give the English equivalents of the following word-
combinations:

puttmnwwn pulbp, wohinyd dtuwnbp, hhdtwynpdws (huky,
wiptwlui Jegqusdp, puwinudun, nupjws (hubk] piduyny,
huwdwpuwluyt) pwpwntpp, dwudwbwluhtt vwhdwbuthw-
nud, &hpwnn hwoduplws, dwjuh htgknnipinit, nmnbwjunt-
pintl, funpp onits pwigk), thnpuwigh] mywynpnipjniuubpp,
dtunbkph hnup, hdnwbw), wuptwlju dhuntp, ukpljuywg-
k) pwbunynp Yhpuny, tbplujuguty odpny, Enyph grjuw-
Unp Yhwnbkpp, mbfunhpubph wwphpught unudp, wupg
wuwnlipugnd nibkbiw], phdugh Jipupkpyuy Jipptwlut
nyuwynpnipinit pnnubk], hwdwenwn duny ubpluwjuguby:

V. Find the English equivalents of the following definitions
using the active vocabulary of the text:

preventing concentration or diverting attention; unnatural, very
skilled or proficient at something; hinder, restrain, or prevent (an
action or process); stand, move, or sit in a lazy, drooping way;
drink (something) by taking small mouthfuls; a trick or device
intended to attract attention; to create the conditions in which
something can happen; not to be too long.
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V1. Fill in the gaps with the following words and word-
combinations.

9.

visual communication; projector; visual aid; to assimilate; to
set the scene; gimmick; to engage an audience; an oral
presentation; to elaborate; to recap.

Don't just show a ...... you should with comment on it or
provide an explanation.

I had studied with him, because he is clearly a master at.......
You may be required to develop and deliver ...... by yourself
or with other students, and to answer questions from the
audience about your presentation.

Visual literacy is a branch of ...... research.
The contest was a ...... to get people to sign up for their
mailing list.

The congresswoman said she was resigning but refused to
...... on her reasons for doing so.

You can go all-out and get gigantic televisions or .....or keep it
simple with a good DVD player and television.

The seventh episode ..... the events of the first six days of the
competition.

Some foreigners ...... easily into our way of life.

10. These findings ...... for further debate on the system.

VII. Imagine that you are going to make an oral presentation.
Find out what the given situations refer to: audience, setting or
purpose? Make up your own situations and add to the columns
below.

1.

“I am starting in 10 minutes! I still cannot find that PDF in my

'55

laptop!
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To a team member: “Your part is the longest one, are you able
to speak loudly enough or do you need a microphone?”

“I have prepared for this presentation for a long time. I am
certain about making everyone engaged into this topic and
apprehend it.”

“There are no enough chairs in this room. Oh, yes, and do not
forget to put a bottle of water on each table.”

“We should restrict the number of participants, let’s say people
over 50 are not allowed to enter, as it will surely be boring to
them to listen about the evolution of the iphone during the last
20 years”.

Audience Setting Purpose

VIII. Match the statements with the appropriate table column
below.

©ooN A owhNE

10.

The main purpose of you talk

Elaborating with your points

The name of your presentation

Give examples on your points

Using graphs for supporting your speech
Asking questions to the audience
Discussing the points misunderstood
Introducing the importance of your subject
Checking what the audience remembered
Introducing yourself

Introduction Body Conclusion
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IX. Paraphrase the following sentences.
a. in your own words

1.

The best method for coping with nerves is to act as though you
feel confident.

Slouching may suggest that you are uninterested in the topic or
you don’t care.

If you are excited by your topic, you will enthuse your
audience too.

Your gestures should be lively and distinct if they are to
convey the intended impression.

Effective gestures are vigorous enough to be convincing and
slow enough to be visible without being overpowering.

b. using the words and expressions from the text

1.

Body language is the reverberation of the orator’s personal
characteristics.

If you restrain your stimulus to use body language, you will
feel constrained.

Body language should be used without any difficulty and
occur at an appropriate time.

Committing each gesture to memory will make the gestures
unnatural and useless.

Realize your bad habits and don’t hesitate to liquidate them
one after another.

X. Match the words with their explanations.

1. Handy

a. to show enthusiasm

2. Sympathetic

b. telling or disposed to tell the truth

3. To enthuse

c. stiff and self-conscious or unnatural

4. Tosip

d. defeat or overcome with superior strength

5. Pitch

e. drink (something) by taking small
mouthfuls
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6. To execute f. the quality of a sound governed by the rate
of vibrations producing it; the degree of
highness or lowness of a tone.

7. Truthful g. characterized by or involving physical
strength, effort, or energy

8. To overpower | h. feeling, showing, or expressing sympathy

9. Vigorous i. put (a plan, order, or course of action) into
effect
10. Stilted J. ready to hand

XI. Translate into Armenian.

1.

Your guide will be knowledgeable about all aspects of your
tour, from geography through history.

Some universities still ask questions about parents’
occupations and educational background.

Using visual aids can make your presentation more interesting
and informative, besides helping you to engage your audience.
The immigrant family found it difficult to assimilate to new
customs because they were vastly different than their own
culture.

At the beginning of the visit, visitors are invited to attend an
oral presentation visually sustained by PowerPoint slides.

We can do nothing but wait for a while until the seats are
available. With the help of visual aids your presentation will
easily engage your audience into your talk and provide all the
information in more communicative and interesting way.
Having set the scene, introduced yourself and the main points
of your topic (it is preferable to spend on it 2-3 minutes in case
of 10 minutes presentation) you should pass onto the main
body.
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10.

XIl.

You need to be careful and not to use improper gimmicks,
instead of pay close attention to the ones which make your
speech more clearly and forcefully.

Always remember keeping a bottle of water handy when you
are giving a talk, in case of feeling dryness in your throat sip
it.

It is suggested to videotape yourself and identify your bad
habits, then work on eliminating them till evaluating your
progress if you expect to eliminate your distracting
mannerism.

Translate into English.

Iunubkjhu twghp niuughputpht, b tpk mbknh unynpni-
pintutkpp pnyp kb twihu, vh putth quypljjut hwjwugpy
ninnhp bpwig wsptpht: Ugjawinpp pn wingl nkutil] ny
pt dupnlubg vh junudp, wy] wnwudhtt mthwnubph:
Uwpnp sh upnn (hmfhl Jbpwhull) hp qquguniip-
ubtpp, ntunh, tpk pnip unynpnid Ep upnup» dwpduh
1Eqnil, Jupnn Ep dwbwsk) jpwpknipiniup, npnoky qpne-
gulihgh gwulnipjniup, unynpl] upw YLpwpkpuniupp
akq trwye

Uwpnnt ubkpphtt wpjawphp b tpw dwpduh b dbunbkph
1Eqnit hpwp htn juydws Gu:

Uwpnpuyhtt nbwlghwtph Jdké dwuh nbdiEpuwghte
punypn pny) sh nwhu tpwt (hndht JEpuhuljty ubithw-
Jub dtuwnkpp, Yguspp b ntidph wpunnwhwjnnipniu-
ubpp:

“Yhuph wpunmwhwynnipnibtutpp "nhdph dquutbkph swp-
dn, npnp wpunugnind b tkpphtt hniqujut Jhdwlyp,
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10.

Jupnn Lu dodwphn nbknbynipnitubp hwnnpnbp wyb
dwuhl, ph hts £ qgnud dwpnp:

Binyph tywwnwlp npnoknig b hwdwywwnwupuwb ph-
dw ptwnpbjnig htinin (fud mbutbnig htwnn, pk htsybu
E wppit mipuwéd phdwt hwdwyuwunuwupwind  wyy
tyuwwnwlht) thunpunnipubpng wydth Ynulpbn Yhukn:
Quwnphp wytwhuph wnipkp, npnup hwnjuwbu wpdb-
pwiynp Y huklt pn niujunph hwdwnp:

Iuntuuthhp  pughwinip  dwnpkphg. qupp  wyuwhuh
dwptp, npnup hwpniun b mbnbynipniuubpny b hu-
Juwbku oqunwuljup ki

Bpt Enyph wyuip twhwuybu juquby, wygu pudu-
Jwiht dwdwbwl ymubiwu wji dowllm tujupwb
tinypny hwtntu qup:

Binyph hhdtwlwb Junnigyuspp punugus L bpbp
pununphsibphg tkpusnipynih, dupdhl b kqpuiljugn -
pynLl:

= Render the following passage in English.

Ghunnwhbnwgnuuljut wpjpwnwbputpp jupbnp b qu-

uwlupgl) ny dhuyt pun hhdph jud gnpswpnyph, wyb
ubpjuyugdwt dbh: Cwwn hwdwju pnip Jupshp b unbns-
Ynud, pl ghrnwphiwnnnp whwp E dpnwuybtu qpunyh dhuy
htunwgnuunipjnibibpny” Unnwgnipjutt dwntbng npubg
wpyniupubph wdthnthnudp npnowljh dluny: Uhtspln owwn
Juplnp L unwugqus wpyniuph tbpuyugdwt dup: 2k-
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nbwpwp ghnwhbnwgnunuljut wpowwnwipbtpp npuuw-
Jupgynud Eu twb pun tkpiujugdwt duh:

Ghunwhbnwgnunujub wpjpwwnwupubph tkpluyugdut
hhdttwlwt tywunwlt vnugjus wpyniuph hwupwhnsw-
Unudt k, putth np wyjuy wpyniupp ghnnipjut dwu jupnn
E nuntw) dhwjt hpuwywpwlnidhg htwnn: Zpuyuwpuljdwt
ghnnwjut hwppulp ghnmwdnnnjubpt G, npnbn E ht-
wnwqnunnp ghnwlwt qiijnigdwudp hpuwwywpwlnd £ hp
ghnnujut hbnwgnuunmipjut wpyniuputpp: dkpohtt mwnph-
ukphtt qquih nmwpwénmd E qunbk) ghnnwlwut hkwnwgnunt-
pjul wpyniupttph twhbwjut jud tnyuhull wdpnnow-
Jut hpwwwpwlnuip ghnnwlut hhdtwplutph yquwownnuw-
Jub Juypbpnud: ‘Unythul tnk) b nhwpbp, Gpp npbk ggnun
Jud hwjnbwgnpédnipnit wnwohtt wuquud ubkpluyugyt)
ghnnwhwipuwdwwnskih $hidh vhongny: Ujuyitu, 2009 p. unp-
Jtkqugh ghntwlwu 8. Znmipnidt wughwljut wnwewnwp
Uh pwth hEpniunwpulbpnipynitiubpny gnigunpkg hwjwn-
twptpywsd htwgny yphdwnubphg Ukhh 47 ) nupkju
Ywpyhthniuh huyntwgnpsnudp ukpjuyuginng hkwnmwppphp
dpid, npp hwwuwlwb pupmibbnipjut wpdutuguy
ghnnujut hwtipmpjut Ynnuhg: Lutwnunubpp uonud thi,
nn wihpwdbon kp twhwwybu ghnnwljub sppwbwmljubpnid
putimnpll] hwjnbwgnpénipniup b gputhg htnun dhwyjt
gnigunnb] ghnwhwipuwdwwngkih $hyup:

Ujuyhuny, ghnnujutt hwupnipjut hwdwp wunwetwght

Ll owpnitwlnid nhunwpldt] ghnnwljut qijnignidutpp gh-
wnwdnnnyubpnud, pwth np wjunbn swjuynid ku ghwnw-
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Juwb pttwplnudubp wnwppbp ghntwlwbubph dholi, it hk-
wnwqnunnp jupnquinid £ puguhwynt] hp hull junwpws
htunnwgnunipjut pniy) b nidbn Ynnukpp:

Further reading
How to Gesture Effectively

Gestures are reflections of every speaker's individual
personality. What's right for one speaker may not be right for
another; however, the following six rules apply to anyone who
seeks to become a dynamic effective speaker.

1. Respond naturally to what you think, feel, and see. — It's
natural for you to gesture, and it's unnatural for you not to. If you
inhibit your impulse to gesture, you will probably become tense.

2. Create the condition for gesturing, not the gesture —
When you speak, you should be totally involved in communicating,
not thinking about your hands. Your gestures should be motivated
by the content of your presentation.

3. Suit the action to the word and the occasion — Your
visual and verbal messages must function as partners in
communicating the same thought or feeling. Every gesture you
make should be purposeful and reflective of your words so the
audience will note only the effect, not the gesture itself. Don't
overdo the gesturing. You'll draw the listener away from your
message. Young audiences are usually attracted to a speaker who
uses vigorous gestures, but older, more conservative groups may
feel irritated or threatened by a speaker whose physical actions are
overwhelming.

4. Make your gestures convincing — Your gestures should be
lively and distinct if they are to convey the intended impressions.
Effective gestures are vigorous enough to be convincing yet slow
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enough and broad enough to be clearly visible without being
overpowering.

5. Make your gestures smooth and well timed — Every
gesture has three parts:

e The Approach— Your body begins to move in

anticipation.

e The Stroke — The gesture itself.

e The Return— This brings your body back to a balanced

posture.

The flow of a gesture - the approach, the stroke, the return-
must be smoothly executed so that only the stroke is evident to the
audience. While it is advisable to practice gesturing, don't try to
memorize your every move. This makes your gesturing stilted and
ineffective. The last rule is perhaps the most important but also the
hardest.

6. Make natural, spontaneous gesturing a habit- The first
step in becoming adept at gesturing is to determine what, if
anything, you are doing now. The best way to discover this is to
videotape yourself. The camcorder is completely truthful and
unforgiving. If you want to become a better speaker, you need to
make the camcorder your best friend.

Videotape yourself and identify your bad habits, then work at
eliminating them, one at a time. You will need to continue to
record yourself and evaluate your progress if you expect to
eliminate all your distracting mannerisms.

To improve gestures, practice - but never during a speech.
Practice gesturing while speaking informally to friends, family
member, and coworkers.
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Points to consider:

e prepare an oral presentation for a conference describing your
research, with hand-outs and slide;

e discuss your methodology and compare the views of the two
groups, discussing any similarities and differences.
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APPENDIX 1

GLOSSARY OF TERMS USED TO DISCUSS
ACADEMIC WRITING

Abbreviation
Abstract

Acknowledgements

Appendix

Applied linguistics

Arbitrariness

Areas of linguistics

Assignment

The short form of a word or phrase.

A short summary of the aims and scope
of a journal article.

A list of people the author wishes to
thank for their assistance, found in
books and articles.

(plural — appendices) A section at the
end of a book or article which contains
supplementary information.

The application of insights from
theoretical linguistics to practical
matters such as language teaching,
remedial linguistic therapy, language
planning or whatever.

An essential notion in structural
linguistics which denies any necessary
relationship between linguistic signs
and their referents, e.g. objects in the
outside world.

Any of a number of areas of study in
which linguistic insights are
implemented. For instance
sociolinguistics in which scholars study
society and the way language is used in
it. Another example is psycholinguistics
which is concerned  with  the
psychological and linguistic
development of the child.

A task given to students, normally for
assessment.
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Authority
Back issue

Bias
Bibliography
Brainstorm
Case study
Citation
Cohesion

Competence

Conclusion
Context

A well-known expert on a subject.

A previous issue of a journal or
magazine.

A subjective preference for one point of
view.

A list of sources an author has read but
not specifically cited.

A process of collecting ideas on a topic
at random.

A section of an essay that examines one
example in detail.

An in-text reference providing a link to
the source.

Linking ideas in a text together by use
of reference words.

According to Chomsky in his Aspects of
the theory of syntax (1965) this is the
abstract ability of an individual to speak
the language which he/she has learned
as native language in his/her childhood.
The competence of a speaker is
unaffected by such factors as
nervousness, temporary loss of memory,
speech errors, etc. These latter
phenomena are entirely within the
domain of performance which refers to
the process of applying one's
competence in the act of speaking. Bear
in mind that competence also refers to
the ability to judge if a sentence is
grammatically well-formed; it is an
unconscious ability.

The final section of an essay or report

A term referring to the environment in
which an element (sound, word, phrase)
occurs.
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Contraction

Contrast

Convention

Coursework

Creativity

Criteria (singular —
criterion)
Deadline

Descriptive

A shortened form of pronoun and verb
e.g. she’s, I’d.

A difference between two linguistic
items which can be exploited
systematically. The distinction between
the two forms arises from the fact that
these can occupy one and the same slot
in a syntagm, i.e. they alternate
paradigmatically, e.g. the different
inflectional forms of verbs contrast in
both English and German. Forms which
contrast are called distinctive. This can
apply to sounds as well, for instance /p/
and /b/ contrast in English as minimal
pairs such as pin /pm/ : bin /bm/ show.
An  agreement, usually reached
unconsciously by speakers in a
community, that relationships are to
apply between linguistic items, between
these and the outside world or to apply
in the use of rules in the grammar of
their language.

Assessed assignments given to students
to complete during a course.

An accepted feature of human language
deriving from the phenomenon of
sentence generation which accounts for
speakers' ability to produce and to
understand a theoretically infinite
number of sentences.

The principles on which something is
judged or based.

The final date for completing a piece of
work.

An approach to linguistics which is
concerned with saying what language is
like and not what it should be like
(prescriptivism).
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Diachronic

Displacement

Draft
Duality of patterning

Economy

Edited book

Refers to language viewed over time
and contrasts with synchronic which
refers to a point in time. This is one of
the  major structural distinctions
introduced by Saussure and which is
used to characterise types of linguistic
investigation.

One of the key characteristics of human
language which enables it to refer to
situations which are not here and now,
e.g. | studied linguistics in London when
| was in my twenties.

The first attempt at a piece of writing.

A structural principle of human
language whereby larger units consist of
smaller building blocks, the number of
such blocks being limited but the
combinations being almost infinite. For
instance all  words consist  of
combinations of a limited number of
sounds, say about 40 in either English
or German. Equally all sentences
consist of structures from a small set
with  different  words  occupying
different points in the structures
allowing for virtually unlimited variety.
A principle of linguistic analysis which
demands that rules and units are to be
kept to a minimum, i.e. every postulated
rule or unit must be justified
linguistically by capturing a
generalisation about the language being
analysed, if not about all languages.

A book with contributions from a
number of writers, controlled by an
editor.
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Extract

Extralinguistic

Figurative

Formalist

Format
General linguistics

Generative

Head

A piece of text taken from a longer
work Formality In written work, the use
of a non-idiomatic style and vocabulary.
Any phenomenon which lies outside of
language. An extralinguistic reason for
a linguistic feature would be one which
is not to be found in the language itself.
Any use of a word in a non-literal sense,
e.g. at the foot of the mountain where
foot is employed figuratively to indicate
the bottom of the mountain. Figurative
usage is the source of the second
meaning of polysemous words.

An adjective referring to linguistic
analyses which lay emphasis on
relatively abstract conceptions of
language structure.

The standard pattern of layout for a text.
A broad term for investigations which
are concerned with the nature of
language, procedures of linguistic
analysis, etc. without considering to
what use these can be put. It contrasts
explicitly with applied linguistics.

A reference to a type of linguistic
analysis which relies heavily on the
formulation of rules for the exhaustive
description (generation) of the sentences
of a language.

The centre of a phrase or sentence
which is possibly qualified by further
optional elements, in the phrase these
bright new signs the head is signs as all
other elements refer to it and are
optional. The term is also used in
lexicology to refer to the determining
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Heading
Hierarchy

Higher degree
Hypothesis
Idealisation

Introduction
Journal

Language

Lay speaker

section of a compound; in family tree,
the element tree is head and family is
modifier.

The title of a section of text.

Any order of elements from the most
central or basic to the most peripheral,
e.g. a hierarchy of word classes in
English would include nouns and verbs
at the top and elements like adjectives
and adverbs further down with
conjunctions and subordinators still
further down. The notions of top and
bottom are intended in a metaphorical
sense.

A Master’s degree or Doctorate.

A theory that a researcher is attempting
to explore/ test.

A situation where the linguist chooses
to ignore details of language use for
reasons of greater generalisation.

The first part of an essay or article.

An academic publication in a
specialised area, usually published

quarterly.
A system which consists of a set of
symbols (sentences), realised

phonetically by sounds,which are used
in a regular order to convey a certain
meaning. Apart from these formal
characteristics, definitions of languages
tend to highlight other aspects such as
the fact that language is used regularly
by humans and that it has a powerful
social function.

A general term to refer to an individual
who does not possess linguistic training

199



Level

Linguistics

and who can be taken to be largely
unaware of the structure of language.

A reference to a set of recognisible
divisions in the structure of natural
language. These divisions are largely
independent of each other and are
characterised by rules and regularities
of organisation. Traditionally five levels
are recognised: phonetics, phonology,
morphology, syntax, semantics.
Pragmatics may also be considered as a
separate  level from  semantics.
Furthermore  levels may  have
subdivisions as is the case with
morphology which falls into inflectional
and derivational morphology (the
former is concerned with grammatical
endings and the latter with processes of
word-formation). The term 'level’ may
also be taken to refer to divisions within
syntax in generative grammar.

The study of language. As a scientific
discipline built on objective principles,
linguistics did not develop until the
beginning of the 19th century. The
approach then was historical as linguists
were mainly concerned with the
reconstruction of the Indo-European
language. With the advent of
structuralism at the beginning of the
20th century, it became oriented
towards viewing language at one point
in time. The middle of this century saw
a radically new approach — known as
generative grammar — which stressed
our unconscious knowledge of language
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Linguistic
determinism

Main body
Margin

Marked

Metalanguage

Metaphor

Module

Onomastics

and underlying structures to be found in
all languages.

Refers to the view, propounded by
Edward Sapir and Benjamin Lee Whorf,
that language determines the way in
which people think. Also termed
the linguistic relativity hypothesis.

The principal part of an essay, after the
introduction and before the conclusion.
The strip of white space on a page
around the text.

A term used to state that a particular
form is statistically unusual or
unexpected in a certain context. For
instance zero plurals in English such
as sheep or deer are marked.

The language which is used to discuss
language; see also object language.

An application of a word to another
with which it is figuratively but not
literally associated, e.g.food for
thought. This process is very common
in the use of language and may lead to
changes in grammar as with the
verb go in  English where its spatial
meaning has come to be wused
metaphorically for temporal contexts as
in He's going to learn Russian.

Most academic courses are divided into
modules, which examine a specified
topic.

The linguistic study of names, both
personal and place names. This field is
particularly concerned with etymology
and with the general historical value of
the information which names offer the
linguist.
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Outline

Paradigm

Parameter

Paraphrase

Peer-review

Performance

Phrase

Plagiarism

A preparatory plan for a piece of
writing.

The set of forms belonging to a
particular word-class or member of a
word-class. A paradigm can be thought
of as a vertical list of forms which can
occupy a slot in a syntagm. Pronounced
['peerodaim].

Any aspect of language which can
obtain a specific value in a given
language, e.g. canonical word-order
which can have the verb in a declarative
sentence either before the subject, after
the subject or after both subject and
object. Contrast principle in this
respect.

A re-writing of a text with substantially
different wording and organisation but
similar ideas.

The system used to assess the quality of
a manuscript before it is published.
Independent researchers in the relevant
research  area  assess  submitted
manuscripts for originality, validity and
significance to help editors determine
whether a manuscript should be
published in their journal.

The actual production of language as
opposed to the knowledge about the
structure of one's native language which
a speaker has internalised during
childhood.

A few words that are commonly
combined.

Using another writer’s work without
acknowledgement in an acceptable
manner.
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Primary research
Productivity

Psychological reality

Quotation
Redundancy
References

Reflexiveness

Register
Rhetoric

Original research.

A reference to the extent that a given
process is not bound in its application to
a certain input. For instance the
prefixation of re-to verbs in modern
English is productive because this can
be done with practically all verbs,
e.g. re-think, re-do, re-write. The term
also refers — in syntax — to the ability
of speakers to produce an unlimited
number of sentences using a limited set
of structures.

The extent to which the constructs of
linguistic theory can be taken to have a
basis in the human mind, ie. to
somehow be reflected in human
cognitive structures. Many linguists are
divided on this issue, one extreme
claiming that this requirement of a
theory is not necessary, other saying
that it is the ultimate test of any
respectable theory.

Use of the exact words of another writer
to illustrate your writing.

The unnecessary repetition of ideas or
information.

A list of all the sources you have cited
in your work.

The possibility of using language to talk
about language; this is one of its
delimiting characteristics with respect to
other communication systems.

The level of formality in language.

The technique of speaking effectively in
public. Regarded in the past as an art
and cultivated deliberately. Root 1) In
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Sapir-Whorf

hypothesis

Scan

Sign language

Skim
Source

Structuralism

grammar the unalterable core of a word
to which all suffixes are added, e.g.
friend in un-friend-li-ness. 2) In
etymology, the earliest form of a word.
3) In phonetics, the part of the tongue
which lies furthest back in the mouth.
The notion that thought is determined
by language. While few linguists
nowadays accept this strict link, there
would seem to be some truth to the
postulation of the two American
anthropologists/linguists.

A method of reading in which the eyes
move quickly over the page to find a
specific item.

A communication system in which
people use their hands to convey
signals. In recent years sign language
has been the object of linguists'
attention and has come to be regarded
as a fully-fledged system comparable to
natural language with those individuals
who are congenitally deaf and who
learn sign language from childhood.

A related reading technique to quickly
find out the main ideas of a text.

The original text you have used to
obtain an idea or piece of information.
A type of linguistic analysis which
stresses the interrelatedness of all levels
and sub-levels of language. It was
introduced at the beginning of the
century by Ferdinand de Saussure
(1957-1913) as a deliberate reaction to
the historically oriented linguistics of
the 19th century and subsequently
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Summary
Synchronic

Synopsis
Taxonomic

Theoretical
linguistics

Underlying
representation

Unproductive

Zero

Zoosemiotics

established itself as the standard
paradigm until the 1950's when it was
joined, if not replaced, by generative
grammar.

A shorter version of something.

A reference to one point of time in a
language. This may be the present but
need not be. Forms a dichotomy
with diachronic. Structural studies of
language are usually synchronic and the
Indo-Europeanists of the 19th century
were diachronic in their approach.

A summary of an article or book.

A scheme of classification, especially a
hierarchical classification, in which
things are organized into groups or
types.

The study of the structure of language
without any concern for practical
applications which might arise from
one's work.

A representation of what is assumed by
the linguist to be the structure which
lies behind or forms the initial stage in
the generation of a surface structure
item.

Refers to a process which is bound to
specific lexemes and hence cannot be
used at will by speakers.

Any element which is postulated by the
linguist but which has no realisation in
language.

The investigation of communication
systems used by animals.
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APPENDIX 2

LIST OF ABBREVIATIONS MOST FREQUENTLY USED

A.
abbr.
abr.
a.f.
afsd
a.m.
a.o.
app
Appx
BA
B. A.
B.R.
BS
c.C.
ch.
cit.

chron.

diss.
DM
Dr.

ed.

e.g.
Enc.
etc.

fig.

IN SCIENTIFIC LITERATURE

academician
abbreviation
abridged

as follows

aforesaid

above mentioned
and others
approximate
appendix

Bachelor of Arts
British Academy
book of reference
Bachelor of Science
chapters

chapter

cited

chronology

degree

dissertation

Doctor of Sc. Medicine
doctor

error

edition

exempli gratia (Lat.)
Encyclopedia

et cetera (Lat.)
following

figure
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fn foot-note

hdbk hand-book

hf half

H.Q. high quality

hum. human

ie. id est (Lat.)

i.f. in full

ill. illustration

int international

intr introduce; introduction
i.0. in order

iss. issued

lang. language

lect. lecture

Lib. library

lit. literature

log. logic

Ltd. limited

MA Master of Arts

marg. marginal

mem., memo memorandum

meth. method misc. — miscellaneous
MSc Master of Science
Nb., Nbr. number

n.d. no date

N.E. new edition

n/m not marked

no. number

n.p. no place of publication mentioned
o/a, o0.a. overall

o.a.t. one at a time

O.C. official classification
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opp.
ors
p.a.
P.G.
Ph. D.
prec.
Pref.
pref.
R&D
re.

ref.
res.
rev.
rev.
S/sec.
Sig.
sym.
syst.
t.o0.
tech.
term.
u.
u.m./umn
unf.
vol.
V.V.
WKs.
Y.

opposite

others

per annum (Lat), yearly
post-graduate

Doctor of Philosophy
preceding

preface

preference

research and development
reference (to)
reference

research

reverse

revised

section

signature

symbol

system

turn over

technique
terminology

unit

undermentioned
unfinished

volume

vice versa (Lat.)
works

year
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APPENDIX 3

SUPPLEMENTARY READING

AUTHENTIC AUDIO MATERIALS IN ESP

Galina Kavaliauskiené
Mykolas Romeris University
Vilnius, Lithuania

Abstract

A contemporary approach to acquiring good listening skills in a foreign
language has recently emerged due to audio publishing online. It is known as
‘podcasting” and has become common because it offers language learners
extra listening practice both inside and outside of English classes. Moreover,
podcasting as online communication technology is a new way to inspire
learning: it provides an exciting way for students and educators to explore
and discover educational content. However, applicability of podcasting to
teaching English needs researching. This paper describes research into
learners’ perceptions of online listening to podcasts, self-evaluation of their
own performance in individual listening practice and reflections on ways of
improving listening skills. The findings give insights into a practice of
developing listening competence. Some implications of research are
described including a recommendation for a so called ‘blended learning’, i.e.
combination of multiple approaches to learning by harmonizing online
listening with classroom audition activities in learning English for Specific
Purposes.

Introduction

Online audio and podcasts are the innovative tools of learning
communicative English. The best place to explore what can be
used in English classes is either the BBC website, or the BBC
World Service website, or English learning websites. To start
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listening to online radio materials, the first step is to download the
BBC iPlayer. Another online option is listening to podcasts. A
podcast, in plain English, is an audio program that needs to be
subscribed to, quite often free of charge. It can be listened to either
on one’s computer, or MP3 player or iPod. Podcasts are supposed
to be the best options because students can listen to them anywhere
outside the class — in the street, on a public transport, etc. There are
a number of podcasts related to learning English. The British
Council has just created some new LearnEnglish Podcasts Web
pages that are free fro teachers and students to use. Some of the
available websites are reproduced below.
http://www.bbc.co.uk/radio

http://www.bbc.co.uk/radio/podcasts
http://www.britishcouncil.org/learningenglish-podcasts
http://www.elanguages.ac.uk/podcast/index.html

http://adesl.org/p/ which include:

VOA Special English

Links to Podcasts for ESL

Links to Podcasts for Native English Speakers

Links to Downloadable MP3 File

Advantages of podcasting and its research

A novel approach to teaching listening skills has emerged due to
the hi-tech developments. It is a so called ‘podcasting’ (a
portemanteau of the words iPod and broadcasting), which has
recently become very popular. The term ‘podcast’ was coined in
2004, and it means the publishing of audio via the Internet. Audio
recording is designed to be downloaded and listened to on a
portable MP3 player of any type, or on a personal computer.
Listening to audio is nothing new to the Internet. Audio files
available for downloading and other means of online listening have
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been around for some time. Podcasting differs from other ways of
delivering audio online by the idea of automatically downloaded
content. Podcasting offers language teachers and students a wide
range of possibilities for extra listening practice both inside and
outside of the classroom. Moreover, podcasts enable students to
practice listening in a self-directed manner and at their own pace.
By 2005, the concept of ‘podcasting’ reached its top point:
thousands of podcasts were created, and The New Oxford
American Dictionary named a ‘podcast’ its official ‘Word of the
Year’.

The advantages of podcasts are numerous: they can enhance
the range and register of English language listening practice
material available for the students to use in a variety of ways,
provide increased connectivity between different elements of the
course, give the language teacher a wealth of materials for teaching
listening skills. P. Constantine (2007) covers the subject of
podcasts on several levels and deals with the questions of the
podcast advantages, selection of the most beneficial podcasts, and
discusses how to maximize learning from podcasts: 1) learners can
benefit from global listening, even if they only listen from three to
five minutes a day; 2) students will be exposed to the new
language; 3) the intermediate learner has a need for authentic texts
and to be exposed to a variety of voices. Podcasts are not just
intended for listening. Often there is a transcript provided along
with worksheets. A number of websites interact with the students
and ask them to write in with questions or comments. According to
P. Constantine (2007), one innovative usage of podcasts is to have
a student listen to a podcast and read along 3 its transcript. Then
the student will make a recording of the material on a cassette tape
and hand it out to the teacher along with a written journal. The
teacher then listens to the student’s recording and gives appropriate
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feedback to the student. This type of activity helps the students to
develop fluency in reading, to improve pronunciation, to acquire
new vocabulary words, and to perfect listening skills.

It is thought that podcasting is particularly beneficial for
English learners as it provides a means for students to get access to
‘authentic’ listening sources about almost any subject that may
interest them. Teachers can take advantage of podcasts as a basis
for comprehension exercises, as a way of generating conversation
based on students' reaction to podcasts, and as a technique of
providing each and every student diverse listening materials.

In his guide to using computers in language teaching, J.
Szendeffy (2005) argues that computers provide students and
teachers with greater access and integration of material than tape
recorders or videocassettes. Moreover, this guide gives useful
information how to digitalize materials and easily create recordings
for class activities as well as good suggestions for finding online
broadcasts, TV materials, and prepare students’ own recorded
speeches.

The substantial contribution into the problem of listening
comprehension in the CALL environment was paid by the Special
issue on Technology and Listening Comprehension of the
Language Learning and Technology Journal (Volume 11, Number
1, February 2007). R. Robin (2007) argues that although “off-the-
shelf technology is not ready for interactive oral-aural
instruction..., but it is ideal for use by the strategically independent
learner to acquire and improve receptive skills in an authentic
environment”. R. Robin suggests reexamining the value of pre-
packaged listening comprehension materials in which L2 listeners
are guided in listening strategies but are not encouraged to make
use of technological innovations that native listeners are coming to
use on a regular basis. On the other hand, M. Rost (2007) claims
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that teachers have to plan interventions that develop students’ skill
at making the input comprehensible: “Helpful interventions in
teaching listening promote the listener’s motivation by advancing
the listener’s goals for listening”. In M. Rost’s opinion, the
interruptions in the listening process can lead to a desire to listen
more closely and with heightened curiosity. Therefore, providing
targeted interventions that focus on the component processes of
listening can allow learners to get more out of each listening
encounter. Having examined the available sources on developing
learners’ listening skills in language classes, it is easier to
understand why Internet audio has become so popular now.
Although Internet audio and video files have been around for many
years, recent technical innovations allow subscribers with portable
MP3 players to use technology for downloading podcasts and to 4
listen to files at one’s own convenience. This opens up new
educational potential of using unproductive time for learning
(McCarty, 2005).

Research into the student reaction to podcasting is still in
progress but early indications from student feedback collected so
far and analysis of course tracking suggest that the podcasts were
highly appreciated and extensively used by students. The podcasts
were frequently downloaded, and students reported listening to
each several times over both for the listening practice they
provided as well as for their entertainment or informational value
(http://www.elanguages.ac.uk/podcast/index.html). Various
research projects have investigated the use of podcasting in
education. Details of these can be found on the website of the
IMPALA Project (http://www.impala.ac.uk/index.html), a Higher
Education Academy research project into podcasting. Current plans
on e-languages podcasting include introducing a podcast strand to
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all academic skill courses being delivered online. The BBC world
service website published the survey on the users of podcasts.

It appeared that out of 285 responses there were 31% of
females of various ages: 2% - under 20, about 15% aged 20 to 30,
6% aged 30 to 40, 8% - 40 to 50. There were 69 % of male users:
6% - under 20, 21% - aged 20 to 30, 17% - aged 30 to 40, 15% -
aged 40 to 50, 10% - aged 50 plus. It shows that men are more
active in downloading podcasts — 69% versus 31%. The age range
of English learners is from 20 to 50 plus.
(http://www.bbc.co.uk/worldservice/learningenglish/radio/specials/
1720 ten_years/page8.shtml)

A brief overview of how podcasting can be used in English
Language Teaching is provided by T. N. Robb
(http://www.cc.kyoto-su.ac.jp/~trobb/podcasting2.html), who
suggests that there are three basic modes of activities for
podcasting: 1) students as consumers, and teachers create material
for students or assign them to listen to one of the many available
ESL podcast sites; 2) students as producers or publishers, and
teachers have students create material for others to listen to; 3)
students practice through various exercises.

Aims and intended outcome of research

The aims of research are, firstly, to examine the challenges of
listening to diverse authentic podcasts, and, secondly, to analyze
learners’ self-evaluation data on various ways of improving
listening skills. The intended outcome of research is to formulate
the tips for good practice in teaching / learning the techniques of
perfecting skills of listening in ESP.
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Research Techniques and Respondents

The research methods included, first, the survey of students’ self-
evaluation of their performance in listening to various podcasts at
upper-intermediate, advanced, native speakers, or intermediate
level (for learners of lower proficiency), and, second, students’
reflections on their experience of online listening. The research
techniques employed learners’ reflections on their difficulties to
listening to authentic recordings. Practice of listening to podcasts
aimed to demonstrate to learners the opportunities of improving
listening skills outside English classes.

Listening to podcasts had to serve a number of purposes:

1) to enhance the range and register of English language
listening practice material available for the students to use in a
variety of ways;

2) to provide increased connectivity between different
elements of the course;

3) to increase the scope for discussion activity in the
classroom in pairs after students have shared their listening
experiences.

The major learners’ task for podcasting practice was the
evaluation of their ability to understand authentic language. The
individual self-assessment involved checking one’s comprehension
(doing relevant exercises), reading transcript for clarification,
looking up unknown vocabulary items in a dictionary, and
summing up one’s performance (very good, good, satisfactory).
The participants in this research were the 1st and the 2nd year full-
time students of the same specialization — psychology, who at the
Faculty of Social Policy, Mykolas Romeris University, 6 Lithuania.
The students were requested to accomplish listening to podcasts
assignments and answer relevant questions of a specially designed
questionnaire. The podcasts were chosen by learners themselves
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from the website http://adesl.org/p/ which included the following
sections:

VOA Special English Links to Podcasts for ESL

Links to Podcasts for Native English Speakers

Links to Downloadable MP3 Files.

The reason why learners were free to choose podcasts for
themselves was the aim of selfevaluating their own listening
abilities individually. The idea was to motivate learners in the
future to develop listening comprehension skills without the threat
of teacher’s evaluation. It has been assumed that none-threatening
practice may help learners who dread taking risks and who will
enjoy some success in listening individually.

Corporate listening to records in class differs from individual
listening to podcasts in many aspects. The most obvious features of
corporate listening are: either top-down or bottom-up techniques
are employed, students work in pairs or small groups, listening
themes are brainstormed, essential vocabulary is generated,
students do various exercises before the listening procedure, e.g.
matching vocabulary items with their definitions, predicting the
contents or the details of the recorded material, etc., followed by
checking learners’ comprehension after the listening procedure has
been accomplished.

Contrarily to corporate listening activity, listening
autonomously in one’s spare time ensures independence of
learner’s judgment of one’s performance and helps develop critical
approach to evaluation of success or failure in the activity. Also,
there is an opportunity of improving listening skills from reading
transcripts as a follow-up exercise. A fruitful idea of learning from
transcripts was applied and discussed by T. Lynch (2007).

The students were asked to carry out the tasks of listening to
podcasts for homework. The deadline of two weeks was agreed
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with each group, by the end of which learners submitted feedback
in writing.

It should be noted that performing their assignments some
learners have chosen easier recordings while others looked for
more challenging and difficult podcasts available at the above
mentioned websites. Having completed the assignment and done
comprehension exercises, students were able to evaluate their
performance impartially by checking results (if an answer keywas
available), or reading a transcript and looking up the meanings of
unknown words. Such approach to independent self-evaluation
helps learners assess their abilities to follow authentic English
speech impartially. Learners submitted their feedback in writing
which makes it easier to analyze.

Results of the self-evaluation survey

Results of learners’ feedback: reflections on listening activities
There are various ways of developing listening skills in a foreign
language: listening activities in class, individual listening practice
outside classes, using multi-media in one’s spare time. In the
classroom, activities of listening to authentic records are the most
common ways of practicing listening comprehension. In
accordance with students’ feedback (Appendix), not every learner
is keen on such activities. The major cause is most probably the
diversity in language proficiency — what is beneficial to some
students might be problematic to others, and some learners are
reluctant to admit their difficulties in front of the class. Another
way of practicing listening skills is podcasting which enables
learners to conduct the activity at their own pace and at the
convenient time. Students’ assignment of podcasting, which was
used in this research, revealed a variety of attitudes. In the online
reflections, students admit to having problems in listening and
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reason how to cope with difficulties. This is a positive point in
itself as a student learns what she/he can do about it, e.g. keep
practicing individually. Real life listening, e.g. socializing with the
native speakers of English, is not feasible on the daily basis in this
country but highly appreciated by learners. Passive listening by
watching TV films is also ranked high and can be easily exercised
nowadays due to the availability of the cable TV and the diversity
of unabridged foreign films in local cinemas. In this research,
students evaluated their listening skills individually by writing self-
assessment entries in their weblogs.

It should be noted that some students compare listening
activities in English classes with the autonomous activities of
listening to podcasts online or listening to authentic speech of
English speakers outside classes while others describe generally
their opinions on listening experiences.

Conclusions

Two important aspects, the extent to which learners consciously
focus on aspects of language, and the degree of noticing its
particular features, have been currently debated by linguists and
practitioners. This article documents the ways of raising language
awareness by assigning a task of evaluating one’s ability to
understand authentic speech outside language class. Such an
activity seems important for language processing and learner
development. In this paper, the author infers that there is an
opportunity for raising language awareness by employing
podcasting which allows learners to carry out homework
assignments at their own pace and under non-threatening
conditions. The online methodology involves downloading a
variety of podcasts and listening to them at the convenient time.
Follow-up classroom discussions on benefits or failures of listening

218



to podcasts enable each learner to evaluate their ability to
understand authentic records. Summarizing various types of
listening experiences in individual weblogs allows learners to store
written records of their progress. The tips of good practice in
teaching / learning skills of listening are numerous. First,
individual online listening to podcasts at one’s own pace and at the
convenient to a learner time prompts and motivates learners to
improve skills of listening without being intimidated by possible
failure. Second, raising learners’ awareness of suitable individual
ways of perfecting skill of listening promotes language learning.
Third, the novelty and diversity of outside class listening motivates
learners to perfect their skills without being observed by peers or
teachers. Fourth, harmonizing online listening with classroom
audition activities in teaching / learning English should benefit all
learners. Fifth, learners become aware that listening skills can be
improved through a lot of practice of their own choice. Finally,
self-evaluating one’s achievements and publishing a self-evaluation
report in individual weblogs encourage learners to keep improving.
Catering for the learners of diverse personalities, the teacher must
acknowledge the fact that not all learners enjoy using digital
technology in learning. Therefore, blended learning, which is a
combination of multiple approaches to learning, might be
preferable (Sharma and Barrett, 2007). A typical example of
blended learning is a combination of e-learning and face-to-face
sessions in the classroom. Students’ reflections prove the
importance of such an approach.
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REASSESSING THE ESP COURSES OFFERED TO
ENGINEERING STUDENTS IN IRAN
(A Case Study)

Zahra Amirian
PhD in TEFL, Mansoor Tavakoli
Abstract
The aim of the present paper was twofold: first, to study the language skills
and components of ESP textbooks offered to students at universities in Iran.
Second, to investigate to what extent these ESP courses have been successful
in fulfilling the job requirements of the prospective engineers. For the first
purpose, the ESP textbook for “engineering students” being taught to
university students in Iran was studied and its linguistic components and
skills were identified. For the second purpose, a “needs analysis
questionnaire” was sent to the engineers working in “production line” section
of Mobarakeh Steel Complex. The results of the needs analysis revealed that
ESP courses proposed at universities can make the grounds for the subjects’
future job purposes but they are not sufficient to account for the specific job
requirements of individual engineers. In other words, in-service ESP courses
based on on-going analysis of the employees’ needs should be administered
in order to account for their specific job requirements. At last, based on the
results of the “needs analysis” undertaken in this study (through using a
questionnaire), a proposed model of a “skillbased syllabus” for an in-service
ESP course for the present subjects (engineers working in “production line”
section of Mobarakeh Steel Complex) has been suggested.

Introduction

On-going changes and increasing globalization have increased the
importance of communicating in English at workplaces both within
and across boundaries (Purpura and King 2003). Professional
schools may need to re-asses the degree to which their students’
career needs are being met by the existing language programs, so
that policy and resources can be adjusted accordingly. In other
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words, the concern is that whether the courses adequately equip
students to communicate effectively in contexts that graduates are
likely to encounter in their careers. This requires consideration of
language needs expressed by graduates in their career contexts and
reflection of those needs in language programs so that language
instruction can better match learners’ target situation needs. Given
the diversity and evolving nature of workplace requirements, this
study attempts to investigate the occupational needs of a group of
engineers in order to see whether the ESP instructional materials
offered to them at their B. S. studies have been in line with their
workplace needs and have equipped them to communicate
effectively in their careers.

Aims of the study

Although recently ESP courses favor a great deal of attention and
emphasis among the EFL practitioners, there is a common belief
among both learners and practitioners that ESP courses in Iran are
not helpful. In other words, they believe university ESP courses
offered to students of different fields of study suffer from a kind of
inefficiency because they fail to account for the learners’ future job
requirements. When the learners graduate and start their job, they
observe that their English knowledge is insufficient to fulfill their
job purposes. This study, therefore, attempts to examine the
objectives of the ESP courses specific to engineering students, and
then investigate the target situation needs of a group of engineers in
order to see whether the objectives of the ESP courses are in line
with the subjects’ target needs; if not, where the discrepancies lie.
Finally, it hopes to propose a more efficient model of “syllabus
design” based on the subjects’ target situation needs mentioned by
them in order to signify those linguistic components and skills
which need to be emphasized in ESP course.
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Statement of the problem
To serve these purposes, this study tries to examine the ESP
textbook for engineering students and the job-related needs of a
group of engineers working in Mobarakeh Steel Complex. The
research questions to be considered are as follows:

1) At first place, what language skills and components are
mostly focused on in ESP textbooks for engineering students?

2) What are the language skills and components that the
engineers mention as their needs?

3) Are language skills and components of ESP textbooks in
line with target needs of prospective engineers?

English for Specific Purposes (ESP)

In the past 35 years, ESP has attracted the attention and favor of so
many practitioners in the field of TEFL. ESP is viewed as a cover
term for teaching and learning English for multiple specific
purposes: EAP (English for Academic Purposes), EOP (English for
Occupational Purposes) and others. The main rationale behind ESP
courses is the diversity and specificity of learners’ objectives and
needs for learning English. Considering the diversity and
specificity of learners’ needs, it seems crucial to conduct an in-
depth needs assessment before planning and

implementing ESP courses.

Assessing foreign language needs

“Needs assessment” consists of the procedures designed to gather
and analyse information about the target language needs of a
specific group of learners in an existing or proposed setting so that
inferences about curriculum can be drawn and informed decisions
can be made (Purpura and King 2003). Focusing on the situation in
which the learners are supposed to work after graduation reveals
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the target needs. Literature on needs analysis reveals that the
concept of “need” has been considered through different
perspectives. Berwick (1989) defines need as the ‘discrepancy
between a current state of affairs and a desired future one’. The
related research offers other dichotomies on “need”, for instance,
target vs. present situation needs, felt vs. perceived needs,
subjective vs. objective needs, etc. Hutchinson and Waters (1987)
define target needs as those required by the learners’ in the context
of use. They identify target needs as necessities and distinguish
them from wants (what the learnersbelieve they need). Although
wants are more subjective, both necessities and wants should be
considered in the process of “needs analysis”. A present situation
analysis according to Robinson (1991) seeks to establish what the
students are like at the start of their language course, investigating
their strengths and weaknesses. Richterich (1983) suggests 3
sources of information for present situation analysis: the students
themselves, the language teaching establishment and the user
institution, for example the students’ place of work. Berwick
(1989) defines perceived needs as those that the educators make
judgements about in other peoples’ experience, while felt needs are
defined as the ones that the learners have. Elsewhere, Brookfield
(1988) defines felt needs as wants, desires, and wishes of the
learner. Robinson (1991) states that all factual information about
the learner e. g. language proficiency, L1 background, age, etc.
form objective needs while cognitive and affective needs of the
learner in language learning e. g. motivation, expectation, attitude,
etc. form subjective needs.

Significance of implementing a needs analysis
Regarding the diversity of needs and their unique & situation-based
nature, needs analysis has been considered as a prerequisite to the
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process of course design. It enables the curriculum planners to see
to what extent the existing programs are in line with the learners’
real language needs. In other words, it shows whether the language
programs are responsive to the learners’ needs. This kind of
evaluation not only helps administrators plan language courses
which are more satisfying to the learners in terms of fulfilling their
needs but also may improve the existing language programs in
terms of objectives, topics, and materials. On the other hand,
according to Kuter (2000), asking learners about their needs can
motivate them and maximize the likelihood of their participation.
However, it has been frequently mentioned in the literature
(Richterich 1983, Huchinson and Waters 1987, Robinson 1991)
that needs analysis should be an on-going process carried out
during the life of each course since the learners’ needs are
changing too. This can help both the administrators and the
teachers to take the changes into account in a way that promotes
learners’ success and fulfillment.

An overview of ESP courses for engineering students in Iran
After passing the EGP course, engineering students are supposed to
pass two ESP courses. The first one is sub-technical, common to all
engineers across all fields of study. The second course, however, is
completely specialized for specific groups of engineers. The aim of
the first course is to develop the learners’ reading comprehension
through using general engineering texts and comprehension
exercises and to enhance the learners’ sub-technical vocabulary
(the terminology common to different fields of engineering). This
course prepares the learners for reading texts specific to their own
field of study. In the second ESP course, the learners are supposed
to comprehend highly specialized texts and learn technical
vocabulary.
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A brief overview of ESP textbooks for engineering students in
Iran

First ESP course

The ESP textbook for engineering (covered in the first ESP course)
consists of 3 main parts:

I. Pre-reading

A. Pronunciation practice

B. Word study: Definitions

C. Definitions and exemplification

D. Grammatical points

In the pre- reading section, first the pronunciations and stresses of
new words of the reading passage are provided. Then, their
definitions and exemplification in the context of the new passage is
presented. Finally, a grammar point is deductively introduced: the
rule is explicitly stated and then is exemplified in the context of
engineering. The difference between EGP & ESP grammar points
seems to be that in EGP the grammar points are graded on some
criterion (level of difficulty, usefulness, etc.) and are exemplified
through general sentences. However, in ESP, there is no grading at
work; the grammatical points typical for engineering discourse
(most frequently occurred in engineering texts) are presented and
illustrated in sentences specific to engineering texts.

Il. Reading for comprehension

A. T/F questions

B. Multiple-choice comprehension questions

C. Oral questions.

The passages are about general engineering topics and their typical
feature is that all of them are accompanied by pictures and all the
pictures have subscriptions.
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I11. Homework

Section 1: Vocabulary

A. Vocabulary exercises (Parts of speech)

Fill in the blanks with the appropriate words from the list

C. Matching exercises

The entire vocabulary is taken from the passage or similar contexts.
Section 2: Grammatical exercises

In this section, there are lots of mechanical drills based on the
grammar point presented in pre-reading part.

Section 3: Reading comprehension exercises

A passage with similar context along with multiple-choice
comprehension questions has been given in this section.

Section 4: Translation practice and terminology

In this section, first the students are required to translate parts of
the reading text and similar passages into Persian. Then, they are
supposed to write the Persian equivalents of some technical/sub-
technical terms.

Second ESP course

The book covered in this course consists of 3 main parts too:
I. Reading comprehension

A. Comprehension exercises

B. Language practice

a. Vocabulary

b. Word study (parts of speech)

c. Making a paragraph by using some scrambled sentences

Il. Further reading
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I11. Translation activities

As it is observed, the focus of this book is on reading
comprehension, terminology, and translation too. Other language
skills and components have, however, been neglected.

Outlook of the ESP textbooks

The aim of this overview was not evaluating the ESP books for
engineering; its purpose was only to have an outlook of the content,
linguistic components, and language skills of those textbooks in
order to see to what extent they are in line with the engineers’
occupational needs mentioned by them in the questionnaire.
However, regarding the main purpose of this research that is
observing the extent to which engineering ESP textbooks can fulfill
learners’ future job requirements, one pointseems necessary to be
mentioned here. It seems that the primary focus of the book is on
reading comprehension, terminology, and translation: there are
long reading passages accompanied by lengthy comprehension
exercises and also there are lots of mechanical drills for one
grammar point. There is no trace of writing and listening. Speaking
is also too pale only observed in oral questions not seriously taken
by either teachers or learners.

Procedure

Subjects

One of the aims of the this research was to find out whether the
ESP courses that university students are supposed to pass are in
fact helpful for their future job requirements or not. For this
purpose, a group of employees with almost similar or the same
field of study and almost similar or the same job requirements was
needed. It was supposed that a workplace like “Mobarakeh Steel
Complex” is suitable for this purpose. However, although there are
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lots of workers and technicians there, most of them mechanically
operate on some systems and their job does not demand any
knowledge of English.Therefore, a brief survey was undertaken
among the staff of the complex to find the group of employees who
use English for their job purposes. The results of the survey
revealed that the engineers working in “production line” section
need some knowledge of English for their daily job requirements.
So, they were selected as the target group. Then, the questionnaire
was prepared and sent to them. However, only 30 persons sent the
questionnaires back. All of them were male and received their B. S.
in engineering in Iran. The details of the questionnaire are briefly
mentioned in the next section.

Instrumentation
The method of collecting data adopted in this research was a

% <

subjects’ “needs analysis questionnaire”. This questionnare had the
intention of collecting data on subjects’ exact jobs, the extent to
which they use English for their daily job purposes, the language
components and skills that they mostly deal with, the probable
preservice or in-service English courses that they had passed, the
language skills and components that those courses focused on, and
finally their felt needs for learning English. Some of the questions
were open-ended and some others just needed the subjects’
selections: the subjects were supposed to checkmark (V) the
questions on the sub-skills (e.g. speaking in the international
conferences, talking to foreign engineers who come to visit the
production line, writing e-mail, etc.).

Discussion and conclusion
As the analysis of “English for engineering” (the ESP book passed
by the subjects in their B. S. studies) reveals, the focus of ESP
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courses in Iran is mostly on reading comprehension and sub-
technical/technical terminology. However, as the data confirms
none of the subjects mentioned “reading skill” as their felt needs
and only 4 persons expressed their need to learn vocabulary.
Therefore, it can be concluded that the usefulness of ESP
university courses cannot be denied since they have been
successful in establishing background knowledge at least on
terminology and reading proficiency of that specific field in the
prospective engineers’ minds. On the other hand, when the subjects
were asked about their present needs for learning English, they
answered quite “individually” according to their exact job
requirements. Therefore, it can be concluded that ESP courses for
university students cannot be so vast that can account for the
idiosyncratic needs of individual people with individual
prospective job requirements. However, they can establish the
background knowledge of that specific field of study/job in terms
of terminology, discourse, and culture of the related discourse
community. In fact, although they were absent in this case, in-
service ESP courses seem more effective and more efficient. If
based on a pervasive and comprehensive “needs analysis”, in-
service ESP courses can accommodate for ESP needs of individual
employees. However, it should be emphasized that “needs
analysis” is not a process administered once and for all at the
beginning of the course; rather, it should be an on-going process
repeated during the life of a language program.

Implications of the study

The results of this study revealed the skills and components of ESP
textbooks for engineering students as well as the occupational
needs mentioned by a group of engineers as the alumni who had
passed the same courses. This study has pedagogical implications
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for re-assessing the present ESP courses for engineering students in
Iran. In other words, it implies that learners’ on-going needs for
English, which are in line with technological advances in
communication, should be taken into consideration. For instance,
“writing e-mail”, the felt need mentioned by all the subjects, can be
added to the list of instructional points of ESP textbooks. Finally,
based on the results of the “needs analysis” undertaken in this
study (through using a questionnaire), a proposed model of
“syllabus design” for an in-service ESP course for the present
target group (engineers working in “production line” section of
Mobarakeh Steel Complex) is suggested in the following part.
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GENERAL ENGLISH AND ENGLISH FOR SPECIFIC
PURPOSES (ESP)

Laimuté Kitkauskiené
Vilniaus Gedimino technikos universitetas

Abstract

Studies of the English language take place on different levels, in various
settings and contexts. This article is an attempt to survey the link between
two types of English — General and Specific — as much as they are involved
in teaching English the students of a higher technical school. Recognizing the
fact that teaching English is always based on the language skills acquired at a
secondary school one must understand the necessity to make language a
professionally oriented subject because it should help to build students’ better
professional skill as well as to contribute to their education as persons
maturing active members of a society.

Introduction
Nobody argues that language knowledge is very important
nowadays. It is not only reliable basis for better communication.
Today it is the source of technological progress as it enables rapid
exchange of information and research of common global problems.
The development of language skills aims at active expansion
of students’ proficiency in English. Language classes at a higher
school always make use of the texts of specific professional areas
(architecture, business, civil engineering, electronics, environment,
management, etc.). Such texts should usually be focused on the
communicative needs of the students of a certain higher school.
However, teaching/learning ESP includes much more than the
teaching of English through specific material and content.
Teaching ESP combines development of linguistic skills together
with the acquisition of specific information. Even homework
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assignment should be associated both with the speciality and with
the skills mentioned.

Active participation in various interdisciplinary cooperative
programmes on the international level requires academic
knowledge, scientific competence and objective evaluation of new
ideas. The knowledge of English facilitates the access to the
resources of new information. Students and teachers are given
opportunities to study or to teach for some period at the most
prominent schools abroad.

Teaching languages is aimed at raising the quality of language
studies and of higher education as well.

Two Types of English

The division of the English language studies into two types
requires careful scrutiny of the needs and interests of the learner.
Traditionally a secondary school learner or even a college student
does not think much of the way he is going to use his foreign
language knowledge. He realizes he needs this subject as it is
included in the general curriculum and may become an important
component when entering a higher school. On the other hand,
general language teaching covers the teaching of the fundamentals
of grammar, of expression as well as of phonetics and provides a
stronger or weaker basis for possible later language studies. In any
case the language teacher both at a secondary and at a higher
school is in charge of the correct use of the language by its
learners.

Teaching language for specific purposes is determined by
different — professional/occupational, social and other — needs of
the learner. Therefore English for specific purposes (ESP) includes
specialized programmes which are designed to develop the
communicative use of English in a specialized field of science,

234



work or technology. To be able to speak on a professional subject
is not enough to know general vocabulary. However, a great part of
professional vocabulary consists of general words, which either
have a shift of meaning or make a new unit, usually becoming a
compound word or a combination of words.

In the case of ESP language teaching/learning is purposeful, i.
e. predetermined by the need of the student not only to get
familiarized with both the language of science and technology, thus
with the English language of the subject he studies but also with
the subject itself.

Making use of a foreign language the student acquires
profound professional knowledge. So the language becomes a
means of teaching profession and appears to be significant in the
context of the professional world. Nowadays the student has access
to the Internet, and the knowledge of English opens him the doors
to getting global information and the exchange of the information
on the items he is interested in. Therefore, teaching/learning ESP is
said to be speciality-oriented as it is submitted to specific
(professional) needs of the student. Specific skills come from the
selected texts which present special vocabulary and show the
richness of the language in that field. Thus, it is difficult to
determine where language learning ends and where subject
learning starts or vice versa.

On the other hand, language study at a higher technical school
does not confirm itself as a discipline in its own. Language
becomes an interdisciplinary subject, a kind of intermediary
directed towards increasing one’s professional s professional career
having in view of possible studies abroad according to a great
variety of students’ exchange programmes or in search of a job
which gives satisfaction — the task not easily achieved under
conditions of competition in the labour market.
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If the student is aware of difficulties of communication he
solves this problem by learning languages. In order to provide a
proper and thorough foundationin the use of English for
professional purposes it is necessary to revise and further develop
the student’s command of general s command of general English,
particularly, for many different everyday uses of English. The
student, of course, is expected to use English in his professional
environment as well as in everyday situations. He must be able to
take part in real life events — to ask questions and to answer them
demonstrating his knowledge.

V. Cook asks “What does another language do?” And the
answer is: “Learning another language makes people think more
flexibly, increases language awareness and leads to better
understanding of other cultures.” (Cook 2001: 197). But this is one
side of the matter. The other is that the person becomes competent
in his professional field. Communicative competence is the term
which “has come to be used in language teaching contexts to refer
to the ability to convey the meaning to successfully combine a
knowledge of linguistic and sociolinguistic rules in communicative
interactions” (Savington 1983: 123). H. Pham thinks that in order
“to attain effective communication in international settings,
nonnative speakers must use linguistic and cultural norms which
are mostly set by native speakers of English” (Pham 2001: 7).

Here we again approach to teaching the two types of English —
the General and the Specific. Both of them develop one’s ability to
communi- s ability to communicate in any form — oral or written.
In both cases linguistic knowledge includes the correctness of
grammatical structures, proper choice of words and precision of
their meaning. The primary goal in teaching ESP is to provide the
student with practical use of English revising the knowledge built
earlier. ESP concentrates not only on the recognition of particular
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structures of sentences or word combinations, but also on the
choice of terms and meanings of words in different kinds of texts.
Grammatical competence is the domain of linguistic studies proper,
while specific competence includes interdisciplinary field together
with the understanding of the particular context the language is
used in.

Ann Johns states that while teaching English for Specific
Purposes “all language teaching must be designed for the specific
learning and language use purposes of identified groups of
students” (Johns 1991: 67).

The specific needs of the subject content may not require
grammar or phonetics but the latters are always integrated into the
process of teaching as they make an important part of the
conveyance of the meaning both of the entire utterance and of its
separate parts.

What concerns discussions on the analyses of student needs,
particularly related to learning interests, one must agree that
“curricula should be based upon the most systematic accurate and
empirical measures of students’ needs and of the language required
by the tasks they must perform outside of the classroom” (Johns
1991: 67).

On the other hand, in order to proceed with day-to-day
classroom work the teacher must understand the needs of the
student and carefully examine them. There should be close
cooperation between the language teacher and his students.
Supervising the work of his group the teacher should give his
students job satisfaction and organize his classes in such a way that
it should be not only some new information but also a pleasant and
amusing occupation, and it is not easily achieved.

M. Bojarovj notices that sometimes happens that “a number of
students tend to become complacent and play safe within a limited
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range of structure and vocabulary” (Bojarova 1998: 8). Such a
situation is very unfavourable as it prevents the student from active
learning of the language. The teacher must make the student feel
that language learning is “a never-ending process” (Bojarova 1998:
8) and the teacher is to move the student out of the dead point by
all possible means (giving someinteresting or more complex
material for studies, assigning special tasks, etc.).

The student uses a specific language which is the general
language with additional spices inherent to a professional language
(unknown terms, new meanings of familiar words, some grammar
structures peculiar to the language of science or technology, etc.).
General English should not be opposed to ESP or vice versa. ESP
always rests on the knowledge of general English. The latter is
more devoted to learning grammar structures and general
vocabulary. The first one aims at consolidating grammar,
pronunciation and other skills and at acquisition of a specialized
meaning of words in specific professional contexts.

Language teaching is of complex multifolded nature.
Considering language is “the means for communication among
members of a culture” we realize that it “is the most visible and
available expression of the culture” (Brown 1994: 169).

However, the first thing the student is to do is to overcome the
feeling of fear and shyness because of possible mistakes. Many a
student still may feel like being at school, thus, they wait for the
teacher’s instructions. Such students must learn how to learn
language independently, that is how to study the language by
oneself and become an independent learner. The language teacher
should encourage the student to attend the classes and be active
during them. Such activity is profitable as it makes him think and
share his ideas expressing them in English. Only speaking he learns
the language. The teacher must always stress “the need to develop
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“speakers” sense as communicators at a global level by adding an
extra dimension (i. e. cultural awareness) to our communicative
competence” (Sifakis and Sougari 2003: 64).

Developing linguistic skills responding to professional needs
of the student the language teacher always deals with educational
work as he reflects his disposition and attitude to the problems and
topics discussed during language classes.

Language learning humanizes student’s activities developing
his cognitive and social experience as well as his understanding of
his own needs and preferences. Being a learning process it
encourages him to seek and find ways how to connect what is in
the book to what is in his mind, |thus his creative thinking is being
developed. The student is taught to extract new information from
the text, to reveal his speaking skills on a given topic or to
construct a presentation according to an assignment. Graduates of a
higher school are expected to be competent users of English and
later to be able to work at language studies independently.

Although teaching/learning ESP is related to professional
training it also gives a lot of information on everyday life, on the
culture of one’s own or of other countries, development of new
technologies in the field of studies, favourable or unfavourable
situations there, etc. Familiarity with such items widens the insight
of the student, forms his attitude to human — spiritual and moral —
values, develops his intellectual skills and ability to think, makes
him sensitive to cultural problems.

Education is always included in the curriculum of each school
— be it comprehensive or specialized, secondary or higher. It means
that education is a part of teaching which contributes to the quality
of the result — it builds human personality making him an important
member of the community. It is important to train a competitive,
productive individual. However, it is no less important to form an

239



individual which is participatory and open, compliant and
selfconfident, independently thinking and ready to help. Education
builds the human being for the community. Even textbooks are
compiled taking into account education. Education and training
activities go together. It is impossible to separate activities
associated with the development of language skills and acquisition
of professional knowledge from educational goals.

Conclusions

1. The basic assumption is that professional language
development is to be rooted in the curriculum based both on the
knowledge stored earlier at a secondary school and on the needs
and interests of the student at a higher school.

2. The aim of teaching ESP is to develop both linguistic and
professional skills and/or abilitiesas well as knowledge and
competence.

3. To achieve constructive results in teaching/learning ESP the
classroom practice is oriented towards developing language skills.

4. Textbooks or texts selected should have special subject
orientation. Task-based exercises should be constructed according
to professional interests.
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TEACHING ENGLISH FOR SPECIFIC PURPOSES

Nijolé Netiksiené
Vilnius Gediminas Technical University
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Abstract

Teaching English for Specific Purposes and General English is analysed in
the article. The scientific approachof a scientist M. Rosenberg is presented.
The experience of teaching English for Specific Purposesat VGTUis
alsopresented. The ideas and teaching methods from the classes of general
English can be transferred tothe classes of English for Specific Purposes.

Keywords: English for Specific Purposes, Business English, geodesy.

Introduction

Teaching English for Specific Purposes (ESP) at a technical
university has its own challenges. Teacher has to answer a lot of
questions: Are there really major differences between teaching
English for Specific Purposes / Business Englishand teaching
general English? Do the goals of the students differ widely? Is
there a noticeabledifference in motivation?

English for Specific Purposes and General English

Recently in the magazine English Teaching Professional
(Rosenberg 2004: 36) | have read an article where these issues
were analyzed. The author of the article, Marjorie Rosenberg, is an
instructor at the Padagogische Akademie in Austria. Marjorie
Rosenberg considers where English for Specific Purposes /
Business English and General English overlap.To address these
questions specifically, the author of the article asked a group of
teachers of the English language to brainstorm the differences and
the similarities between general and Business English. The diagram

242



below shows a number of the ideas that teachers have come up
with.

General English

* free-time activity

* more freedom in deviation from plan
* more time for games

* more relaxed atmosphere

*songs

* literature

* general writing skills

* social event

Business English

* specialized vocabulary

* motivation related to job

* teach negotiation and presentation
* techniques

* students very goal-oriented

* more serious

* pusiness correspondence

What Business and general English have in common?
* grammar and functions

* general vocabulary

* anxiety about capabilities

* everyday English

* small talk

* travel vocabulary

*survival English

* tour skills

* current event
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After doing this exercise, many teachers were surprised at the
large amount of overlap which exists. Marjorie Rosenberg wrote
“we often tend to separate Business English and English for
Special Purposes from general English. Although the vast majority
of teachers are trained first as general English teachers, they feel
that they need to teach these specialised fields in a totally different
way. Communicative teaching has become an important part of our
classrooms in general English courses, but activities which are
lively and fun are not always transferred into the more ‘serious’
world of Business English. On the other hand, many ideas which
are taken directly from the business world and used successfully to
teach business students could be also transferred to the general
English classroom, giving our learners a new perspective on the
communication skills involved in becoming proficient in a
language” (2004: 36).

How is English for Specific Purposes taught at Vilnius
Gediminas Technical University? During the first semester the first
year students of geodesy at Vilnius Gediminas Technical
University were taught general English, but gradually specific
material on geodesy was also presented. During the first lecture
every student introduced himself / herself speaking in front of
others. They answered different questions. One of the questions
was about their choice to study geodesy. Their home task was to
specify scientifically, i.e. to define the term “geodesy”. Students
were using different sources and the best definition was that from
the Internet: “Geodesy is the discipline that deals with the
measuement and representation of the earth, its gravity field and
geodynamic phenomena (polar motion, earth tides, and crustal
motion) in three-dimentional time varying space. Geodesy is
primarily concerned with positioning and the gravity field and
geometric aspects of their temporal variations”. Students were not
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happy to speak facing the audience, and they were right. In her
article Marjorie Rosenberg writes, that “speaking in front of others
is one of the greatest fears that people have, so training in giving
presentations is not only useful for business people who have to do
this as part of their jobs, but also for learners who work in a wide
variety of professions” (2004: 37).

The geodesy students had many opportunities to give
presentations: introducing Vilnius Gediminas Technical University,
presenting their dream country or speaking about their favourite
author. Preparing for the presentation on introduction of the euro,
students visited the museum of the Bank of Lithuania, where they
watched a film on money in English and enjoyed the excursion. An
effective presentation requires skills such as clarity in speech and
phrasing, linking and control language, timing interventions,
assertiveness, defending a vulnerable position and handling and
asking questions. During the first month of studies much time was
spent in the computer class of the university, revising grammar and
questions. That was interesting for the students, and according to
Marjorie Rosenberg “our students deserve the best we can give
them and that includes a relaxed, but energetic and lively
atmosphere in the classroom, creating a community to which both
learners and teachers are eager to belong.” (2004:37). After
translation of the texts about seven wonders of the world (the
Statue of Zeus at Olympia, the Hanging Gardens of Babylon, the
Great Pyramid of Giza, the Temple of Artemis at Ephesus, the
Mausoleum at Halicarnassus, the Colossus of Rhodes, the
Lighthouse of Alexandria), the students had interesting discussions,
made drawings of the piramid of Giza, painted the colossus of
Rhodes.

Students love material that they feel is tailormade for them.
The article of Discussion on the Orthometric Height Realization
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from the magazine Geodesy and Cartography (Tenzer 2005: 12—
19) was complicated to translate but interesting from the point of
view of geodesy. We analyzed this article together in class and the
students had to chose another article for themselves for home
reading and make a presentation on the article afterwards. During
the second semester we usually read texts on geodesy from text-
books and scientific magazines as well as articles from
Geographical Magazine, such as Paper or Pixels: Where to Next
for Maps (Ashworth 2003: 56-57). A Distorted View of the British
Isles. Ptolemy’s British Isles map (Distorted 2004: 21) and others.
Finishing the map theme we visit Varnelis’ Museum to widen our
knowledge on maps, where one can enjoy a wonderful collection of
pictures, books and especially that of maps. Students are happy to
chose some readings from the Internet, e. g. A Brief History of
Early Geodesy. They are given such a task as to find terms in the
text (e.g. geoid, geodesy, ellipsoid, latitude and others) and compile
cross-words.

Conclusion

As you can see from the examples presented in this article, we can
conclude that though the motivation and goals of the students
studying English for Specific Purposes and General English are
slightly different, various ideas and teaching methods can be
transferred to the classes of English for Specific Purposes from the
classes of general English and vice verce, giving our learners the
opportunity to acquire better skills in a foreign language.
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TEACHING ENGLISH FOR SPECIFIC BUSINESS
PURPOSES: BEST PRACTICES FOR MATERIALS AND
METHODS

Catherine M. Thomas
TESOL Master's Essay
Teachers College, Columbia University

Introduction

The global dominance of English is well established in the fields of
science and technology, international business, and among aviation
and marine navigation professionals. Consequently, there is a
demand for English for Specific Purposes (ESP) training. In
particular, the market for business English courses is described as
"booming" (St John, 1996, p. 3).

ESP has spawned a bewildering array of categories and
acronyms. Dudley-Evans and St John (1998) and Johns and Price-
Machado (2001) provide guidance in categorizing ESP's various
components. ESP is a broad umbrella term with two main
categories: English for Academic Purposes (EAP) and English for
Occupational Purposes (EOP). Various academic disciplines fall
under EAP, such as Business (henceforth referred to EAP-B),
Science and Technology, Medicine, and the Law.

Likewise, EOP can be subdivided: English for Professional
Purposes (EPP) and English for Vocational Purposes. Under EPP
comes English for Business Purposes (EBP). Dudley Evans and St
John (1998) suggest a further subdivision of EBP: English for
General Business Purposes (EGBP) and English for Specific
Business Purposes (ESBP). EGBP courses are for "pre-experience
learners or those at the very early stages of their career” (Dudley-
Evans and St John, p. 55, 1998). In contrast, ESBP courses are
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aimed at "job experienced learners who bring business knowledge
and skills to the language learning situation™ (p. 56).

This paper is primarily concerned with ESBP: English for
Specific Business Purposes. In order to discover best practices for
ESBP materials and methods, several publications were selected
for review. The selected publications explore issues confronting
ESP, EAP-B and EBP practitioners.

Review of ESP Literature
Strevens (1980) offers the following working definition: "ESP
entails the provision of English language instruction (i) devised to
meet the learner's particular needs; (ii) related in themes and topics
to designated occupations or areas of study; (iii) selective (i.e. 'not
general’) as to language content; (iv) where indicated, restricted as
to the language 'skills' included" (pp. 108-109).

Strevens (1980) continues by outlining five analytical stages
for determining a particular ESP requirement and designing a
suitable course to meet that requirement. Stage One involves a
needs analysis, based on information provided by the ESP training
stakeholders such as learners, sponsors or clients, and other
interested parties. Stage Two involves a content analysis, based on
the field or discipline in question. In Stage Three, the practitioner
determines whether the training needs fall under the EAP or the
EOP side of the ESP umbrella. In Stage Four, it is further
determined whether the training will precede, follow, or be
concurrent with contentspecific training. Regarding Stage 4,
Strevens notes that ESP learners who are already established in
their professions are likely to be more motivated, mature, and
demanding. Finally, in Stage Five, the practitioner prepares a
targeted syllabus and appropriate training materials.
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For Strevens (1980), the fundamental principle of ESP is that
it "is based on a close analysis of the learner's needs" (p. 112). He
offers several assumptions regarding ESP: time and effort are
focused exclusively on learners' needs; mastery of the target
material takes less time; ESP learners are more motivated than
learners of general English; both learners and teachers are more
satisfied with the results; and, ESP is more cost-effective.

Strevens (1980) concludes that ESP requires significant
amounts of preparation time and well-seasoned, highly qualified
teaching professionals. Practitioners must possess superb
collaboration and innovation skills as well as more traditional skills
in classroom management and the preparation of syllabi, materials,
and tests. Therefore, Strevens says, ESP costs are higher per
student because ESP preparation time is greater and ESP teachers
are more expensive.

Regarding methods and materials, Strevens (1980) mentions
notional, functional, and communicative approaches as being most
relevant to ESP. However, he states that ESP is not harnessed to
any particular method, technique, or materials. In fact, he sees the
"freedom to innovate" as one of the "major attractions” of ESP (p.
120).

Like Strevens, Phillips (1981) emphasizes the crucial
importance of the "learner's purpose™ (p. 92). Phillips suggests four
principles that practitioners should consider before deciding on an
ESP methodology for a particular course. These principles are
Reality Control (manipulating a task's difficulty/simplicity);
Nontriviality (ensuring that learners perceive tasks as meaningful);
Authenticity (ensuring that acquired language is the same language
naturally generated by the learner's discourse community); and,
Tolerance of Error (overlooking errors unless they prevent
communication).
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Johns and Dudley-Evans (1991) characterize ESP as a process
of careful research followed by the design of materials and
activities for a specific group of adult learners within a specific
learning context. They discuss two principal components, needs
assessment and discourse analysis, as being integral elements in
materials design.

Explaining the international scope of ESP, Johns and Dudley-
Evans (1991) offer three reasons: countries requiring English for
internal communication (e.g., some African and Asian countries),
the widespread use of scientific and technical English, and English
for international communications (e.g., related to air and sea traffic,
and to business).

Johns and Dudley-Evans (1991) feel that ESP's development
has been dominated by needs and materials, and that ESP requires
methods and approaches unlike those found in more general ESL
classes. They regret that "few empirical studies have been
conducted to test the effectiveness of ESP courses™" (p. 303). They
also see the need for analytical research targeted to the discourse
that must be comprehended or produced by a particular discourse
community.

Review of EAP-B and EBP Literature

Dudley-Evans & St John (1998) state that most business English
communications are between non-native speakers using
"International English” (p. 53). Key issues are discourse
communities (including factors that affect business relationships);
business genres (e.g., letters, meetings, and negotiations);
communicative events (e.g., telephoning, socializing, making
presentations, participating in meetings, negotiating,
corresponding, and reporting); and functions, grammar, and lexis.
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In addition, the roles of learners' expectations and strategies must
be considered, as well as cross-cultural issues.

Dudley-Evans & St John (1998) emphasize the role of needs
analysis as being fundamental, and consisting of a language audit
with two dimensions: analyses of the Target Situation and the
Present Situation. Although a professional business background is
not required, teachers should be interested in business and
knowledgeable about business contexts and people. They should
also have "some knowledge of management theories and practice"
(p. 61), excellent interpersonal and cross-cultural skills, and "first-
class training skills" (p. 61).

St John (1996) discusses many types of EBP teaching
materials: case studies and simulations; scripted and authentic data;
publications providing models for written documents such as letters
and reports; readers and textbooks; supplementary materials
offering grammar, vocabulary and/or games; software applications;
and audiocassettes, videotapes, and CD-ROMs.

St John (1996) cautions that business executives "do not want
to be transported back to a typical classroom™ (p. 14) and suggests
that textbooks are "intended for pre-experience students and not for
the executive"” (p. 13).

St John (1996) concludes that EBP is "a materials-led
movement rather than a researchled movement" (p. 15). While
admitting that this situation has some advantages, St John feels that
intuition and experience are not enough and that research is needed
for a fuller understanding. Yogman and Kaylani (1996) endorse a
"task-centered, project and portfolio approach™ to teaching business
English with "content-based instruction™ at its core (p. 312). They
suggest small group interactions with a focus on fluency, in which
language is a tool rather than a product.
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Yogman and Kaylani also recognize the process of needs
analysis "as one of the defining characteristics of ESP and key to
planning both ESP curricula and classroom activities” (p. 314).

Boyd (1991) contends that the purpose of EAP-B "is not to
teach students how to think like business managers, but rather how
to communicate like business managers in English” (p. 731). Boyd
describes the case method in business education, and how it can be
adapted for use in the EAP-B classroom. Although Boyd sees the
case method as ideal, she feels that case texts need to be segmented
into smaller units and supplemented with audio and visual media.
Each of these segments can be exploited with various interactions
and tasks, while the teacher serves as "process and language
consultant” (p. 733).

Edwards (2000) presents an ESBP case study based on a one-
year course he taught for executives at the German Central Bank.
He describes the process of assessing needs and drawing up a
"teacher-learner contract” (p. 292). Then, he designed a syllabus
based on functions, topics, and vocabulary. Edwards suggests
"selectively exploiting and supplementing ready-made materials"
(p- 293). He used information-gap and opinion-gap communicative
exercises; jumbled texts and sentences; charts, graphs, tables,
statistical summaries and financial reports; short articles from The
Economist and other magazines and newspapers; and videotape
recordings of the BBC's World Business Report. Edwards feels that
current and authentic materials are appreciated by learners and
instrumental in motivating them.

De Beaugrande (2000) presents an EAP-B case study in which
he struggled with the fact that most business discourse available in
Botswana, be it public (i.e., the news), academic (i.e., textbooks) or
professional (i.e., communication among business practitioners)
was unclear and lacking in precision. He collected authentic

253



samples, analyzed them, and produced alternatives that were more
clear and precise. Then, he trained his students to do the same. He
found this to be an excellent device for developing EAP-B
expertise among his students.

Bauman (1998) argues that the nature of written business
communications is shifting from formal print letters to the
simplified register of a new genre: e-mail. Although standards for
e-mail are lacking and the technology is evolving, "Business E-
mail Style" (p. 38) must be taught as well as possible. In addition,
Bauman suggests that e-mail itself is a powerful new teaching tool.

Schleppegrell and Royster (1990) find that ESBP learners
typically possess two strengths: "professional expertise and some
minimum competence in English” and that "the experience they
already have in negotiating proposals, making presentations, and
performing business functions in their own language aids them in
learning English” (p. 5). Therefore, the authors suggest that ESBP
courses should provide learners with authentic materials and with
"opportunities to role play, discuss business cases, and participate
in business situations” (p. 12).

Discussion

The reviewed publications reveal useful information to ESBP
practitioners seeking best practices for materials and methods. For
example, the authors recommend a learner-centered approach in
which courses are tailored to specific clients' needs. It is clear that
needs assessment and target situation analysis are obligatory in the
ESBP course design process. The literature offers practical
suggestions for how to carry out these functions. Unfortunately,
however, the reviewed publications have little to offer regarding
methods for assessing the outcome of a given course or the
progress of its participants.
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In ESBP courses, the clients are usually corporate employers
and/or the learners themselves. ESBP learners are mature adults
and practicing business professionals. Often, their mastery of
English is at the intermediate level or above. The learners are likely
to be highly motivated, and equally demanding of themselves and
their instructors. ESBP learners have a solid foundation in
business-related principles and practices. It is not hard to imagine
why many of the reviewed publications suggest that qualities such
as professional maturity and shared background knowledge can be
important assets in ESBP courses.

Authenticity and relevance are important for ESBP learning
materials. Business cases are mentioned several times and appear
to provide an ideal source of material in support of authentic
communicative practice:

"Business cases are records of problematic business situations
that a manager or organization has actually faced. In business
administration programs, they are presented to students to analyze,
discuss, and determine possible courses of action and their
consequences” (Jackson, 1998, p. 152).

However, business cases were not designed with non-native
speakers of English in mind.

Therefore, appropriate scaffolding and facilitation are needed
to use business cases effectively with ESBP learners.

Another powerful source of authentic learning material is the
interaction between teachers and students. Some of the reviewed
publications suggest that teachers who are interested in, but not
deeply knowledgeable about, business topics can simply ask their
ESBP students authentic open-ended questions. In responding,
students are given productive opportunities for communicative
practice. At the same time, they feel valued for their professional
expertise. Thus, relationships between ESBP teachers and students
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can be seen as richly collaborative because all participants have
their areas of expertise and are trying to share with and learn from
each other.

Other sources of authentic and relevant material mentioned by
the reviewed articles are corporate reports, articles from magazines
such as Business Week, Forbes, and The Economist, articles from
the business section of newspapers, recordings of televised news
programs, and actual correspondence. A few of the authors
mentioned that, for reasons of security, it was often difficult to
acquire in-house client resources. The authors did not suggest
"dot.com" Web pages or feature films with business-related plots,
both of which seem to be obvious candidates for ESBP course
materials.

Conclusion

With the exception of Bauman (1998), the authors seem to be
insufficiently aware of information technology (IT) and its impact
on international business transactions. The role of IT should be
thoroughly accounted for when planning ESBP courses. In
particular, the Internet can serve as a powerful source of authentic
material and is responsible for at least two new business discourse
genres: Web pages and e-mail messages.

ESP appears to have been more focused on practical outcomes
from learner-centered, context-based learning than on empirical
research. The following research needs are readily apparent: what
role should IT-related topics play in ESBP course design? can the
Internet can serve as an effective delivery mechanism for self-
access ESBP courses? can a core ESBP grammar and lexis be
identified by using computer software analysis? how effective are
ESBP courses? how effective are commercially produced ESBP
textbooks?
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Most of the reviewed publications make a point of
differentiating ESP from general ESL.

The many distinctive characteristics shared by ESBP learners
seem to argue for considering ESBP to be fairly unique. On the
other hand, much of what has been said about ESP can also be said
about general ESL. For example, needs assessment, careful
advance planning, authentic materials, relevant communicative
practice, and sensitivity to contextual issues should be
characteristic of any second language course regardless of its
purpose
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THE TEXT IN AN ENGLISH FOR SPECIFIC PURPOSES
CONTEXT

Chugunova N.V.
Kirichenko L.G.
Zavalevska O.V.

English language teachers search the learning strategies to help
students improve their acquisition of the language. These strategies
can be valuable instructional tools, especially for the reading skill,
because many English as a Foreign Language teachers find that
there is insufficient practice time for students who are required to
cope with studying a new language and to read for content. English
suddenly becomes increasingly important for students who must
take English for Specific Purposes courses and read technical
subject matter in English. In some cases English is the medium of
instruction and a vehicle of content information. Although there are
clear prescriptions from curriculum developers to encourage
activities that require the use of strategies such as scanning —
reading a text quickly for specific details, and skimming — reading
or previewing a text to find the main idea, very little training is
provided on how to use these strategies. As a result, students
experience difficulties when reading research articles related to
science and technology. In this context, we present a lesson on how
to teach skimming for reading specialized texts for those who learn
English for Specific Purposes. Even if students receive lectures on
strategies, this does not mean that they will use them in the process
of learning a foreign language. Strategy training should include
instructions on when and how to use a particular strategy, and there
should be elements of planning, self-monitoring, and self-
evaluation into the task. When it is accomplished, strategy
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improves students efficiency in reading research articles, when the
tasks require fast, selective reading — skimming. Indeed, to decide
whether to read a text selectively or straight through, and to
separate relevant from irrelevant information, one first needs to
have a clear sense of the purpose of reading. Different purposes
may require different approaches to reading, such as scanning the
table of contents, reading quickly to get an overall impression of s
document, skipping whole parts if the information is familiar and
reading more carefully when something important is spotted. This
is a lesson for students who read scientific texts. The objective of
the lesson is to instruct students in how to use skimming when
reading technical material. The presentation and discussion of the
framework takes one ninety-minute session and the guided practice
takes another ninety minutes. 1. Presentation and discussion. To
begin, the teacher brings several research articles of approximately
ten pages and asks students to select and read an article, and to
report on the main ideas. After students have been reading for 2-3
minutes the teacher stops the students and asks for possible
answers. Students show surprise and shock. How could they
possibly give correct answers after having read just the first three
paragraphs from the ten-page article. The students were using their
traditional reading technigque, which was a slow, linear reading of
the text, they have barely begun the article. The teacher uses this
moment of confusion to start a discussion on why people read,
whether it is for the main idea, for specific details, or to find
supporting ideas. The teacher extends the discussion to show that
how people read is closely connected to why they read. Contrasting
the reading of a train schedule with treading the local newspaper
reinforces this point, and the discussion creates an awareness of the
different purposes for reading. The students are asked to speculate
on the purposes of reading texts in science and how these purposes
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may influence the way they approach the technical reading
material. At this point, the teacher explains that skimming is
reading quickly to discover the main idea of a text. Students look at
how skimming would be productive for reading in general, when
working online and deciding quickly whether it is worthwhile to
download a document. Then, the students discuss how skimming
can be used in the research context, such as reading the headings,
introduction, and conclusion and gleaning information from any
nontextual cues, such as pictures and diagrams [1; 76]. 2. Guided
practice. There is a three-step framework that can help teachers
guide students to use skimming with a research article.

Step 1 of the process sets up the general macro-structure of the
research article by focusing on its content schemata and discourse
features. This helps the students determine the genre, the textual
organization, and the rhetorical strategies of the article, and serves
to activate any background knowledge and expectations associated
with the text. it also helps students recognize any similarities with
reading a similar article in their native language, so they can
consider the transferability of strategies to the English for Specific
Purposes context.

In Step 2, readers ask themselves these preliminary questions:
~What is the topic?

—Am | the intended reader of the article?

—What is the source and date of publication of the article?

~What is the research problem?

—What is the purpose of the study?

—Does the research article contain headings familiar to me?

—Do these indicators help me activate any relevant background
/ content knowledge?

The teacher then discusses how a particular genre might affect
the manner of reading. For example, reading the headings and
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subheadings may not always be useful as a reading strategy for
research articles because the same general headings are often used
— Introduction, Background, Methods, Results, Discussion, and
Conclusion. Therefore, focusing on headings may not provide
useful information about the article’s content. All these questions
are teacher-initiated at the early stages of the course and then, with
practice, become a self-initiated competency that students may
draw on when engaging in independent reading.

Step 2 asks the students to evaluate the requirements of the
task. Here, readers establish goals for their reading, as they realize
that skimming is a purposeful activity to determine meaning. The
teacher demonstrates to students how they can determine the
general idea of a research article by first reading the abstract and
then by reading selectively through the whole article. Here three
worksheets are used to introduce students to the various skimming
choices they can make, which will be contingent on the purpose of
reading. The different goals and sub-goals on the worksheets are
represented by pairs of If ...Then statements, which allow for
students involvement in the choice of the skimming strategies. The
use of the worksheets demonstrates a step-by-step process for the
different strategies one can use when skimming a research article
for main ideas, namely, reading different sections like the abstract,
introduction, and conclusion, reading the title and subtitles, reading
the first and the last lines of a paragraph, and looking at nonverbal
information, such as figures and tables, and reading their captions.
As students become acquainted with these proposed lists of
strategies for handling this task, they may later combine different
pairs of If...Then statements as they monitor and adjust their
skimming strategy. Step 3 provides students with a repertoire of
strategic behaviors requiring certain decisions to be taken
concerning the reading speed and level of processing to be adopted,
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which interfaces with the skimming strategies chosen from Step 2
[2; 34]. Finally, students engage in the evaluation of the reading
outcome and determine if the strategies improved their skimming
ability. If their success is not satisfactory, they can begin again at
Step 3, the choice of strategy; at Step 2, the assessment of task
requirements; or at Step 1, the very beginning of the process of
setting up a macrostructure for the text. Although this example of
strategy training was for skimming, practitioners will find the
framework and worksheets applicable to other reading strategies,
such as scanning and vocabulary enrichment, and to other activities
associated with speaking, listening, and writing skills.

References
Grabe, W. (2002). Teaching and researching reading. Harlow,
England: Person Education / W. Grabe, F.L. Stoller.
Johnson (1996). Language Teaching and Skill Learning Oxford.

263



THE EFFECT OF ICT-BASED TEACHING METHOD ON
MEDICAL STUDENTS' ESP LEARNING

Askari Arani J.
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Abstract Background: In recent years, explosion of knowledge and internet
access seriously challenged the traditional language of teaching and learning
methodologies. Most teachers and experts recognize the need for a teaching
method using Information & Communication Technology (ICT) facilities.
Purpose: To assess and compare the students' English for Specialized
Purpose (E.S.P.) learning in two approaches of traditional text-based and
internet—based articles.

Methods: This quasi-experimental study was conducted on 60 second-year
students of medicine having ESP course. They were assigned into two groups
based on their average scores: one group attended a class of which materials
were chosen from the latest published medical articles in internet and the
other attended a traditional text-based class. Care was taken to select texts of
the same level of legibility. The language proficiency of the students was
measured by English Language Battery Test (ELBA Test).

Results: The students achieved better results with internet-based medical
English articles, compared to the traditional text-based method. The students
were mostly satisfied with the former method (77.2%); 72.3% were willing to
continue with that method, and some 75% of them achieved good scores in
final exam.

Conclusion: Instruction based on ICT specialized articles is a more effective
method for teaching ESP to the students of medicine linguistically and
methodologically.

Keywords: ICT, ESP, medical students, methodology.

Introduction
One of the most important techniques in teaching a foreign
language is adopting a method in accordance with objectives,
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learners and contents (1,2). Researches point out that language
learners learn more and at a faster rate when they are stimulated
enough (3). By means of improved teaching techniques, especially
applying network and internet applications, language teachers may
have higher achievements in instructing English for Specialized
Purposes (ESP) than was previously thought (4). In teaching ESP,
teachers should know that the participants need English for
educational purposes in order to pursue part or all of their studies
(5). A course for someone who needs English in order to do one's
job must take into account the environmental and social aspects,
relationships, and the last but not the least, authenticity and up to
date language (5,6). The present study evaluates the effect of
internet-chosen articles in ESP courses in medical university
compared to traditional method using ESP text.

Materials & Methods

A quasi-experimental study was conducted on 60 second-year
students of medicine having ESP course. The students were divided
into case (n=32) and control (n=28) groups according to their
average grades. The data were collected with a pretest-posttest and
a questionnaire for demographic information. A pretest was given
to both groups two weeks prior to the beginning of the semester. In
one group, the students were taught the traditional book, English
for the Students of Medicine. In the other group, ESP was taught
according to the articles chosen from internet. The subjects and
texts studied in the two groups were of the same level of legibility
and the students’ proficiency was measured by English Language
Battery Test (ELBA Test). To minimize contact between the two
groups, posttest was taken a few days after each course. The
difference between the pretest and posttest scores was considered
as the students’ learning level and was categorized in three levels
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of poor, moderate and good. Test validity and reliability were
determined by content validity evaluation and a pilot study,
respectively. Analysis was done with SPSS software. The scores of
the two groups were compared by T test.

Results

In each group the posttest scores were significantly higher than
pretest scores. The majority of students achieved good learning
level in the case group (75%) and moderate learning level in the
control group (50%).

In the case group, 77.2% considered ICT-based articles
instruction as satisfactory and 72.3% preferred other courses to be
presented in the same way. In addition, 81.1% of students found
this method an effective one and 83.2% believed that ICT-based
ESP class encourages them to continue studying ESP

Discussion

The ESP texts in traditional method are less attractive than the
specialized articles chosen from internet. The latter is continually
updated, so that the articles are always new, while the ESP books
were written at least a decade ago. Students show more interest
when they find the materials real, authentic and new (7). Science
changes rapidly and the material chosen for the students should be
up to date (8); once Crimean-Congo Hemorrhagic Fever, then
Ebola, yesterday SARS, and today other conditions are the current
subjects in medicine. The language taught in ESP classes must be
up to date since students learn it for their near future occupations
and responsibilities (9). Nowadays internet can meet this need.
When students find the language and subjects instructed in class
the same as those presented in TV or other media, they are
encouraged to participate in class activities (11). Teachers who
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apply approaches using both informal and formal language are
successful in reinforcing all four language skills: speaking,
listening, reading and writing (10). Some researchers limit the use
of articles from internet only to those written by experts and having
scientific value. They believe that this matter is only of value when
monitored by teachers (11). It may be concluded that English
medical articles chosen from internet and controlled by teachers
can replace costly books containing last decades' articles and
materials. Therefore, regarding the cost effectiveness, learner
motivation and output of teaching ESP based on articles presented
in internet, this method can facilitate ESP teaching and learning
where inefficiency of ESP books is most pronounced.
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Abstract

Foreign Language Teachers for Specific Purposes have a lot in common with
teachers of general foreign language. For both it is necessary to consider
linguistic development and teaching theories, to have insights in
contemporary ideas regarding their own position and role as well as the
position and role of foreign language learners in education and to face new
technologies offered as an aid to improve their methodology. The needs to
understand the requirements of other professions and willingness to adapt to
these requirements differentiate the foreign language teachers for specific
purposes and their colleagues teaching general foreign language. ESP
teaching presumes teaching of English as a foreign language regarding
specific profession, subject or purpose.

Keywords: ESP, teacher, teacher development, methodology.

Introduction

The teaching of English for Specific Purposes (ESP) has been seen
as a separate activity within English language teaching (ELT). It is
believed that for some of its teaching ESP has developed its own
methodology and its research draws on research from various
disciplines in addition to applied linguistics — this is the key
distinguishing characteristic of ESP. ESP, if sometimes moved
away from the established trends in general ELT, has always been
with needs analysis and preparing learners to communicate
effectively in the tasks prescribed by their field of study or work
situation. The emphasis of ELT is always on practical outcomes.
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The theory of ESP could be outlined based on specific nature of the
texts that learners need knowledge of or need-related nature of
teaching.

What is ESP?

As with most disciplines in human activity, ESP was a
phenomenon grown out of a number of converging trends of which
we will mention three most important: 1) the expansion of demand
for English to suit specific needs of a profession, 2) developments
in the filed of linguistics (attention shifted from defining formal
language features to discovering the ways in which language is
used in real communication, causing the need for the development
of English courses for specific group of learners), and 3)
educational psychology (learner’s needs and interests have an
influence on their motivation and effectiveness of their learning).
Definitions of ESP in the literature are relatively late in time, if we
assume that ESP began in the 1960s. Hutchinson and Waters
(1987) define ESP as an approach rather than a product — meaning
that ESP does not involve a particular kind of language, teaching
material or methodology. The basic question of ESP is: Why does
this learner need to learn a foreign language? The purpose of
learning English became the core. Strevens’ (1988) definition of
ESP makes a distinction between 1) absolute characteristics
(language teaching is designed to meet specified needs of the
learner; related in content to particular disciplines, occupation and
activities; centred on the language appropriate to those activities in
syntax, text, discourse, semantics, etc., and analysis of the
discourse; designed in contrast with General English) and 2) two
variable characteristics (ESP may be restricted to the language
skills to be learned, e.g. reading; and not taught according to any
pre-ordained methodology).
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Robinson’s (1991: 3) definition of ESP is based on two
criteria: 1) ESP is normally ‘goal-directed’, and 2) ESP courses
develop from a needs analysis which aim to specify what exactly it
is that students have to do through the medium of English, and a
number of characteristics which explain that ESP courses are
generally constrained by a limited time period in which their
objectives have to be achieved and are taught to adults in
homogenous classes in terms of the work or specialist studies that
the students are involved in.

Each of these definitions have validity but also weaknesses.
Considering Hutchinson and Water’s definition, Anthony (1997)
noted that it is not clear where ESP courses end and General
English courses begin because numerous non-specialist ESP
instructors use ESP approach in that their syllabi are based on
analysis of learner needs and their own specialist personal
knowledge of English for real communication. Strevens’ definition,
by referring to content in the second absolute characteristic, may
confirm the impression held by many teachers that ESP is always
and necessarily related to subject content. Robinson’s mention of
homogenous classes as a characteristic of ESP may lead to the
same conclusion. However, much of ESP work is based on the idea
of a common-core of language and skills belonging to all academic
disciplines or cutting across the whole activity of business. ESP
teaching should always reflect the underlying concepts and
activities of the discipline. Having all these on mind, Dudley-Evans
and St John (1998) modified Strevens’ definition of ESP

1. Absolute characteristics: a) ESP is designed to meet
specific needs of the learner; b) ESP makes use of the underlying
methodology and activities of the disciplines it serves; and c) ESP
is centred on the language (grammar, lexis, register), skills,
discourse and genres appropriate to these activities.
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2. Variable characteristics: a) ESP may be related or
designed for specific disciplines; b) ESP may use, in specific
teaching situations, a different methodology from that of general
English; c) ESP is likely to be designed for adult learners, either at
a tertiary level institution or in a professional work situation; it
could be used for learners at secondary school level; d) ESP is
generally designed for intermediate or advanced learners; and e)
Most ESP courses assume basic knowledge of the language system,
but it can be used with beginners.

Types of ESP

ESP is traditionally been divided into two main areas according to
when they take place: 1) English for Academic Purposes (EAP)
involving pre-experience, simultaneous/in service and post-
experience courses, and 2) English for Occupational Purposes
(EOP) for study in a specific discipline (pre-study, in-study, and
post-study) or as a school subject (independent or integrated). Pre-
experience or pre-study course will omit any specific work related
to the actual discipline or work as students will not yet have the
needed familiarity with the content; the opportunity for specific or
integrated work will be provided during inservice or in-study
courses.

Another division of ESP divides EAP and EOP according to
discipline or professional area in the following way: 1) EAP
involves English for (Academic) Science and Technology (EST),
English for (Academic) Medical Purposes (EMP), English for
(Academic) Legal Purposes (ELP), and English for Management,
Finance and Economics; 2) EOP includes English for Professional
Purposes (English for Medical Purposes, English for Business
Purposes — EBP) and English for Vocational Purposes (Pre-
vocational English and Vocational English); in EAP, EST has been
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the main area, but EMP and ELP have always had their place.
Recently the academic study of business, finance, banking,
economics has become increasingly important especially Masters
in Business Administration (MBA) courses; and 2) EOP refers to
English for professional purposes in administration, medicine, law
and business, and vocational purposes for non-professionals in
work (language of training for specific trades or occupations) or
pre-work situations (concerned with finding a job and interview
skills).

The classification of ESP courses creates numerous problems
by failing to capture fluid nature of the various types of ESP
teaching and the degree of overlap between “common-core” EAP
and EBP and General English - e.g. Business English can be seen
as mediating language between the technicalities of particular
business and the language of the general public (Picket, 1989),
which puts it in a position between English for General Purposes
(EGP) and specialist English. Therefore, some authors suggest
(Dudley-Evans and St John, 1998) the presentation of the whole of
ELT should be on a continuum that runs from General English
courses to very specific ESP courses.

Features of ESP courses

Considering the characteristics of ESP courses, Carver (1983)
states that there are three characteristics common to ESP courses:
1) authentic materials — the use of authentic learning materials is
possible if we accept the claim that ESP courses should be offered
at an intermediate or advanced level. The use of such materials,
modified by teachers or unmodified, is common in ESP, especially
in self-directed studies or research tasks. The students are usually
encouraged to conduct research using a variety of different
resources including the Internet;

273



2) purpose-related orientation — refers to the simulation of
communicative tasks required by the target situation. The teacher
can give students different tasks - to simulate the conference
preparation, involving the preparation of papers, reading, note-
taking and writing. At Faculty of Agronomy in Cacak, English
course for Agribusiness Management involves students in the tasks
of presenting a particular agricultural product, logo creation,
negotiating with the clients (suppliers and buyers), telephone
conversation. They also practice listening skills, though the
application is restricted because they employ newly acquired skills
during their ESP classes with their colleagues and teacher.

3) self-direction — means that ESP is concerned with turning
learners into users. For self — direction, it is necessary that teacher
encourage students to have a certain degree of autonomy — freedom
to decide when, what, and how they will study. For high-ability
learners it is essential to learn how to access information in a new
culture.

Since ESP courses are of various types, depending on specific
scientific field or profession, and have specific features, teachers
teaching such courses need to play different roles and acquire
certain knowledge.

Roles of ESP teachers

As ESP teaching is extremely varied some authors (Dudley-Evans
and St John, 1998) use the term “practitioner” rather than “teacher”
to emphasize that ESP work involves much more than teaching.
ESP practitioner can have several roles.

The ESP practitioner as a teacher ESP is a practical discipline
with the most important objective of helping students to learn.
However, the teacher is not the primary knower of the carrier
content of the material. The students, especially where the course is
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specifically oriented towards the subject content or work the
students are engaged in, may know more about the content than the
teacher. The teacher has the opportunity to draw on students’
knowledge of the content in order to generate communication in
the classroom. When the teaching is a specific course on, for
example, how to write a business report, it is vital that the teacher
adopts the position of the consultant who has the knowledge of
communication practices but needs to “negotiate” with the students
on how best to explore these practices to meet the objective they
have. The relationship is much more of a partnership. In some
situations the role of ESP teacher extends to giving one-to-one
advice to students (e.g., in non-English speaking countries students
will have to publish in international journals and need advice in
both language and discourse issues). ESP teachers need to have
considerable flexibility, be willing to listen to learners, take interest
in the disciplines or professional activities the students are involved
in, and to take some risks in their teaching.

The ESP practitioner as course designer and material provider
Since it is rarely possible to use a particular textbook without the
need for supplementary material — sometimes no really suitable
published material exists for identified needs - ESP practitioners
often have to provide the material for the course. This involves
selection of published material, adapting material if it is not
suitable, or writing it. ESP teachers also need to assess the
effectiveness of the teaching material used whether it is published
or self-produced. However, since the teachers are encouraged by
their employees to write new material there is a danger of constant
re-invention of the wheel; advantages of published materials are
ignored even when they are suitable for a given situation.

The ESP practitioner as researcher Research has been
particularly strong in the area of EAP (genre analysis). Regarding
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the research into English for Business Purposes, there is a growing
interest in investigating the genres, the language and the skills
involved in business communication. ESP teachers need to be in
touch with the research. Teachers carrying out a needs analysis,
designing a course, or writing teaching materials need to be
capable of incorporating the findings of the research, and those
working in specific ESP situations need to be confident that they
know what is involved in skills such as written communication.

The ESP practitioner as collaborator. It is believed that
subject-specific work is often best approached through
collaboration with subject specialist. This may involve cooperation
in which ESP teacher finds out about the subject syllabus in an
academic context or the tasks that students have to carry out in a
work or business situation. Or it may involve specific collaboration
so that there is some integration between specialist studies or
activities and the language. It might involve the language teacher
specifically preparing learners for the language of subject lectures
or business presentations. Another possibility is that a specialist
checks and comments on the content of teaching materials that the
ESP teacher has prepared. The fullest collaboration is where a
subject expert and a language teacher team-teach classes; in EAP
such lessons might help with the understanding of subject lectures
or the writing of examination answers, essays or theses, while in
EOP they might involve the language teacher and a business trainer
working together to teach both the skills and the language related
to business communication.

The ESP practitioner as evaluator The ESP practitioner is
often involved in various types of evaluation - testing of students,
evaluation of courses and teaching materials. Tests are conducted
1) to assess whether students have the necessary language and
skills to undertake a particular academic course or career which is
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important in countries such as the UK, USA, Australia where large
numbers of international students do postgraduate course or
research and need internationally required tests, e.g. International
English Language Test Service (IELTS), Test of English as a
Foreign Language (TOEFL), and 2) to asses the level of their
achievement — how much learners have gained from a course.
Evaluation of course design and teaching materials should be done
while the course is being taught, at the end of the course and after
the course has finished, in order to assess whether the learners have
been able to make use of what they learned and to find out what
they were not prepared for. Evaluation through discussion and on-
going needs analysis can be used to adapt the syllabus.

Training of ESP teachers
Most teacher training courses contain four basic elements:

1. Selection, initial and terminal, is necessary because not
every human being would become an adequate language teacher.
Each teacher has continuing responsibility throughout a career
which can last for thirty years or longer. This responsibility makes
it essential that potentially ineffective individuals should be
discouraged from entering the profession by adequate pre-training
or post-training selection procedures.

2. Continuing personal education. Teachers should be well-
educated people. Minimum standards accepted for teachers vary
from country to country. There are variations in how the trainee’s
personal education is improved — either simultaneously with his/her
professional training; or consecutively where first two or three
years of study with no elements of training as a teacher are
followed by the fourth year containing methodology of foreign
language teaching or one year post-graduate course of teacher
training; or, as in many countries, by in-service courses. Either
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way, the assumption is that graduates’ level of education is to be
regarded as insufficient.

3. General professional training as an educator and teacher.
This element involves what all teachers need to know regardless of
which subject they teach — the components are as follows: a)
educational psychology, the study of child development, social
psychology, and the principles of educational thought — the
component intended to lead the trainee to understanding of the
nature of education; b) an outline of the organization of education
in a particular country — the teacher should be aware of the
different kinds of schools, of normal and unusual pathways through
educational network, of responsibility, control and finance, of
sources of reform and change, of the main features of history of
education in the country where he will teach; c¢) an awareness of
the moral and rhetorical function of the teacher: the building of
standards, character, enthusiasm; d) knowledge of, and skill in,
class management, discipline and handling of various groups of
students; e) knowledge of, and skill in, basic instructional
techniques, and understanding teacher-learner interaction; f)
Acceptance of the fundamental need for the preparation of lessons;
g) understanding the role of curriculum, syllabus and teaching
materials; h) a teacher should be committed to keeping in touch
with the teaching profession. 4. Special training as a teacher of a
foreign or second language. The complexity of this training which
constitutes the core of most teacher training courses can be made
simpler if the distinction is to be made between three aspects of it.
They are: 1) The skills component which includes three different
skills required by the teacher: a) command of the language the
teacher is teaching — this component must ensure that teacher’s
command of foreign language is at least adequate for class
purposes; b) teaching techniques and classroom activities — the
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major part of teacher training is to assimilate a great body of
effective techniques; ¢) the management of learning — it is a crucial
part of teacher’s classroom skills to learn how to assess from
moment to moment the progress of each individual in the class and
how to manage the classroom activities so that most able learners
are not frustrated by being held back, while the slowest are not
depressed by being left behind.

The skills component requires practical training in
performing the skills themselves. There is a great range of
activities which can be summarized as follows: a) the observation
of specially-devised demonstrations of specific techniques and of
complete lessons; b) the observation of actual class; c) practice in
the preparation of lesson plans; d) micro-teaching — the teaching
(by the trainee) of several items or techniques with the possible use
of camera recordings; €) peer group teaching (i.e. teaching fellow-
trainees) as a form of exercise; f) being a teacher’s assistant in real
class; g) teaching real classes under supervision; h) discussion of
the trainee’s teaching; i) post-training, in-service courses of various
kind (ESP courses for teaching EMP or EBP).

2) The information component — the needed body of
information can be divided into three parts: a) information about
education — about different approaches to the task of teaching
language; b) information about the syllabus and materials he will
be using — the syllabus, the prescribed textbooks, other teaching
materials (readers, workbooks, etc.) and aids (flashcards,
wallcharts as well as tape recorders and language labs) make up the
tools of the teacher’s profession; ¢) information about language —
when the teacher enters his course of training, his understanding of
the nature of language is likely to be scanty; this information refers
to knowledge of normal stages in the infant’s acquisition of his
mother tongue, the existence of common speech defects and whose
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job is to treat them, relation between speech and writing, literacy
and education, notions of the ‘correctness’ and social judgments on
language, language variety including dialects and accents, language
in contact, artificial language, language and thought, and many
more. The information content can be learned from reading or
lectures.

3) The theory component — the language teaching profession
makes connection with theoretical studies in several disciplines
such as linguistics, psychology, psycholinguistics, sociolinguistics,
social theory, education. The theoretical studies are likely to find a
place when the trainee has attained a sufficient level of personal
education and when he is preparing to teach high-level learners.
Alternatively, they can be included in postgraduate teacher training
as the interdisciplinary approach of applied linguistics which
integrates appropriate parts of the disciplines most relevant to
language teaching. The theory component can be assimilated from
discussion, practice in solving problems, tutorial explanations and
time to absorb new ways of thinking.

Currently, in Serbia ESP teacher training courses are run as in-
service courses; as high-education level courses they are for the
first time included in new curriculum as an optional subject in
fundamental academic studies (the fourth year of study) at the
institutions dealing with educating language teachers, Faculty of
Philology in Belgrade in particular (Faculty of Philology, 2006).

Conclusion

Using skills as a framework of ESP, ESP teachers are provided
with the necessary knowledge and tools to deal with their own
students’ specializations. It should be remembered - ESP teachers
are not specialists in the field, but in teaching English, their subject
is English for the profession but not the profession in English. They

280



help students, who know their subject better than the teachers do,
develop the essential skills in understanding, using, and/or
presenting authentic information in their profession. A professional
ESP teacher must be able to switch from one professional field to
another without being obliged to spend months on getting started.
He/she simply brings the necessary tools, frameworks, and
principles of course design to apply them to new material. The
material (the content) should be provided by the professors or
experts in the subject. It should always be authentic (the main
purpose of teaching skills is to enable students to deal with
authentic information despite their level of English), up-to-date
(the informational exchange is growing more intense), and relevant
for the students’ specializations (they ought to be given the
information representative for their target language use situation).
Unfortunately, ESP teachers often feel isolated both from
professionals in their students’ specializations and their colleagues
in other institutions. They also have difficulty in getting or
exchanging information in the field. We can conclude, therefore,
that the necessary ESP network should be provided.
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